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Abstract 
 

The self-esteem of students has been shown to drop as they progress through K-12 education. 

The self-esteem of students with disabilities, who receive special education support, are shown to 

have lower self-esteems than their general education peers. Low self-esteem is associated with 

low academic performance.  This project, Raising Self-Esteem for Students with Special Needs: 

PowerPoint Training and Activity Book, provides educators a three part training and with 

resources and activities to implement in the classroom in order to increase student self-esteem. 

This training includes three sections: (Part 1) fundamental and background information about 

self-esteem development, (Part 2) specific and targeted information regarding methodologies and 

distinctive process of the development of self-esteem, and (Part 3) participant training on proper 

implementation of the included  activities and resources. The goal of this project is to train 

educators about how to spot and recognize low self-esteem in students, and also to equip 

educators with useful resources to effectively target the development of self esteem. The 

researcher has used research-based strategies to build the training, so as to best meet the need of 

students living with disabilities.  

 

Keywords: self-esteem, special education, students living with disabilities, teacher training, 

manuals, elementary, special education teachers, professional development, strategies, 

implementation, human development. 
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Chapter One: Introduction 

Statement of Problem 

  As special educators work with students, the focus is on academics, meeting IEP goals 

and elevating student performance to grade level achievement when possible. Content areas are 

also the primary topics of teacher preparation and credentialing programs address. Academic 

competence is what teacher candidates are tested on, and academic lesson plans are what teacher 

candidates are observed and evaluated by the state.  Subject content knowledge is pivotal to any 

teacher's success; however,  the content is not the only purpose of the educational system. 

Teachers teach subjects like art, music, physical education and many more related subjects. 

There are numerous programs in place in the school setting to ensure that students are received a 

comprehensive education, yet with all of this in place for students they still struggle with self-

esteem. 

In 1982, a study by Miller demonstrated that self-esteem decreases as students progress 

through their educational experience in the public setting. When measuring the development of 

self-esteem, 80% of children entering the first grade scored well on the Culture-Free Self-Esteem 

Scale for Childen and Perception of Ability developed by Boersma, Chapman, and Maquire. 

However, this rating decreases by the fifth grade to only 20% of the children scoring well 

(Miller, 1982, p. 295).  By from high school that number went down again and just 5% of 

students had a high score on a the self-esteem inventory (Miller, 1982, p. 295).  This research 

included a mixed population of General Education and Special Education students. Regarding 

the self-esteem of students in a Special Education setting, the research conducted by Morvitz and 

Motta  in 1992 established that the self-esteem of students in Special Education was significantly 
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lower than students in general education. Students who are eligible to receive Special Education 

services faced with numerous and varied challenges in school as compared to general education 

peers, such as learning, speech, and motor difficulties and as research has demonstrated lower 

self-esteem is included in these challenges.  

The development of self-esteem is an essential topic to address for school age children, as 

research has shown that having a low self-esteem can contribute to higher levels of depression 

and anxiety. In research by Alesi, Rappo, and Pepi (2014), it was found that the relationship 

between symptoms  of depression and school achievement  can be  attributed to variables such as 

a lower self-esteem in students, including a lower perceived academic competence and perceived 

intelligence. The study further demonstrated the importance of addressing self-esteem in order to 

prevent depression in students, as well as to support the students who are already suffering from 

depression.  

 Both national and international studies have demonstrated the value and significance of 

providing self-esteem as a subject of study in a school environment since a low self-esteem 

contributes to social and emotional problems. In 2014, Alesi, Rappo, and Pepi stated that "when 

pupils face a challenging or threatening task aimed at evaluating their competencies, a low self-

worth may affect their performance. Also, a low self-worth can be an obstacle in developing 

social relationships with classmates by encouraging feelings of isolation and depressed 

behaviors." (Alesi, Rappo, & Pepi, 2014, p. 2) The research demonstrates that there are many 

aspects of a student's daily life and emotional well-being that are affected by self-esteem. Often, 

for students identified with a specific disabling condition in addition to academic, social and 

emotional concerns, the struggle becomes overwhelming.  By addressing the low self-esteem of 
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students with disabilities, this project aims to support and guide the students in many areas of 

their lives.  

Purpose of Project 

 The purpose of this project is to first review the available literature and research of self-

esteem in students with disabilities, and second, to develop a focused training with resources for 

educators who work with the special needs population. The first section of the of the training 

module is designed to educate and train faculty and staff about (a) the influences of a disabling 

condition on self-esteem, (b) the importance of building self esteem early in life, (c) the 

relationship between Special Education and self-esteem, (d) the relationship between academic 

achievement and self-esteem, and (e) the relationship between social relations and self-esteem. 

The training materials include the symptoms and signs of a low self-esteem, with tips and 

activities that educators can use with their students to build self-esteem. Additionally, this project 

includes a resource manual of activities and strategies that educators can utilize to build the self-

esteem of all students. The second section of the training module will provide direction and 

guidance regarding the proper implementation of these activities and strategies. The section will 

also include several options for tools and inventories that measure self-esteem.  This project 

addresses the research question: What strategies and activities are effective in increasing the self-

esteem of students with disabilities?  Self-esteem in this context can be used to describe a 

student's judgment of self-worth, and most specifically, how a person values him or herself. 

Preview Literature 

  The research reflects many influences and sources of self-esteem. Those most prevalent 

in the review of the current literature include, but are not limited to, interactions with teachers, 
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parents, siblings, and peers.  Additional topics explore the aspects of academic success, social 

status and ability as strong influences in creating the self-perception that students had of 

themselves. (Kirchner & Vondracek, 1975),  (LaBarbera, 2008), (Glazzard, 2010). Additional 

investigation affirms that lower self-esteem in children is a known factor of depression in 

children and adolescents and that a high self-esteem is a protective factor against mental health 

problems, drug abuse, high levels of anxiety, criminal behavior  and antisocial tendencies and 

behavior (Alesi, Rappo, & Pepi, 2014), (Lindsay, Dockrell & Palikara, 2010), (Serafica & 

Harway, 1979), ( LaBarbera, 2008).  

There exists a large body of research that focuses on the self-esteem of students in 

Special Education. One aspect of this was how the self-esteem of students living with disabilities 

managed across various life settings. The main comparison for these studies is found in the 

difference in self-esteem in the resource or inclusion based setting versus the self-contained 

classroom setting. Some of the literature reviewed for this student stated that the feelings of 

isolation that can occur in the self-contained classroom setting was harmful to a student's self-

esteem, while other literature demonstrated that self-contained classrooms were better for self-

esteem because  a less competitive classroom environments and surrounded with students who  

had similar needs, their self-esteem was higher (Battle & Blowers, 1982).  Another argument for 

self-contained classrooms examined the "one size fits all" that is in a mainstream- based model, 

hinders self-esteem growth as the student often cannot receive the targeted help and assistance 

they need to foster a high self-esteem (Daniel  & King, 1997). Last, another study that argues for 

self-contained classroom setting is that the students benefit from instruction and daily routine 

with teachers who are trained to address their unique academic and social needs (LaBarbera, 

2008). 
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Preview Methodology 

This training is based upon the most current and relevant research available for Education 

Specialists. This module training is broken into three parts. Part One of the training is an 

introduction to self-esteem, it addresses the definitions, research, and basic understandings 

related to the fostering of a positive self-esteem. This includes information on the factors of self-

esteem, the signs of low self-esteem in students, and the influences and sources of self-esteem. 

Part Two of the training addresses the complexities of self-esteem such as the conditions and 

cycles of a positive or negative self-esteem. Additionally Part Two of the training delves into the 

self-esteem of students who are living with disabilities this includes information on the self-

esteem of students living with disabilities. Part Three of the project provides the educators in the 

training with a manual containing activities that the educators can complete in class to build their 

students’ self-esteem. Part Three also informs participants of ways to set up classroom to 

promote self esteem, social skills building activities, worksheets for students to do to build self-

esteem and assessment tools for teachers to use to evaluate students’ self-esteem.   

Significance of Project 

  This project is designed to inform and assist both general and special educators who work 

with students with special needs about the challenges this population can face regarding self-

esteem. The project is designed to inform and train teachers how to better work with students to 

foster self-esteem development. The preponderance of research indicates that a low self-esteem 

can be a factor contributing to depression and anxiety in students and adults. Low self-esteem is 

also related marker for the development of problem behaviors in later life, such as drug abuse, 

criminal and antisocial behavior. (Alesi, Rappo, & Pepi, 2014) By instructing educators how to 

build self-esteem for all students, this project supports the teachers set up  for student success in 
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school, and home, and in social settings, outside the educational environment. The breakdown of 

self-esteem can occur in both academic and social areas, therefore, this training targets both of 

these areas of performance. This project provides educators with information about self-esteem 

as well as activities and tool to utilize in the classrooms. Stronger and self-esteem will allow 

students the opportunity to become more successful in academic and social areas of achievement 

and self-satisfaction.  

Limitations 

 Many factors impact the self-esteem of any student, particularly outside the classroom 

environment, and particularly for the student living with special needs. The research literature 

supports this fact: That many of the factors which impact self-esteem are found outside of the 

school environment; this is a distinct limitation of this project. While the project is designed to 

build students’ self-esteem in all aspects of their daily lives, the project does not address outside 

forces, such as negative home environment, social settings, or situations that may influence the 

self-esteem. The project provides teachers with tools to equip students to cope and aims to 

increase the student's self-esteem as a protective factor against negative experiences. As 

demonstrated in Kirchner and Vondracek's 1975 study, parents have a strong impact upon on a 

child's self-esteem. Therefore, a lack of parent support, or even an abusive parent's situation was 

a limitation of this project. 

  A further limitation of the project was that the packet that was given to the attendees of 

the training is less effective when a person has not been to the training. Part Three of the training 

includes information about each activity in the packet and went over how to properly implement 

each activity. If an attendee shares the packet with colleagues but does not share the information 
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that was presented in the training the activities may be less effective to the students of the 

untrained teachers. Lastly, a limitation of the project was the unique qualities of each student that 

are factors into their temperament, coping strategies and how they perceive the environment 

around them. Self-esteem is a growing, expanding and changing the field of study and there have 

been found to be many interventions and strategies that work with some students but not with 

others.  

Summary of Chapter 

  As the self-esteem of students declines as they progress through the education system, 

students are more likely to succumb to mental illnesses such as anxiety and depression (Morvitz 

& Motta, 1992) (Alesi, Rappo, & Pepi, 2014). Creating a training model to allow teachers to 

become proactive toward building a high self-esteem and maintaining the high self-esteem is one 

of the best preventative strategies against these mental illnesses (Kirchner and Vondracek, 1975).  

On average, studies establish that students with disabilities have a lower self-esteem than their 

general education peers. This project provides for training for faculty and staffs who work with 

special needs, in order educate and inform them of the need for building self-esteem, plus 

provide materials and activities for how to build self-esteem in students who live with 

disabilities.  

Definitions 

Self Concept – Self-concept is related to how a person perceives him or herself and their abilities 

(Bergen, 2013). 
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Self-Efficacy-   "Perceived self-efficacy is concerned with judgments of personal capability; 

relates more to the individuals' belief in their ability and capabilities." (Bergen, 2013). 

 Self-Esteem:  Self-esteem is concerned with the judgment of self-worth, how a person values 

himself or herself (Bergen, 2013). 

Self-Contained Classroom Setting- Self-contained classrooms are classrooms specifically 

designated for children with disabilities. Self-contained programs are usually for children with 

more serious disabilities who may not be able to participate in the general education 

environment.  

Mainstreaming- Mainstreaming occurs when students in a self-contained classroom setting go 

into a general education classroom for instruction without differentiation by the general 

education teacher. The amount of mainstreaming time is written into the IEP and can be for any 

amount of time; it   can be designated by subjects, not hours or minutes. For example, if a student 

were performing at grade level in Math, then the student's IEP could state that the student will 

participate in general education math for his/her mainstreaming time.  

Resource Setting/ Inclusion- Resource rooms are classrooms where Special Education services 

are delivered to a student with a disability in a small group or in a one to one setting.   This 

approach is designed for students who qualify for a regular class placement but need specialized 

instruction for a portion of the day. The students IEP defines the needs that are supported in a 

Resource setting. Sometimes this form of support is called a Pull Out program. The child in a 

resource setting will receive some time in the resource room and sometime in the general 

classroom with modifications and/or accommodations. 



RAISING SELF-ESTEEM FOR STUDENTS WITH SPECIAL NEEDS                                   13 
 

Inclusion Setting- Inclusion is the practice of educating children with disabilities in general 

education classrooms.  A child receiving Special Education services may participate fully in the 

same program as the general education children with supports from the Special Education 

teacher, or may participate in a limited way, as they are able. 

Learning Disability- “§300.8 Child with a disability (c) Definitions of disability terms. The terms 

used in this definition of a child with a disability are defined as follows… (10) Specific learning 

disability-- (i) General. Specific learning disability means a disorder in one or more of the basic 

psychological processes involved in understanding or in using language, spoken or written, that 

may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or to do 

mathematical calculations, including conditions such as perceptual disabilities, brain injury, 

minimal brain dysfunction, dyslexia, and developmental aphasia." (The Individuals with 

Disabilities Education Improvement Act of 2004) 

Related Services- "§300.34 Related Services. (a) General. Related services means transportation 

and such developmental, corrective, and other supportive services as are required to assist a child 

with a disability to benefit from Special Education, and includes speech-language pathology and 

audiology services, interpreting services, psychological services, physical and occupational 

therapy, recreation, including therapeutic recreation, early identification and assessment of 

disabilities in children, counseling services, including rehabilitation counseling, orientation and 

mobility services, and medical services for diagnostic or evaluation purposes. Related services 

also include school health services and school nurse services, social work services in schools, 

and parent counseling and training." (The Individuals with Disabilities Education Improvement 

Act of 2004)  
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Chapter 2: Literature Review 

Influences on Self-Esteem  

As the following research showed, there are many influences on a student’s self esteem. 

Across the various literature reviewed, peers, teachers and family members were all notable 

influences on a student’s self esteem. Some were shown to be more influential than others. 

Kirchner and Vondracek (1975) found that peers and siblings were stronger influences on self-

esteem than mothers and fathers. It was also found that self-esteem sources were not dependant 

on age, however sex comparisons found females had more self-esteem sources and mentioned 

their mothers, fathers, and siblings more often than males mentioned these sources.  LaBarbera’s 

study also showed that social support of peers and siblings has a strong influence on self esteem. 

“Students in the low support group [had] significantly lower [self esteem] than students in the 

high support group” (LaBarbera, 2008, p. 39)  

Peers, social situations, teachers, academic content, parents, and home life can have a 

strong effect on a student’s self-esteem. Research showed that students who felt stupid, and had 

feelings of disappointment and isolation, stated that they perceived a strong influence  from 

teachers, peers, and parents when it came to how they viewed themselves (Glazzard, 2010). It is 

important to understand the influences of self-esteem and how various factors and people in 

students’ lives affect how the students feel about themselves. This knowledge can help educators 

prepare interventions and curriculum to specifically target increasing student self esteem. 

The academic literature reviewed showed that there are many factors that go into a 

person’s self esteem. Glazzard (2010) states that students who view themselves as stupid 

perceive they are a disappointment to parents and influential adults in their lives and /or are 
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isolated in themselves are at risk for developing a low self esteem. Glazzard also stated that the 

influence of teachers, peers, and parents, can affect a student’s self esteem. When it comes to 

family, Kirchner and Vondracek (1975) found that different people in a student’s immediate 

circle of friends and family exerted more influence on the student’s self-esteem than other 

members.  Specifically,  they found that the views of peers and siblings had a greater impact on 

the student’s self-esteem  than the views of mothers and fathers. Once again demonstrating that  

perceived social support  exerts a large influence on self esteem.  LaBarbera (2008) concluded 

that students in the low support group were significantly lower in self-esteem ratings than 

students in the high support group.  

Importance of Building Self-Esteem Early in Life  

Understanding self-esteem and being proactive in helping students achieve and maintain 

high levels of self-esteem is important to students’ mental health in their adolescence and adult 

lives. Low self-esteem is a known factor of depression in children and adolescents. It is 

important to address self-esteem issues before depression develops. Alesi, Rappo and Pepi 

(2014) discuss that “The most typical symptoms include: sleep and eating complaints, lack of 

energy, lack of interest in activities previously enjoyed, problems in concentrating, pessimism, 

hopelessness, sadness, irritability, and  suicidal thinking. Moreover, preschool depression is 

characterized by motor problems, including poor gross motor and coordinative skills” (Alesi, 

Rappo, & Pepi, 2014, p. 1).  Depression can be a cycle, as the symptoms progress there is added 

stress and sadness placed on the individual with pushed them deeper into depression (Alesi, 

Rappo, & Pepi, 2014). If a student, even at the preschool age, developed depression as a result of 

low self-esteem and then started to feel the weight of these symptoms it would make the 
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educators’ task of improving their self-esteem a harder task then it would have been to maintain 

an average and healthy self esteem. 

The research showed that it is not enough to maintain an acceptable level of self esteem, 

where the student is just accepting of themselves. (Lindsay, Dockrell, & Palikara, 2010) The 

research showed that that the ultimate goal is to provide students with the tools to be confident in 

themselves. “High self-esteem can act as a protective factor against mental health problems, drug 

abuse, and antisocial behavior in the face of adversity during, whereas low levels of self-esteem 

are associated with negative adulthood outcomes including increased levels of depression and 

criminal behavior” (Lindsay, Dockrell, & Palikara, 2010, p.562 ). Self-esteem can be a problem 

for people of all ages, however addressing it and helping students build it while they are still in 

adolescence is key in helping students later in life (Alesi, Rappo & Pepi, 2014). In Alesi, Rappo 

and Pepi it was found that “Childhood and adolescence are identified as the main risk 

developmental phases for the beginning of anxiety disorders. Consequently, there is an 

increasing emphasis on the analysis of sub threshold anxiety characterized by subclinical 

symptoms of anxiety in children and adolescents” (Alesi, Rappo & Pepi, 2014)  

Many students, at some point in their lives, even those who excel in academics, struggle 

with self-esteem issues. However, students with disabilities, especially learning difficulties are at 

a higher risk of low self esteem. “Lowered self-esteem or a more negative self concept would 

appear to characterize children with learning dysfunctions. This seems to be present as early as 

the first grade” (Serafica & Harway, 1979).  Knowing that students with learning disabilities 

have a tendency to have characteristics of low self-esteem has led researchers to move forward 

and start to look at how these students can be helped. LaBarbera is one of those researchers and 

in his study in 2008 he found that  “Support from parents, classmates, and trained teachers in a 
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school environment may provide the ideal setting for the self-perceptions of students with 

Learning Disabilities to flourish” (LaBarbera, 2008). 

Special Education and Self-Esteem: Self-Contained and Resource Setting  

  One of the largest debates in Special Education is the type of setting that is most 

beneficial to students. One side claims that self contained classrooms, where students are in a 

classroom with only other students with similar needs and disabilities, is best for students self 

esteem(Battle and Blowers, 1982)  . The alternative is a resource setting and inclusion based 

model. This is a model where students are in a general education classroom with typical peers; 

they either receive their Special Education support while in the general education classroom or 

during pull out sessions for the subjects that their disability affects.  

 There are many factors that have informed the discussion between the two models, 

academics being at the forefront. However there are many other factors being considered and 

self-esteem and social interactions are two of them. Battle and Blowers (1982) reported and 

compared both sides in their article. They concluded the case for inclusion based settings was the 

stronger, after researching the effect that the various settings have on the students’ self esteem. 

They presented both sides of the debate; they stated that opponents for placing students in 

Special Education classes argue that putting children in self contained classrooms, where they 

are often isolated and segregated from the general population of students, tends to promote a 

negative effect on the students’ self esteem. Some assume that children in these class settings 

tend to have negative feelings of self worth.” (Battle & Blowers, 1982, p. 100) One of the 

aspects that makes the Battle and Blowers article valuable is that it they review both sides of the 

debate from a the perspective of the effects on a student’s self-esteem. In their article they also 
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discussed that proponents of self contained classrooms often argue that those types of 

educational environments create and promotes positive feelings of self worth. They conclude 

that, since the environment of the classroom is less competitive, students develop a higher self-

esteem (Battle & Blowers, 1982, p.100).  

 After reviewing the literature on both sides of the debate Battle and Blowers designed 

and implemented their own study to analyze both positions. Their results indicated that when it 

came to self contained classrooms “Special Education students experienced greater gains in self-

esteem and perception of ability over a three year period [and that]  provides support for 

proponents of Special Education classes for children experiencing learning problems” (Battle & 

Blowers, 1982, p. 101). Battle and Blowers were not the only researchers to make a case against 

inclusion when it came to the topic of self esteem. After Daniel and King completed their study 

they discussed how “Teaching as if ‘one size fits all’ disregards the individual needs of Special 

Education students” (Daniel  & King, 1997).  

Many studies reviewed included discussions on the theories about why the study results 

appeared to negate the effectiveness of resource settings. LaBarbera (2008) reports on the effect 

of various educational settings on self esteem. In 2008 his results also indicate a higher rate of 

self-esteem in a self contained classroom setting. 

“One theory about why students in an isolated setting or in a private school might exhibit 

high self-esteem is related to the potential support offered by teachers. That is, in a small 

classroom specifically structured to meet needs of students in small settings, positive 

support and feedback may foster positive self perceptions. Given that children’s self 

perceptions are often affected by their academic achievement, it may be important to 
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consider that self-esteem is higher in classrooms taught by teachers who are trained to 

address the unique academic and social needs of students with Learning Disabilities and 

where students of similar abilities attend.” (LaBarbera, 2008). 

While the research reviewed made a strong case for self contained classrooms, it wasn’t a one 

sided debate. There were examples in the literature that argued that inclusion and resource based 

settings were key for increasing a student’s self esteem. Daniel and King talked about both side 

of the debate and when it came time to discuss the benefits of that setting they talked about the 

effect that academics had on self-esteem and how “Academic achievement is enhanced when 

children with disabilities are expected to adhere to the higher standards that usually exists in the 

regular classroom. (Daniel  & King, 1997). 

Academic Achievement and Self- Esteem  

One of the factors that were presented in the literature was the effect that academic 

achievement has on a student’s self esteem. This is important to look at when considering that 

for a lot of students in Special Education academic success is often hard for them in at least one 

area. Bolduc and DeMan (2000) states that “self-esteem and school achievement have been 

found to be related, with academically less successful students generally reporting lower self-

esteem than their more successful peers” ( Bolduc & DeMann, 2000, p. 2). Boulduc and DeMann 

discussed that when students are aware that they are not succeeding academically their self 

esteems are affected as they repeatedly fail in the classroom. This demonstrates  that students 

who view themselves as not doing as well as their peers in academics tend to have a lower self 

esteem.  
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Another factor that contributes to the relationship between academic achievement and 

self-esteem is how the student measures successes and failures. If academic achievement is low, 

then the students is experiencing multiple failures in school. Multiple failures and little to no 

success can wear down the students self esteem. In Morvitz & Motta (1992) it is discussed how a 

very strong relationship exists between self concept and achievement. “Although self-concept 

and achievement are probably interactive, successful school experiences appear to be positively 

correlated with self concept.”  One of the reasons that this is so important for educators to know 

is because this frustration and low self-esteem can create a downward spiral and end up affecting 

the academic areas in which the student is already struggling. Margerison (1996) stated that low 

self-confidence or self-esteem is one of the most critical controlling elements of a child’s ability 

to learn and behave appropriately and to achieve her/his potential. If a student’s academic 

achievement is further damaged by self-esteem issues then, at times, they will not be available 

for learning.  

Social Relations 

The literature reviewed also showed that academic success is not the only factor that 

contributes to a student’s self esteem. The effect that social relationships have on a student’s self-

esteem was also a prevalent factor in the research reviewed. In Luckner (1987) he stated that a 

feeling of connection is a condition for self esteem. This connection can come from many 

sources, but that peers must be one of them. Students need to feel related to others; they need to 

feel like an important member of a class or group, and they need to feel like their opinions are 

valued. It is important for educators to understand that social skills can be difficult for students 

with disabilities. Serafica and Harway (1979) state that there are 3 factors of social relations with 

peers that educators should be aware of and address for their students struggling with peer 
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relationships. They are as follows: “(1) Peer perception of children with learning disabilities, (2) 

Their friendship choices and (3) The factors underlying their prevailing social status.” (Serafica 

& Harway, 1979). It is important for educators to address all of these areas when targeting social 

skills and peer relations instruction. 

Thinking Styles  

The research reviewed for this project indicates that there are a series of thinking styles 

that are damaging factors to self esteem.  These are be described by Whalley in 2008 as 

Unhelpful Thinking Styles. They are thinking that is often distorted or unbalanced. There are 

eight common Unhelpful Thinking Styles that plague and distort student’s perception of their 

surroundings (Whalley, 2008). The first is “All or nothing thinking’, this is sometimes referred to 

as ‘black and white thinking’. Students who think like this will state phrases such as “If it’s not 

perfect its wrong” or “I can’t do it exactly right so I’m not going to do it at all” (Whalley, 2008)..  

The second Unhelpful Thinking Style is a’ Mental Filter’ where the student is only paying 

attention to certain types of evidence, they may notice their failures but not see or recognize their 

success (Whalley, 2008). 
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Chapter Three: Methodology 

There exists an ongoing need for self-esteem training for both general education teachers 

and special education teachers. Resources, strategies, and training are scarce for educators who 

seek to address the low self-esteem of their students who are living with disabilities or students 

in the general education environment. Educators require these resources and materials in order to 

aid them in building the self-esteem of students. The training and activity book provided to 

participants in the project can help educators correctly implement the strategies and activities 

described. This project addressed the concerns about the lack of strategies and resources that 

were available to effectively increasing the self-esteem of students with disabilities.  Self-esteem 

in this context can be used to describe a student's perception of self-worth, and more generally, 

how a person values him or herself. The details of the methodology used to generate this training 

and activity book are described in the subsequent sections: (a) a description of the design of the 

training and activity book, (b) a description of the audience for whom the training and activity 

book was developed, (c) the setting in which the training was employed, (d) the instruments that 

were examined, and (e) the procedures that were followed to generate the training and activity 

book. 

Design  

Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity 

Book was designed for two reasons: (1) to train educators on self-esteem development and (2) to 

provide recently trained educators with tools and activities that they would be able to implement 

in the classroom. The PowerPoint was designed to: (a) inform the participants of the importance 

of self-esteem development;  (b) provide background and fundamental information on self-
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esteem; (c) describe specific theories about the conditions, cycles, and thinking styles for a 

positive self-esteem; (d) provide participants with materials that can be used to increase the self-

esteem of students in their classroom; and (e) train participants how to properly implement the 

provided activities in their classrooms.  

The author identified and incorporated various research-based strategies in writing 

Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity Book. 

The review of the literature was used as a foundation to inform and design the PowerPoint 

training and activity book. The participants of the training were given a hard copy of Raising 

Self-Esteem for Students with Special Needs:  PowerPoint Training and Activity Book. After the 

training was complete the author invited participants to give feedback on the activity. Two weeks 

after the training was executed the author returned to the school site to gain further feedback 

from participants on the implementation of activities in the classroom setting.  

Audience/ Setting  

Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity 

Book was designed to benefit both general educators and special educators who instruct students 

with special needs for part of the school day or for the full school day. The training and activity 

book is designed for use by teachers of elementary aged students. The activities are designed for 

2nd to 5th grades, but can be adapted for younger or older grade levels. The training and activity 

book is designed to be used as a resource for beginning, and experienced educators who are 

looking to build the self-esteem of their students living with a disability. 

  During the course of the project, Raising Self-Esteem for Students with Special Needs: 

PowerPoint Training and Activity Book was also made available to related service personnel 
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who service students that would benefit from self-esteem development. This training was 

designed to be given in the format of a half day professional growth training at the elementary 

level. It was intended that both general and special education teachers could benefit from 

attendance. This training can be given at any school capable of displaying a PowerPoint on a 

projector screen.       

 The training was implemented at a school in San Diego County. The participating school 

informed their staff that the training would be an option to attend during a professional 

development day. The school was an elementary school serving Transitional Kindergarten 

through fifth grade. The school was one of the sites in the district that housed three Special Day 

Classes for students with Autism. Additionally the school site employs one Resource Specialist 

to serve students with special needs participating in the general education environment. There 

were 15 educators who attended the training. A representative from each grade and Special 

Education program were in attendance for the training.  

During the implementation of this training the feedback was positive, participants who 

attended the training demonstrated engagement by participating in the prepared activities. 

Participants expressed appreciation of provided materials and layout of the provided activities. 

After the training the author spent time debriefing with a small group of participants, the 

feedback was positive and the participants requested that the author contact them if additional 

resources became available at a later date. Two weeks after the training was implemented the 

author met with the same small group. Each member of the group had implemented at least one 

activity from Raising Self-Esteem for Students with Special Needs: PowerPoint Training and 

Activity Book. The participants expressed to the author that the directions for the assorted 

activities were easy for them to follow and the students were engaged in the various activities. 
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Participating educators stated that they desired additional activities for older grade levels. 

Participating educators stated that they appreciated the length of time that they activities took to 

complete and said that would be a factor encouraging them to continue to implement further 

activities.  

 Instruments  

      The training encompassed by this project was created and presented using Microsoft 

PowerPoint. The slides from the training were transferred into the activity book given to the 

participants. The activity book that was included in the packet distributed to participants included 

10 activities and 5 additional resources. For each activity in the activity book, the participants 

were given directions on how to implement the activity and were provided the needed resources 

for each activity in a format that can be easily copied and reproduced.  The activity directions 

were presented in a “before, during, after” format. This format was chosen in an attempt to 

ensure that the educators will complete the activity as intended from beginning to end. 

Procedure    

A literature review was conducted as the preliminary step to creating this project. The 

researcher reviewed relevant literature from the past and the present to inform the development 

of Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity Book. 

Following the review of the relevant literature, the development of the PowerPoint training 

started. The PowerPoint was initially outlined to include three parts and a corresponding activity 

packet. The three parts of the PowerPoint were; (Part 1) fundamental and background 

information on self-esteem development, (Part 2) specific and targeted information on 
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methodologies and distinctive process of the development of self-esteem , and (Part 3) 

participant training on proper implementation of provided activities and resources.  

Working from the three-part outline, the author began to generate Part 1 of the 

PowerPoint training. Part 1 was planned to cover four subsets of information; (a) background 

information concerning development of self-esteem, (b) an overview of the relevant literature 

and research reviewed for the construction of the training, (c) a review of the signs of a low self-

esteem in youth and adolescents and (d) an analysis of the benefits of improved self-esteem. The 

procedure the author followed for writing the training was to first create a PowerPoint slide and 

then create a script for the slide in the notes section for each slide.  

Following the drafting of Part 1 of the training, Part 2 was initiated. Part 2 was outlined 

to include the following sections: (a) the conditions of a positive self-esteem, (b) the reinforcing 

cycle of self-esteem development, and (c) the thinking patterns commonly associated with low 

self-esteem. Each of the first two parts of the PowerPoint training concluded with an activity that 

related to the topics discussed in the preceding segment of the training. The activities were 

written using a “before, during, after” format and included in the activity book.  The third and 

final section of the PowerPoint was an overview and training on the proper implementation of 

the activities provided in Raising Self-Esteem for Students with Special Needs: an Activity Book. 

Prior to writing Part 3 of the PowerPoint, the author wrote the activities for the Raising Self-

Esteem for Students with Special Needs: an Activity Book. After reviewing the relevant research 

regarding self-esteem improvement, the author designed seven additional activities to bring the 

completed activity book to ten activities. The author designed the activities to match the needs of 

students with low self-esteem.   
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After Raising Self-Esteem for Students with Special Needs: an Activity Book was 

completed the author used the activity book to construct the final section of the PowerPoint. Part 

3 began with training about how to properly prepare students to be successful in the activities 

provided. After the training about preparation, the author gave a brief overview of each activity 

in Raising Self-Esteem for Students with Special Needs: an Activity Book. During the training, 

information is to be presented about how to properly implement and prepare for the whole class 

activities. After each section of the PowerPoint, the training includes time for the participants to 

ask questions to the presenter about the training received.  

Summary of Chapter 

The author observed a need for self-esteem improvement in special education classes. 

Through reviewing the relevant literature and the use of the authors experience in various 

classroom environments’ Raising Self-Esteem for Students with Special Needs: PowerPoint and 

Activity Book was written. Raising Self-Esteem for Students with Special Needs: PowerPoint and 

Activity Book was intended to give the participants training about the basics of self-esteem, as 

well as training in the conditions and methodologies surrounding self-esteem development. The 

feedback from participants who attended the training was positive. The participants who 

implemented the activities stated that activities were engaging to students. Educators requested 

further materials for higher grade levels. The subsequent chapter presents Raising Self-Esteem 

for Students with Special Needs: PowerPoint and Activity Book.
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Chapter Four:  Project Presentation 

Project Introduction 

This project includes two sections. The first section is a PowerPoint presentation. Each 

slide for the presentation has a script that matches the information on the slide. The script is 

written so that the presenter can read from it verbatim. However the script can be altered to 

match the presenter’s individual training style. The presentation has 3 parts. The first part is an 

introduction; the second part includes more in depth information. The final section of the 

PowerPoint trains the participants on how to properly implement the provided activities.  The 

training includes copies of each PowerPoint slide and has 10 activities that can be done with 

students in a classroom setting. The activities have been written with the needs of special 

education students in consideration and will not need to be adapted further for the majority of 

students receiving special education support.  

Specific Purpose  

 The purpose of this project is to give general and special educators training about the 

importance of building the self esteem of students living with disabilities. The purpose is to give 

them background information about self esteem and then inform them of specific methods and 

information about the development of self-esteem. After they have completed the first two parts 

of the training the educators will then be provided and trained in activities that they can do with 

the students that they are working with. After the training the educators will have 10 activities 

that they can do with their students to build their self esteem. These activities can also be shared 

with and distributed to educators that do not take the training.  
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Slide 1 

 

Katherine Romero

Raising Self Esteem for Students
with Special Needs 

 

 

Hello, today we are going to talk about the importance of addressing issues of self-esteem in our 
students. This training is geared towards helping students of all ages and grades. Any of the 
aspects will be effective and applicable to general education students; however, the purpose of 
this training to focus on improving the self-esteem of students in a special education setting.  
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Slide 2 

 

Abraham Maslow's Hierarchy  of Needs 

5

4

3

2

1

Assign the following their 
proper place on Maslow's 
Hierarchy of Needs

____ Love and Belonging
____ Safety 
____ Self Actualization
____ Self Esteem
____ Physiological 

Maslow,  (1943)

 

 

Raise your hand if you are familiar with Maslow’s Hierarchy of Needs. For those of you that 
aren’t in 1943 a famous psychologist named Abraham Maslow published a paper called A Theory 
of Human Motivation. This paper included what Maslow called a Hierarchy of Needs. It became 
very popular and accepted in the academic community Maslow later published subsequent 
book titled Motivation and Personality. His hierarchy is now taught as a foundation in 
psychology and human development classes. The hierarchy puts the most basic needs at the 
bottom and then builds to the top tier, which are the most advanced needs. In his hierarchy, the 
top tiers cannot be truly achieved if the bottom tiers are not being met.  
 
Take a section and work with the person next to you to assign each label to the correct tier 
number.  
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Slide 3 

 

Maslow's Hierarchy of Needs

Self 
Actualization

Self-Esteem 

Love & Belonging 
(Meaningful Relationships)

Safety 

Physiological ( Food, Water, Sleep)
Maslow,  (1943)  

 

As you can see the most basic is physiological needs, which includes: food, water, and sleep. 
Then the next need is a safety, followed by meaningful relationships. The next one is self-esteem, 
the pyramid is completed with self-actualization, which can be defined as an individual fulfilling 
his or her own potential and becoming all that he or she can be. According to Maslow, it was 
what happiness is and what all humans ultimately strived for.  
 
As you can see self-esteem is a requirement for self-actualization. Look at the title of this 
pyramid, it's not called the hierarchy of wants, or hierarchy of desire, it’s the hierarchy of needs. 
It's what every person on this earth needs to be truly happy, and self-esteem is on the short list.  
 
People have a need to accomplish things and then have their efforts recognized. Satisfying this 
need and gaining acceptance helps people become more confident. Failing to gain recognition for 
accomplishments, however, can lead to feelings of failure or inferiority and will make it 
impossible for the person to achieve self-actualization.  
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Slide 4 

 

THE ‘NEED TO KNOW’ ASPECTS OF 
SELF ESTEEM ACQUISITION

•Background  of Development
•Literature & Research
•Signs of Low Self Esteem
•Benefits of improved self-esteem

 

 

 
This training is broken up into 3 parts. The first part is what I like to call the ‘need to knows’ this 
part of the training will go over self-esteem development, this includes the highlights of literature 
surrounding it and the warning signs of a low self-esteem. It will conclude by discussing the 
benefits of targeted self-esteem improvement in a school setting.  
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Slide 5 

 

Working Definitions

 Self Concept – Self-concept is related to how a person 
perceives himself or herself and his or her abilities. 

 Self Worth - Perceived self-worth is concerned with 
judgments of personal worth. It relates more to the 
individuals’ belief in their ability and capabilities and how 
valued those attributes are to others.

 Self-Esteem - Self-esteem is concerned with judgment of 
self-worth combined with self concept; a confidence and 
satisfaction in oneself.

 

 

To begin the first thing that you need to know is what self-esteem is and what goes into building
self-esteem.  
 
The first definition is self-concept which is related to how a person perceives themselves and 
their abilities.  
 
Perceived self-worth is concerned with judgments of personal worth. It relates more to the 
individuals’ belief in their ability and capabilities and how valued those attributes are.  
 
All of these go into building self-esteem which is combined with judgment of self-worth 
combined with self-concept. Self-esteem is a confidence and satisfaction in oneself  
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Slide 6 

 

Influences on Self Esteem

Kirchner and Vondracek (1975),  LaBarbera (2008), Glazzard (2010) 

People: 
Parents 
Teachers 
Siblings 
Peers 

Practices:
Social Skills 
Academic Success
Perception of self 

and personal 
abilities  

 

 

There are many influences on a student's self-esteem and a lot of factors come together to 
develop the self-esteem of a student. One of the biggest factors is the people in the students’ 
lives. The people that influence self-esteem are parents, teachers, siblings, and peers, other 
factors are social skills, academic success and perception of self and abilities.  This is the group 
of people that students see and interact with most in their lives. It is important to note that this 
list in not in order of value. Some people in the student's life that have more influence on the 
student's self-esteem than others. Many of them are apparent to us, as we can relate to how we 
hold and view relationships to the people in our life.  
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Slide 7 

 

People: Influential Relationships

Kirchner and Vondracek (1975) 

Peer/ 

Sibling

Teacher 
/ Staff

Parent

 

 

When it comes to the influence that relationships have on self-esteem it can be compared to gears 
for a couple reasons. The first is because all the gears in a machine are important and that a 
breakdown in just one of the gears can absolutely disrupt the productivity of the other gears and 
overall machine. A second reason is that, while all of them are important, some are bigger and 
stronger than others. When those gears break down it greatly damages the process and often is 
harder to fix.  
 
The research reviewed for this training showed that siblings and peers had a higher influence on 
students’ self-esteem, so they make up the biggest gear. Students do value parents and teachers, 
however since siblings and peers are typically closer in age they tend to be more influential in 
self-esteem development. This can be seen in examples of students who have copious amounts of 
love coming from parents on a daily basis and receive praise in class from teachers and school 
staff but they have troubled peer relationships and so their self-esteem is low despite the love and 
positive affirmation from teachers.  
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Slide 8 

 

Influencers: Female compared to Male

Kirchner and Vondracek (1975) 

Mom 

Dad 

Suzie 

Johnny 

HayleyMolly 

Brother 

Sister 

Mr. 
Bailey

Ms. 
McArdle

Female

Mom 

Dad

Brother 

Johnny

Tom

Mr. 
Bailey

Male 

 

 

 
As discussed there are many factors of self-esteem, the research for this training also showed that 
when it came to the number of influences on self-esteem that females had more people 
influencing her self-esteem than males had. This visual is an example of how this would play 
out. Both examples are equal in size to demonstrate that it is an equal amount of relationship 
influence, the only thing that varies is the amount of actual influence each gender has. 
 
This is important to note when designing and setting up a classroom. This information informs 
educators about one of the reasons why boys work better in pair and girls work better in groups 
with assigned roles.  
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Slide 9 

 

Academic Achievement and Self-Esteem 

Bolduc and DeMann, (2000), Morvitz and  Motta (1992) 

 Lower performing students tend to have a lower self-
esteem 

 If a student’s academic achievement is further damaged by 
self-esteem issues then, at times, student will not be 
emotionally available for learning.

 This is essential to consider when supporting students with 
special education needs.

 

 

 
 
In the research for this training many sources that have stated how academic achievement and 
self-esteems are related. Academically lower students tend to have a lower self-esteem. If a 
student’s academic achievement is further damaged by self-esteem issues then, at times, they will 
not be available for learning, making them fall further behind in academics. This is important to 
consider when helping and supporting special education students who usually are struggling in at 
least one academic area.  
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Slide 10 

 

Reciprocal Effects Model (REM)
Interrelatedness of Academic Performance and Self-
esteem  

Alesi, Rappo and Pepi  (2014) 

 Reciprocal Effects Model (REM): self-esteem both affects 
and is affected by school achievement

 Each leads to gains or loss in the other

 Adequate levels of self-esteem promote and encourage the 
capacity to cope with academic tasks. 

 This, in turn, allows the student to employ effective study 
methods and actively participate in the learning process

 

 

The Reciprocal Effects Model helps explain the effect that self-esteem has on academic 
achievement. It explains that self-esteem both affects and is affected by school achievement. 
They affect each other. REM explains that adequate levels of self-esteem promote and encourage 
the capacity to cope with academic tasks by employing effective study methods and actively 
participating in the learning process.  
 
This model is important in this training because it shows us the balance and how both of these 
factors exist in relation to each other. It also helps to demonstrate how attention must be given to 
both academic concerns as well and self-esteem in order to set students up to be the most 
successful version of themselves.  
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Slide 11 

 

Self-Esteem, Social Interactions, and 
Relationships 

Luckner (1987), Serafica and Harway (1979) 

 A feeling of connection is a condition  of self esteem.

 Peer relationships must be one of the conditions.

 Students need to feel related to others, and need to feel 
like an important member of the class or group.

 Students need to feel that their opinions are wanted and 
heard  and valued.

 

 

One of the biggest indicators for a low self-esteem is a lack of meaningful social relationships.  
As the literature showed academics are not the only factors that contribute to a student’s self-
esteem. Luckner in 1987 and Serafica and Harway in 1979 stated how feelings of connection are 
a condition for self-esteem. This connection can come from many sources, but peers must be one 
of them. Students need to feel related to others, they need to feel like an important member of the 
class or group, and they need to feel like their opinions wanted and heard. As educators, it is 
important to understand that social skills can be difficult for students with disabilities. It is 
important for educators to address targeting social skills instruction in order to help our students 
build and develop peer relations. 
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Slide 12 

 

Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social 
status

 

 

 
There are 3 factors that students with disabilities struggle with when developing social relations: 
 
The first aspect that needs to be addressed is the peer perception of children with disabilities. 
Inclusion based practices and classrooms have helped peer perception of students with 
disabilities a lot. Students, especially at the elementary level, also need social instruction so that 
they too have the skills to build a friendship with a student who lives with disabilities. This is 
best done by a school psychologist or special education teacher, this social skills instruction 
could be a quick discussion on how capable a disabled student is when given a chance, or a 
discussion on how to communicate with a student who is non-verbal and uses an ACC device. It 
could also be how to behave and react if a student has a behavior, and how often times that 
student can not control it. The research shows that the majority of issues that stem from peer 
perception are not from a peer rejecting a student, usually it is because a peer simply doesn’t 
know what to do. Yes, they will learn a lot from watching how staff interacts with students but 
don’t be afraid to actually have a discussion with students about a disability and how they can 
help and interact with their peer that has one.    
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Slide 13 

 

Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social 
status

 

 

 
Friendship choices are a factor that is less apparent in the social curriculum; which is odd 
because it is just so valuable to teach. It is important to teach our students what a good friend is 
and how a friend should treat them. Not only will it teach them how to be a good friend but it 
will also help to avoid false friendships that can have a negative effect on self-esteem. Even 
though this isn't something that is often included in the social curriculum it is something that we 
probably address without even realizing. Discussions with a student that there is a difference 
between being laughed with and being laughed at is an example of instruction on this social skill. 
 
 Did you know that a study in 2012 reported that 46% of students with autism are bullied which 
is much higher than the 10% of the general population? Unfortunately, special education students 
are targets for bullies, and it is part of our job as educators to help them make informed and 
healthy friendship choices.  
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Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social status

 

 

The 3rd issue that needs to be addressed is to understand the factors underlying their prevailing 
social status. To complete this step, it is important to understand the individual students needs 
and disability. In this step educators will figure out what specific social deficits a student has and 
what factors cause those difficulties. This is can look very different for each student, for 
example, a student with Autism could be very verbal, yet have little to no desire to make friends. 
The student could want friends, but struggle with social cues and nuances; like getting lost when 
listening to a joke that another classmate makes. Another student in your class could be a social 
butterfly, with a great sense of humor, however, they use an ACC device and struggle with 
communicating with their 2nd grade peer who lose interest and walks away when the student 
takes longer to type their thoughts.  
 
 

  



RAISING SELF-ESTEEM FOR STUDENTS WITH SPECIAL NEEDS                                   44 
 

Slide 15 

 

Signs of Low Self-Esteem 

Alesi, Rappo, and Pepi (2014)  

 Sleep and eating complaints

 Lack of energy

 Lack of interest in activities 
previously enjoyed

 Problems in concentrating

 Pessimism

 Hopeless

 Sadness

 Irritability

 Suicidal thinking

 Preschool depression is 
characterized by motor 
problems including poor gross 
motor and coordination skills

 

 

There are many signs that can signal that a student that you’re interacting with has a low self-
esteem. Some of the ones that are most common are: sleeping complaints, lack of interest in 
activities that the student previously enjoyed, difficulty concentrating, and pessimism. One of the 
biggest things to remember when it comes to these factors are that you are looking for changes in 
a student's behavior.  
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Effects of Low Self-Esteem Later in Life

Alesi, Rappo, and Pepi (2014), Lindsay, Dockrell, and Palikara (2010) 

Possibility or potential  for: 

 Mental health condition development

 Drug abuse

 Antisocial behavior  

 Criminal behavior

 Anxiety disorders 

 Depression 

 

 

High self-esteem can act as a protective factor against mental health problems, drug abuse, 
antisocial behavior, and criminal behavior in the face of adversity. Low levels of self-esteem are 
associated with negative adulthood outcomes including increased levels of depression and 
criminal behavior. Self-esteem can be a problem for people of all ages, however addressing it 
while students are still in adolescence is key in helping students later in life. It was found that 
childhood and adolescence are identified as the main risk developmental phases for the 
beginning of anxiety disorders. 
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Activity 1: Stepping Stones

Swell (1991) 

 Form groups of 5-6 people 

 Each person cut out 4  paper stones 

 Write a personal strength on each stone to prepare for 
the activity

 

 

In your packet, you will notice that there are 4 pieces of paper with stepping stones in it. For this 
activity, I want you to use 3 of those papers. Just 3, don’t write or cut out the last one, keep it in 
case you want to do this activity with your class.  
 
I’m going to ask you to get into groups of 5-6 people, on your stones I want you to write a 
personal strength that you believe you possess. If you were doing this with students you would 
first want to define strengths and brainstorm examples of strengths. You can also read a book to 
the class and talk about the strengths that a character in the book had.  
 
Get into groups now; try to think of as many of your strengths independently at first. After a few 
minutes, I will let you know to start asking your group mates if you need more suggestions.  
 
(Give participants 10-15 minutes to do this) 
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Activity 1: Stepping Stones 

Swell (1991) 

 Mix up the stones in your group and set them out 
like a path, 4 stones wide and 6-7 stones long 

 One by one, cross the ‘stream’. 
 You can use any stepping stones that apply to you, 

even if  you are not the one who wrote them. 

 

 

In your packet, you will notice that there are 4 pieces of paper with stepping stones in it. For this 
activity, I want you to use 3 of those papers. Just 3, don’t write or cut out the last one, keep it in 
case you want to do this activity with your class.  
 
I’m going to ask you to get into groups of 5-6 people, on your stones I want you to write a 
personal strength that you believe you possess. If you were doing this with students you would 
first want to define strengths and brainstorm examples of strengths. You can also read a book to 
the class and talk about the strengths that a character in the book had.  
 
Get into groups now; try to think of as many of your strengths independently at first. After a few 
minutes, I will let you know to start asking your group mates if you need more suggestions.  
 
(Give participants 10-15 minutes to do this) 
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Activity 1: Stepping Stones 
Discussion and Take Aways:
 Reflection
 Choices
 Strengths & Similarities
LOOK FOR THE ‘BIG PICTURE’ 
Celebrate your strengths!

 

 

 
One of the crucial things about this activity is the reflection at the end of it. You want the 
feedback from your students and you want your students to identify how they are feeling. Raise 
your hand if you stepped on stones that you didn’t write about yourself. Raise your hands if you 
got to a point where you saw more than one choice and more that one strength that applied to 
you. Raise your hand if someone else stepped on one of your stones.  
 
This activity is designed so that you and your students will become aware of their strengths and 
also their similarities with peers. Explain to your students how they used their strengths to 
complete the task, or solve the “problem”. Explain to them how they saw and used strengths that 
they didn’t think applied to them until it was pointed out to them. Explain to them that a lot of 
the time people have a really hard time seeing the whole picture and seeing everything about 
themselves.  
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Questions?

Comments? 

 
This concludes part one of the training; I have allotted time at the end of each section for 
discussion and questions. Does anyone have any questions or comments about the information 
you just received? 
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Part 2: Let’s Be  Specific 
Conditions, 
Cycles, 
And  Thinking Patterns 

…of a student with low self esteem. 

 

 

The 2nd part is called ‘let’s be specific’. This part of the training will go over the specifics of 
self-esteem development, which includes that conditions, cycles, and thinking patterns of a 
student with a low self-esteem  
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5 Conditions for Self-Esteem 

 

 

A number of researchers have proposed various factors as being necessary for individuals to 
develop positive feeling of self-esteem. I have combined the research to expand on 5 agreed 
upon conditions.  
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Condition 1: Connection

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. A feeling of being related to others. 
2. Being part of a team or an important member of a 

group 
3. Tangible items are that are important to the 

student also belong to the student.
4. People, items, and interests that the student feels 

connected to are important to others as well. 
5. The student feels that his or her opinions are 

wanted and heard. 

 
The first condition is a connection: This occurs when a student feel valued and cared for. It's 
when the student believes that what he or she thinks says or does matters to others. And, that the 
people and things that are held in high regard by the student are also appreciated by others. 
  
Having a sense of connection includes: 
  
1) A feeling of being related to others – This can be achieved through the process of 
communication, where shared feelings and warmth are exchanged between the student and 
others. 
  
2) Being part of a team or an important member of a group – Team building activities, where all 
students are included, are a great tool for building students’ self-esteem by building a feeling of 
connection 
  
3) Tangible items are that are important to the student also belong to the student - Attachment to 
places and things become important elements in a student's feelings and self-esteem. 
  
4) People, items, and interests that the student feels connected to are important to others as well- 
If the things that are important to a student are made fun of by others he or she’s own feelings of 
self-worth are affected. 
  
5) The student feels that his or her opinions are wanted and heard- The student who knows his or 
her ideas are of interest to others will feel like a worthy person. Attention and respect for those 
ideas makes a student feel important. 
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Condition 2:  Uniqueness

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. Student knows that there is something special about 
himself or herself

2. Student knows that others think that he or she is 
special.

3. Student feels that he or she can do things that no one 
else can

4. Student has experiences that permit "differentness" to 
be expressed. 

5. Student is able to develop his or her creative  
potential.

 

The second condition is uniqueness - This occurs when a student knows that he or she is separate 
and different from other people and when the student receives respect and approval from others 
for those qualities. 
 
Having a sense of uniqueness means: 
  
1. Student knows that there is something special about himself or herself- This is done in two 
ways. First, by helping students see that they have unique characteristics, skills, and qualities. 
Second, by finding out what the child sees as unique about himself or herself and building on 
that through the use of positive affirmations. (You did an excellent job on that model that you 
built, I really like your smile). 
  
2. Student knows that others think that he or she is special -This is learned by the way that 
significant others relate to the student 
  
3. Student feels that he or she can do things that no one else can - Due to the nature of the 
students that we work with, this may be limited to the student's style and approach toward doing 
things. 
  
4. Student has experiences that permit "differentness" to be expressed  -Excessive criticism and 
disapproval from significant others has a tendency to lead a student to have a negative self-
image. 
  
5. Student is able to develop his or her creative  potential -Helping students feel special means 
that they are given opportunities to express themselves verbally, artistically, physically, and 
playfully.  
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Condition 3: Power

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. Student believes that he or she can do what he or 
she sets out to do.

2. Student  feels that he or she is in charge of 
important things in his or her life.

3. Student knows how to make decisions and solve 
problems.

4. Student feels comfortable when fulfilling 
responsibilities.

5. Student uses skills that he or she has accumulated.

 

The third condition for a positive self-esteem is Power -This comes from being given the 
opportunity to make choices and decisions, and being able to have some control over what 
happens in one's life. 
Having a sense of power means: 
  
1. Student believes that he or she can do what he or she sets out to do - The student needs to be 
given responsibility and the opportunity to make decisions and to learn from mistakes. 
  
2. Student feels that he or she is in charge of important things in his or her life -students that are 
allowed to make decisions about things that are important to them develop self-confidence and a 
belief that they can do things independently. 
  
3. Student knows how to make decisions and solve problems- When others tend to solve 
problems for students or make decisions for them they are not giving the students the skills to be 
independent. Instead, we need to teach them effective ways of solving problems. 
  
4. Student feels comfortable when fulfilling responsibilities-Students need to be provided with 
the appropriate amount of instruction, group review, and guided practice in order to succeed with 
individual tasks. 
  
5. Student uses skills that he or she has accumulated - Once students have mastered specific 
skills they need opportunities to use them. Far too often students view the learning process as 
splintered parts rather than a cohesive whole. Building on previous learning and demonstrating 
the interrelatedness of school subjects and real life experiences promotes feelings of interest and 
worth. 
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Condition 4: Models

Coopersmith (1967), Clemes and Bean  (1980), Luckner 
(1987)

1. Student knows people who are worthy models 
for his or her own behavior.

2. Student knows the standards by which his or her 
performance will be evaluated.

3. Student has values and beliefs that are guides for 
his or her behavior.

4. Student has a sense of order in daily life. 

 

 

The fourth condition is models and this develops from being exposed to other individuals' 
personal values, goals, and ideals. 
  
Having a sense of models means: 
  
1. Student knows people who are worthy models for his or her own behavior- Because modeling 
is unconscious, students learn more from example than from being told. 
  
2. Student knows the standards by which his or her performance will be evaluated- students are 
strongly motivated to please and gain approval from important adults when standards are 
inconsistent they have difficulty making sense of rhyme or reason. 
  
3Student has values and beliefs that are guides for his or her behavior- Talking about values and 
goals are important. Helping students understand and express their values assists them in guiding 
their behavior. 
  
4. Student has a sense of order in daily life -By living within a relatively ordered environment in 
which neatness, time commitments, and clear communication are practiced, a student develops 
skills in organizing, planning, and effective problem solving. 
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Condition 5: Accomplishment

Coopersmith (1967), Clemes and Bean  (1980), Luckner 
(1987)

1. Student knows how to establish goals and work 
toward them. 

2. Student is experiencing success in subject 
matter or activities that are of importance to 
the student.

3. Student has a broad range of experiences in 
various areas of life.

4. Student knows the process and steps necessary 
for learning. 

 

The last and fifth condition for self-esteem is accomplishment and this comes from placing value 
on a task or goal and bringing it to the point of successful completion 
  
Having a sense of accomplishment includes: 
  
1. Student knows how to establish goals and work toward them-Working toward goals helps the 
student learn delayed gratification, emotional control, planning, problem-solving and new skills. 
Reaching goals both short and long term helps students become confident in their own abilities. 
  
2. Student is experiencing success in subject matter or activities that are of importance to the 
student- If we want learners to feel they can succeed, we must help them to actually experience 
success. Merely telling learners they can succeed is not enough; admonishments of that sort wear 
thin after a few failures. 
 
3. Student has a broad range of experiences in various areas of life -Every experience that a 
student has and the interpretation he or she makes of that experience influences the development 
of the student's feelings of importance. Promoting opportunities in which the student has diverse 
experiences to draw from can promote positive feelings. This in turn may encourage the student 
to develop a belief in his or her abilities and an expectation for success in a future situation. 
  
4. Student knows the process and steps necessary for learning- Learning how to learn is a result 
of a student organizing his or her curiosity. What is of value to the student is not necessarily of 
value to the adult and vice versa. Allowing the student to pursue the study of personal areas of 
interest that are internally motivating will facilitate a feedback loop that will  perpetuate learning 
and positive feelings about oneself as a learner. 
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Cycle of Self-Esteem 

Breiner and Reeve (2009)

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 

 

 

There are common themes in the research when it comes to a cycle of self-esteem. The most 
frequently agreed upon is this 3 section cycle. In the most basic terms, this cycle of self-esteem is 
fuels itself.  First a person’s thoughts create their feelings, second their feelings create a behavior 
that is a reaction, third that behavior reinforce the person's thoughts which go around and 
reinforce the feeling. 
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Cycle of Self-Esteem – Social Example 

Breiner and Reeve (2009)

I have no 
friends

Doesn’t 
approach 

children on 
playground

Doesn’t 
interact 

with 
students for 

day

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 

 

 

An example of this that might apply to some students when a student thinks that he has no 
friends. For the purpose of this slide, let us call him Adam.  
 
Adam comes to school every day  and thinks ‘I have no friends, the only kids who talk me are in 
my class, and they only talk to me when the teacher makes them because we are doing group 
work’. That it’s the thought and it creates the feel of sadness and a general gloom.  Now 
according to the cycle this feeling will create a behavior. For Adam, the natural behavior that 
comes from being sad that you have no friends is that when it comes time for recess you don’t 
approach anyone on the playground. At lunch Adam eats snack alone or with a staff member who 
is at the lunch tables, then he goes and wanders the playground doing different activities alone. 
The next part of the cycle is how his behavior reinforces his thought. His behavior of not 
approaching student causes him to not interact socially with any students for the day. Because he 
didn’t interact with any peers for the entire day he continues to think that he doesn't have any 
friends. This cycle is extremely reinforcing and that is why low self-esteem can be a really hard 
thing to build because you are already working with a student who has many negative thoughts 
that create many negative feelings, that create many negative behaviors.  This is a social 
example, but this cycle also can affect academics.  
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Cycle of Self-Esteem –Academic Example 

Breiner and Reeve (2009)

I’m bad 
at Math

Doesn’t 
listen in 

math and 
doesn’t do 
homework

Does bad 
on the 

math test

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 

 

 

An example of this that might apply to some students is that a student may think that they are 
bad at a specific subject. For the purpose of this slide, let us call her Brittany.  
 
Brittany thinks that she is really bad a Math, and this makes her feel really frustrated and angry 
when its time for anything math related. Because of these feelings of frustration and anger 
Brittany does not like to do math. She doesn’t listen to her teacher during math centers, she needs 
constant reminders to pay attention, and she just copies the work of the student next to her. 
Because of her behavior during math center, when she gets home she looks at her math 
homework and has no idea what to do. Then the next day at school there is a math test which she 
does badly on. When her teacher gives her the test back and she sees that she failed she thinks 
‘I’m bad at Math’. 
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Breaking the Cycle - Activity
1. Identify what the students thinks.
2. Chart the cycle with the student. 
3. Work with the student to decide on a 

“plan of action” based on the behavior.
4. Practice the plan before putting it into 

action.
5. Ask the student how you can help them 

implement the plan. 

 
The good news is that this cycle can be broken and here are the steps that will help teachers do 
this. In your packet, there is a worksheet that you can do with your students to go through the 
steps of breaking the cycle.  The first step is identifying what the student thinks, and to do this 
you should ask the student. It's best to be honest with the student and help them identify what 
they feel they are having a hard time with. As we went over in the 5 conditions for self-esteem 
Power is one condition.  Also, the student will be more likely to comply and work with you to 
address the problem if it's one they have identified themselves. They see that it is something they 
need to work on.  The next step is to chart the cycle, have them figure out the steps, and ask them 
guiding questions if they need assistance. If we were doing this chart with Adam we could ask 
guiding questions such as “when you feel sad that you have no friends what do you do when you 
go to the playground?”, “When you don’t talk to anyone what happens?", “How does not talk to 
anyone at lunch make you feel?” show the student how it’s the cycle that reinforces their 
thoughts.  
 
After you have charted the cycle work together to figure out a plan based on the behavior. With 
Adam, the behavior is that he doesn’t talk to anyone at recess. Ask the student why they are 
doing the behavior,  a student like Adam might respond, ‘ I don’t know what to say’ or ‘They are 
never doing what I like to do’. Work with the student to figure out a plan, for Adam a good plan 
would be picking a peer and asking them to play a game with him.  
 
After you have a plan, practice it. With Adam have him practice gaining a peer's attention and 
then appropriately asking the peer to play a certain game. After you have practiced the plan ask 
the student how you can help them try it out. For Adam, we could ask him if he wants us to go 
with him to ask the friend, or if he wants us to stand back.  
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Breaking the Cycle
6. Observe the student attempt the plan. 
7. Give praise to the student for their 

attempt.
8. Use activity sheet to debrief and then 

give advice for further efforts/
9. Conclude by having the student say one 

thing he or she is proud of. 

 

 

 
For the 6th step, the teacher needs to watch the student try the plan, even if the student doesn’t 
want help when they are trying. After the student tries the plan then have the student come back 
and immediately praise them. A lot of the time they are going to perseverate on whatever went 
wrong, so it's important to praise them for trying and what went well. After you praise them go 
back to the worksheet and ask them how they feel, have them write it down on the worksheet. 
After they write how they feel ask them to tell you exactly what happened. Then have a 
discussion about what went well. After you praise them for the good, then discuss what they 
think they need to work on for next time. As the discussion ends, have the student write and then 
say one positive affirmation about themselves and what they just did.  
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Unhelpful Thinking Styles

Whalley  (2008)

 

When people are upset their thinking can change in unhelpful ways. Students thinking can 
become distorted or unbalanced. These are some of the most common unhelpful thinking styles. 
By recognizing our unhelpful styles, teachers can begin to change them in order to allow students 
to see a more realistic picture of themselves. These rigid thinking patterns are something that a 
lot of students living with disabilities struggle with. 
 
One unhelpful thinking style is called All or Nothing Thinking, this is also sometimes referred to 
as ‘black and white thinking’. Students who think like this will often say things like ‘if it's not 
perfect it's wrong’ or ‘I’m not going to try because I know I can't do it right’. These are also the 
students who see a 7/10 on a spelling test and have a breakdown because they think they failed.  
 
Another unhelpful thinking style is a mental filter. A student with a mental filter only pays 
attention to certain types of evidence, and it's only the evidence that supports what they already 
think. Students who think like this will only notice their failures, but not their successes. This is 
why it’s important to have their accomplishments displayed in the classroom.  
 
Over generalizing is another unhelpful thinking style. Students who over-generalize see a pattern 
based upon a single event, or they might be overly broad with the conclusions they draw from 
experiences. You will hear phrases like “nothing good ever happens to me’ or ‘everything is 
always terrible’. It’s helpful to remind students of instances where what they are saying is 
disproven.  
 
A common unhelpful thinking style is disqualifying the positive. Students with low self-esteem 
will often discount the good things that have happened for no reason other than it doesn't fit their 
schema. Students saying ‘that doesn’t count’ can be a sign of this unhelpful thinking style.  
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Unhelpful Thinking Styles

Whalley  (2008)

 

 

 
Another unhelpful thinking style that is a factor of a low self-esteem is when students jump to 
conclusions. For this unhelpful thinking style, there are two key types. The first is mind reading 
when students think they know what others thinking, often because it is what they are thinking. 
Another is predicting the future, and being convinced that’s what's going to happen.  
 
A common unhelpful thinking style is emotional reasoning; this is when a student assumes that 
because he or she feels a certain way that it must be true. Students might feel embarrassed and 
then think that means they are unintelligent.  
 
Magnification and minimization are another unhelpful thinking style. The student will sometimes 
blow things out of proportion; this feeling can lead to anxiety and negative associations with 
certain events and tasks. Students like this might also inappropriately shrink something to make 
it seem less important. This is a problem when students start to minimize things like 
accomplishment and success. Students who think like this will benefit from seeing teachers 
celebrate their successes, big or small.  
 
Personalization is an unhelpful thinking style that students with low self-esteem often resort to. 
Students will think ‘this is my fault’ when it’s a situation that was out of their control. By 
blaming themselves for something that wasn’t their fault, they feel an unnecessary amount of 
guilt and shame.  
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Unhelpful Thinking Styles

Whalley  (2008)

 

 

 
The last unhelpful thinking style is labeling, by assigning negative labels to themselves students 
start to accept and internalize that label. Often times when that label has been internalized it is 
very hard to erase. Educators need to be aware of the language and ways that students are talking 
to each other to avoid labels being placed on students.  
 
 Lastly, it is important to consider the language that students are using. Using critical words like 
‘should’, ‘must’, or ‘ought’ can make students feel guilty or like they have already failed. If 
students have ‘shoulds’ or ‘musts' applied to them the result is often frustration.  
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Core Beliefs

Whalley  (2008)

•I failed my math test 
•I forget to do my 
homework 
•I got the question wrong 
in front of the whole class 

•I won the award for the 
school writing contest 
•I can name 56 species of 
dinosaurs 
•I help my little brother 
read every night

I’m stupid

 

 

 
Every student and person has a set of core beliefs. These core beliefs are like magnets. They are 
always waiting to attract evidence which confirms them. The more evidence they collect, the 
stronger they get. Unfortunately, also they repel anything which does not fit with the belief. This 
makes it hard to see or believe anything which would contradict or undermine them. Core beliefs 
are not facts and with persistence, and guidance they can be identified and altered.  
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How Baby Elephants are Trained 
Activity

Breiner and Reeve (2009)

Read : How Baby Elephants Are Trained  page 18

Discussion: 

Why doesn’t the adult elephant try to break the rope? 

Do you think people ever believe things that are not true? 

Activity:

Write an assumption that you have about what you are not 
good at, or what you can’t do in the baby elephant. In the large 
elephant write evidence that disproves this. Keep these elephants 
and throughout the school add to the adult elephant examples 
that disprove your thinking.  

 

Turn to page 18 of your training packet and read How Elephants are trained.  
 
While you are waiting for everyone to finish think about the two discussion questions that are on 
the slide. 
 
(Give participants 2-3 minutes to read and think about questions) 
 
Humans operate in a similar way. We learned something about ourselves at an early age and still 
believe it now. Even though it may not be true, we operate as if it is. Fortunately, humans are 
born with the ability to make conscious choices; an important step in changing how a person 
perceives themselves. Educators are in a good position to address these assumptions early in our 
students before they have internalized them by adulthood.  
 
Turn to the next page where there are two elephants, a baby elephant and adult elephant. Write an 
assumption that you have about what you are not good at, or what you can’t do in the baby 
elephant. In the large elephant write evidence that disproves this. You can keep these elephants 
and throughout the school year add to the adult elephant examples that disprove your thinking.  
 
(Give participants 10 minutes to complete activity) 
 
 
The materials for this activity are included in the packet as well as directions and steps in a 
lesson plan format.  
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Questions?

Comments? 

 

 

This concludes part 2 of the training, like the previous section I have allotted time at the end of 
each section for discussion and questions. Does anyone have any questions or comments about 
the information you just received? 
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Part 3: What We Can Do
Walk through of  Training Packet and Activities 

 

 

Part 3 is designed as a walkthrough of the activities in the training packet that all participants 
have been provided. We have already gone through the Stepping Stones, Breaking the Cycle and 
How Elephants are Trained activities so we will begin with the SuperHero Me Activity.  
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Preparing Students for Success in 
Activities 

 Be aware of students talents before starting activity
 Have other students in class share positive traits and 

accomplishments of fellow students 
 Especially important when educators first introduce self-

esteem activities 

Frontload:
 Use students in examples and give real suggestions
 Provide students with a  flash card of talents 

 

 

 
 
Before doing any of these activities, it is important to prepare yourself to assist the students who 
are struggling with self-esteem. Often time students with a low self-esteem will have difficulty 
thinking of accomplishments and talents independently. As a teacher, these activities will be 
more beneficial to students if you have prepared for students having these difficulties. You can 
do this by being aware of each student's talents before starting an activity, so if a student is 
struggling you will be able to provide them with quick assistance. Also be sure to include other 
students in this process. Often times peers will know about students in ways that you don’t, the 
right student can be a good resource for you to use during this kind of activities.  
 
This is especially important to do when you are first starting with self-esteem activities. If these 
activities are done consistently then students should start to be able to recall their strengths and 
talents quicker and with more independence.  
 
It is important to frontload students with positive aspects of themselves. You can do this by using 
students in examples before the activity. For example, if you know a student named Adam is 
going to have a hard time with this activity while you are giving instructions use him in the 
example. “I know Adam is really good at science, that could be the first one that is on his list. 
Who else is good at science? What about math? And who likes to read?”  
 
If you anticipate that there are going to be a few students who struggle to come up with positive 
traits about themselves then prepare flashcards ahead of time with 1-2 talents or 
accomplishments for each student.   
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SuperHero Me – Class Activity  
Goal: Allows students to see themselves in a positive light and 

students learn to identify positive traits in themselves.

 Discuss qualities of a hero and make class chart of positive 
words. 

 Students pick and decorate a Superhero mask with positive 
words about themselves. 

 Students write a composition about if they were a superhero. 

 

 

 
SuperHero Me is a great class activity that allows students to see themselves in a positive light. 
With this activity, students will learn to identify themselves in a positive way.  
 
As a class teachers and students will discuss the qualities of a hero and will make a chart filled 
with positive words. Students will then decorate a superhero mask with positive words and 
phrases to describe themselves. The teacher can take a picture of the students and paste the mask 
on the photograph. This activity also has a written component where the students write about 
what kind of superhero they would want to be.  
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Weekly Star Student
Goal: Each student feels individually recognized and special. 

Class interacts with student. Student has power and is given a 
teacher role for a brief time.  

 Each student gets assigned a week during the school year. 
 Each week, the assigned student prepares a news article 

about their life. The student presents the article  to class at 
the end of the school week. 

Optional: At the end of the presentation students in class write 
a friendly letter to student

 

 

 
The next activity is having a Weekly Star student. This is an activity that makes every student 
feel individually recognized and special. It gives the student an opportunity to interact with the 
class; this is something that some students with disabilities don’t get the opportunity to do very 
often. The star student is given power and is given a brief period of leadership as they assume the 
role of the teacher while presenting themselves.  
 
Every student is assigned a week, and the student prepares a news article about their life. On the 
last day of the week, the student presents the article to the class and each peer has to either ask a 
question or give a compliment. 
 
An optional component that can be added to this activity is to have each peer write a friendly 
letter to the star student.  
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Positive Words Collage 
Goals: Students see themselves in positive light. Students see 

that they have many positive attributes.  Students practice 
using a Thesaurus.

 Discuss what Positive Words are. 

 Use thesaurus to come up with various positive words.

 Student lists 20 positive words about themselves. 

 Put positive word list into www.wordle.net/create to create 
word collage.

 

 

The next activity is to create a Positive Word Collage. This activity allows the students to see 
themselves in a positive light. Students are also able to see that they have many positive 
attributes. Students get practice using academic tools such as a Thesaurus.  
 
As a class, discuss what positive words are and why it is important to only use positive words to 
describe people. Then create a list of positive words and model how to use a thesaurus to expand 
the list. After the educator models the process of using a thesaurus, the students will fill out a list 
of 20 positive words about themselves. Once they are done with the list they will type in into 
Wordle, which will create a colorful word collage that is unique to each student. 
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Toot Your Horn Class Activity 
Goals: Students are able to share with the class what they are 

proud of. Direct social skills instruction on figurative 
language. 

 Direct instruction on figurative language specifically an 
idiom. 

 Complete figurative language worksheet. 
 Students complete Tooting My Own Horn worksheet where 

they “brag” about accomplishments. 
 Activity end with students sharing accomplishments with the 

class or  a small group.

 

 

Toot Your Horn is a fun class activity that boost self-esteem while also instructing and practicing 
the use of figurative language. Students are given an opportunity to  brag about themselves and 
share with the class what they are proud of. The teacher is also providing direct social skills 
instruction on figurative language.  
 
The activity starts with the direct instruction on figurative language, specifically what an idiom 
is. Students then complete an idiom worksheet breaking down the literal and figurative meaning 
of “tooting your own horn”. After they complete the worksheet they toot their own horns by 
completing an activity that allows them to brag about their accomplishments, and then share 
them with the class or a small group.  
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Paper Bag: About Me Speech
Goals: Students practice speaking skills, students feel 

important, students are given power and choice over what 
they bring and share. 

 Students decorate and fill a paper bag with items that are 
important to them. 

 Teacher gives direct instruction on aspects of giving a speech: 
Eye contact, voice level, and practice.

 Students prepare individual speeches to class introducing and 
explaining objects that were selected to be placed in their 
paper bag 

 

 

The next activity in the pack is an About Me speech. The goals of this activity are to give the 
students an opportunity to practice speaking skills. Students will also feel important as they are 
able to share with the class items of importance to them. In this activity, students are given power 
and choice over what they bring and share.  
 
For this activity students are provided with a paper bag, students are able to decorate this paper 
bag however they choose. They are given the homework of selecting 5-7 objects from home that 
are important to them. The teacher then gives direct instruction on the aspects of public speaking, 
such as eye contact, voice level and practicing before giving the speech to the class. Students 
then spend a few days practicing and preparing the speech before giving it to the class.  
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Guess Who/ I am Activity  
Goals: teacher and classmates learn about interests of all 

students, classmates learn about student, student feels 
noticed and acknowledged by classmates. 

 Students complete I am information sheet about interests, 
accomplishments, personality traits. 

 Students use the I am information sheet to type poem about 
themselves. 

 Each student is assigned a random number. 
 Teacher shares 3-4 poems a day in front of class and students 

use clues in poem to guess who wrote the poem. 

 

 

Guess Who/ I am activity is an engaging activity that will last for a few days.  The goal of the 
activity is for the teacher and classmates to learn about the interests of all the students. The 
student also feels noticed and acknowledged by classmates.  
 
The first activity that students do is complete the "I am" activity sheet that asks them about their 
interests, accomplishments, and personality traits. Students then use this sheet to type a poem. 
The poem and students are assigned a random number. Every day the teacher shares 3-4 poems 
with the class and together the class uses the clues in the poem to figure out who the mystery 
student is. 
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Dear Mr. President
Goals: Students think critically about their environment. 

Students are given power and are aware that their voices 
matter in a larger setting. 

 Class discussion on presidential duties and responsibilities. 

 Class discussion on problems that the President should address 

 Direct instruction on how to respectfully phrase a request.

 Direct instruction on persuasive letter writing. 

 Students decide on a problem and write a persuasive letter to 
the President.

Adaptation: Write letters to principal of school instead of 
President

 

 

Dear Mr. President is the last activity of the packet. The goal of this activity is to have the 
students think critically about their environment. Students are also given power and are aware 
that voices matter in a larger setting.  
 
The activity begins with a class discussion on what the presidential duties and responsibilities 
are. The class also discusses what problems they think the president should address. The activity 
then goes into direct instruction on how to respectfully phrase a request. Then the educator 
instructs on the components of persuasive letter writing. Students then pick a problem they think 
the President should address and they write a persuasive letter to the President.  
 
A possible adaptation of this is to write the letters to the principal of the school instead of the 
President.  
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Questions?

Comments? 

 

 

This concludes training, like the previous sections I have allotted time at the end of each section 
for discussion and questions. Does anyone have any questions or comments about the 
information you just received? 
 
Thank you for your time and I hope that you have benefited from the information and materials 
that I have provided you. Please feel free to contact me today or at a later date if you have any 
further questions about the activity packet or self-esteem improvement.  
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Katherine Romero

 

Raising Self Esteem for Students
with Special Needs 

 

 

Abraham Maslow's Hierarchy  of Needs 

5

4

3

2

1

Assign the following their 
proper place on Maslow's 
Hierarchy of Needs

____ Love and Belonging
____ Safety 
____ Self Actualization
____ Self Esteem
____ Physiological 

Maslow,  (1943)

 

 

 

Maslow's Hierarchy of Needs

Self 
Actualization

Self-Esteem 

Love & Belonging 
(Meaningful Relationships)

Safety 

Physiological ( Food, Water, Sleep)
Maslow,  (1943)  
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THE ‘NEED TO KNOW’ ASPECTS OF 
SELF ESTEEM ACQUISITION

•Background  of Development
•Literature & Research
•Signs of Low Self Esteem
•Benefits of improved self-esteem

 

 

Working Definitions

 Self Concept – Self-concept is related to how a person 
perceives himself or herself and his or her abilities. 

 Self Worth - Perceived self-worth is concerned with 
judgments of personal worth. It relates more to the 
individuals’ belief in their ability and capabilities and how 
valued those attributes are to others.

 Self-Esteem - Self-esteem is concerned with judgment of 
self-worth combined with self concept; a confidence and 
satisfaction in oneself.

 

 

 

 

Influences on Self Esteem

Kirchner and Vondracek (1975),  LaBarbera (2008), Glazzard (2010) 

People: 
Parents 
Teachers 
Siblings 
Peers 

Practices:
Social Skills 
Academic Success
Perception of self 

and personal 
abilities  
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People: Influential Relationships

Kirchner and Vondracek (1975) 

Peer/ 

Sibling

Teacher 
/ Staff

Parent

 

 

 

Influencers: Female compared to Male

Kirchner and Vondracek (1975) 

Mom 

Dad 

Suzie 

Johnny 

HayleyMolly 

Brother 

Sister 

Mr. 
Bailey

Ms. 
McArdle

Female

Mom 

Dad

Brother 

Johnny

Tom

Mr. 
Bailey

Male 

 

 

 

Academic Achievement and Self-Esteem 

Bolduc and DeMann, (2000), Morvitz and  Motta (1992) 

 Lower performing students tend to have a lower self-
esteem 

 If a student’s academic achievement is further damaged by 
self-esteem issues then, at times, student will not be 
emotionally available for learning.

 This is essential to consider when supporting students with 
special education needs.
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Reciprocal Effects Model (REM)
Interrelatedness of Academic Performance and Self-
esteem  

Alesi, Rappo and Pepi  (2014) 

 Reciprocal Effects Model (REM): self-esteem both affects 
and is affected by school achievement

 Each leads to gains or loss in the other

 Adequate levels of self-esteem promote and encourage the 
capacity to cope with academic tasks. 

 This, in turn, allows the student to employ effective study 
methods and actively participate in the learning process

 

 

 

 

Self-Esteem, Social Interactions, and 
Relationships 

Luckner (1987), Serafica and Harway (1979) 

 A feeling of connection is a condition  of self esteem.

 Peer relationships must be one of the conditions.

 Students need to feel related to others, and need to feel 
like an important member of the class or group.

 Students need to feel that their opinions are wanted and 
heard  and valued.

 

 

 

 

Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social 
status
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Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social 
status

 

 

 

Facilitating Meaningful Peer 
Relationships

Serafica and Harway (1979) , Sterzing, Shattuck, Narendorf, Wagner, and  Cooper (2012)

There are 3 factors that students with disabilities  find 
challenging when developing social  relationships:

1. Peer perception of children with disabilities

2. Their friendship choices  (46% vs. 10%)

3. The factors underlying their prevailing social status

 

 

 

 

Signs of Low Self-Esteem 

Alesi, Rappo, and Pepi (2014)  

 Sleep and eating complaints

 Lack of energy

 Lack of interest in activities 
previously enjoyed

 Problems in concentrating

 Pessimism

 Hopeless

 Sadness

 Irritability

 Suicidal thinking

 Preschool depression is 
characterized by motor 
problems including poor gross 
motor and coordination skills
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Effects of Low Self-Esteem Later in Life

Alesi, Rappo, and Pepi (2014), Lindsay, Dockrell, and Palikara (2010) 

Possibility or potential  for: 

 Mental health condition development

 Drug abuse

 Antisocial behavior  

 Criminal behavior

 Anxiety disorders 

 Depression 

 

 

 

Activity 1: Stepping Stones

Swell (1991) 

 Form groups of 5-6 people 

 Each person cut out 4  paper stones 

 Write a personal strength on each stone to prepare for 
the activity

 

 

 

Activity 1: Stepping Stones 

Swell (1991) 

 Mix up the stones in your group and set them out 
like a path, 4 stones wide and 6-7 stones long 

 One by one, cross the ‘stream’. 
 You can use any stepping stones that apply to you, 

even if  you are not the one who wrote them. 
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Activity 1: Stepping Stones 
Discussion and Take Aways:
 Reflection
 Choices
 Strengths & Similarities
LOOK FOR THE ‘BIG PICTURE’ 
Celebrate your strengths!

 

 

 

Questions?

Comments? 
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Part 2: Let’s Be  Specific 
Conditions, 
Cycles, 
And  Thinking Patterns 

…of a student with low self esteem. 

 
 

 

5 Conditions for Self-Esteem 

 
 

 

Condition 1: Connection

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. A feeling of being related to others. 
2. Being part of a team or an important member of a 

group 
3. Tangible items are that are important to the 

student also belong to the student.
4. People, items, and interests that the student feels 

connected to are important to others as well. 
5. The student feels that his or her opinions are 

wanted and heard. 
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Condition 2:  Uniqueness

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. Student knows that there is something special about 
himself or herself

2. Student knows that others think that he or she is 
special.

3. Student feels that he or she can do things that no one 
else can

4. Student has experiences that permit "differentness" to 
be expressed. 

5. Student is able to develop his or her creative  
potential.  

 

 

Condition 3: Power

Coopersmith (1967), Clemes and Bean  (1980), Luckner (1987)

1. Student believes that he or she can do what he or 
she sets out to do.

2. Student  feels that he or she is in charge of 
important things in his or her life.

3. Student knows how to make decisions and solve 
problems.

4. Student feels comfortable when fulfilling 
responsibilities.

5. Student uses skills that he or she has accumulated.

 
 

 

Condition 4: Models

Coopersmith (1967), Clemes and Bean  (1980), Luckner 
(1987)

1. Student knows people who are worthy models 
for his or her own behavior.

2. Student knows the standards by which his or her 
performance will be evaluated.

3. Student has values and beliefs that are guides for 
his or her behavior.

4. Student has a sense of order in daily life. 
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Condition 5: Accomplishment

Coopersmith (1967), Clemes and Bean  (1980), Luckner 
(1987)

1. Student knows how to establish goals and work 
toward them. 

2. Student is experiencing success in subject 
matter or activities that are of importance to 
the student.

3. Student has a broad range of experiences in 
various areas of life.

4. Student knows the process and steps necessary 
for learning. 

 
 

 

Cycle of Self-Esteem 

Breiner and Reeve (2009)

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 

 
 

 

 

Cycle of Self-Esteem – Social Example 

Breiner and Reeve (2009)

I have no 
friends

Doesn’t 
approach 

children on 
playground

Doesn’t 
interact 

with 
students for 

day

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 
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Cycle of Self-Esteem –Academic Example 

Breiner and Reeve (2009)

I’m bad 
at Math

Doesn’t 
listen in 

math and 
doesn’t do 
homework

Does bad 
on the 

math test

Thoughts 
create 

feelings 

Feelings 
create 

behavior 

Behavior 
reinforces 
thoughts 

 
 

 

Breaking the Cycle - Activity
1. Identify what the students thinks.
2. Chart the cycle with the student. 
3. Work with the student to decide on a 

“plan of action” based on the behavior.
4. Practice the plan before putting it into 

action.
5. Ask the student how you can help them 

implement the plan.  
 

 

 

Breaking the Cycle
6. Observe the student attempt the plan. 
7. Give praise to the student for their 

attempt.
8. Use activity sheet to debrief and then 

give advice for further efforts/
9. Conclude by having the student say one 

thing he or she is proud of. 
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Unhelpful Thinking Styles

Whalley  (2008)  
 

 

Unhelpful Thinking Styles

Whalley  (2008)  
 

 

Unhelpful Thinking Styles

Whalley  (2008)  
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Core Beliefs

Whalley  (2008)

•I failed my math test 
•I forget to do my 
homework 
•I got the question wrong 
in front of the whole class 

•I won the award for the 
school writing contest 
•I can name 56 species of 
dinosaurs 
•I help my little brother 
read every night

I’m stupid

 

 
How Baby Elephants are Trained 
Activity

Breiner and Reeve (2009)

Read : How Baby Elephants Are Trained  page 18

Discussion: 

Why doesn’t the adult elephant try to break the rope? 

Do you think people ever believe things that are not true? 

Activity:

Write an assumption that you have about what you are not 
good at, or what you can’t do in the baby elephant. In the large 
elephant write evidence that disproves this. Keep these elephants 
and throughout the school add to the adult elephant examples 
that disprove your thinking.  

 

 

Questions?

Comments? 
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Part 3: What We Can Do
Walk through of  Training Packet and Activities 

 
 

 
Preparing Students for Success in 
Activities 

 Be aware of students talents before starting activity
 Have other students in class share positive traits and 

accomplishments of fellow students 
 Especially important when educators first introduce self-

esteem activities 

Frontload:
 Use students in examples and give real suggestions
 Provide students with a  flash card of talents 

 
 

 

SuperHero Me – Class Activity  
Goal: Allows students to see themselves in a positive light and 

students learn to identify positive traits in themselves.

 Discuss qualities of a hero and make class chart of positive 
words. 

 Students pick and decorate a Superhero mask with positive 
words about themselves. 

 Students write a composition about if they were a superhero. 
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Weekly Star Student
Goal: Each student feels individually recognized and special. 

Class interacts with student. Student has power and is given a 
teacher role for a brief time.  

 Each student gets assigned a week during the school year. 
 Each week, the assigned student prepares a news article 

about their life. The student presents the article  to class at 
the end of the school week. 

Optional: At the end of the presentation students in class write 
a friendly letter to student

 

 

 

 

Positive Words Collage 
Goals: Students see themselves in positive light. Students see 

that they have many positive attributes.  Students practice 
using a Thesaurus.

 Discuss what Positive Words are. 

 Use thesaurus to come up with various positive words.

 Student lists 20 positive words about themselves. 

 Put positive word list into www.wordle.net/create to create 
word collage.

 

 

 

 

 

Toot Your Horn Class Activity 
Goals: Students are able to share with the class what they are 

proud of. Direct social skills instruction on figurative 
language. 

 Direct instruction on figurative language specifically an 
idiom. 

 Complete figurative language worksheet. 
 Students complete Tooting My Own Horn worksheet where 

they “brag” about accomplishments. 
 Activity end with students sharing accomplishments with the 

class or  a small group.
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Paper Bag: About Me Speech
Goals: Students practice speaking skills, students feel 

important, students are given power and choice over what 
they bring and share. 

 Students decorate and fill a paper bag with items that are 
important to them. 

 Teacher gives direct instruction on aspects of giving a speech: 
Eye contact, voice level, and practice.

 Students prepare individual speeches to class introducing and 
explaining objects that were selected to be placed in their 
paper bag 

 

 

 

 

Guess Who/ I am Activity  
Goals: teacher and classmates learn about interests of all 

students, classmates learn about student, student feels 
noticed and acknowledged by classmates. 

 Students complete I am information sheet about interests, 
accomplishments, personality traits. 

 Students use the I am information sheet to type poem about 
themselves. 

 Each student is assigned a random number. 
 Teacher shares 3-4 poems a day in front of class and students 

use clues in poem to guess who wrote the poem. 

 

 

 

Dear Mr. President
Goals: Students think critically about their environment. 

Students are given power and are aware that their voices 
matter in a larger setting. 

 Class discussion on presidential duties and responsibilities. 

 Class discussion on problems that the President should address 

 Direct instruction on how to respectfully phrase a request.

 Direct instruction on persuasive letter writing. 

 Students decide on a problem and write a persuasive letter to 
the President.

Adaptation: Write letters to principal of school instead of 
President  
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Questions?

Comments? 
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Stepping Stones Class Activity 
Before:  

Materials:  

• Stepping Stone Template ( recommended 5 per student) 
• Colored pencils/markers/crayons  

Instruction:  

Define what strength is and brainstorm examples of strengths that people have. 
Teacher can also read a book to the class and talk about the strengths that a 
character in the book had. Possible books: Thomas the Train, Pippi Longstocking, 
or Wonder. 

During: 

• Place students  into groups of 5-6 students 
• Guide the students to draw or write a personal strength on each stone. 
• Instruct  each student cut out 5  paper stones  
• Instruct the students to  mix their stones in their group and scatter them on 

the floor 
• One by one have the students cross the ‘stream’ , tell them they  can use any 

stepping stones that applies to them even if they didn’t write it  

After: 

Ask: 

• How did you feel after you wrote/drew your strengths?  
• Did you step on stones that were the same as other group members? 
• Raise your hand if you stepped on stones that you didn’t write about yourself.  
• Raise your hands if you got to a point where you saw more than one stone that 

applied to you.  
• Raise your hand if someone else stepped on one of your stones. 

Suggestions:   Have students write 3 strengths and ask two peers for the strengths for 
the remaining strengths  



 
 

Stepping Stones Template 

USE FOR TRAINING  
 

 

 



 
 

Stepping Stones Template 

USE FOR TRAINING  

 

 



 
 

Stepping Stones Template 

USE FOR TRAINING  
 

 



 
 

Stepping Stones Template 
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Breaking the Cycle 1:1 Activity 

 

1. Identify what the students thinks that causes them to perform the behavior. 

2. Chart the cycle with the student.  

3. Work with the student to decide on a “plan of action” based on the behavior. 

4. Practice the plan before putting it into action. 

5. Ask the student how you can help them implement the plan.  

6. Observe the student attempt the plan.  

7. Give praise to the student for their attempt. 

8. Use activity sheet to debrief and then give advice for further efforts/ 

9.  Conclude by having the student say one thing he or she is proud of.  

 

 

 

 

 

 

 



 
 

Breaking the Cycle  
Before 

What I think:  _____________________________________________________ 

Chart it: 

 

 

 

 

 

 

 

 

  

My Plan:  Practice 1 √ Practice 2  √ 
1.  
______________________________________________ 
 

  

2.  
______________________________________________ 

 

  

3.  
______________________________________________ 

 

  

4.  
______________________________________________ 

 

  

5.  
 
 

 

  



 
 

After 

How do I feel? ______________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________  

 

What happened? ____________________________________________________ 

__________________________________________________________________ 

__________________________________________________________________  

__________________________________________________________________ 

    

What I did that was awesome! __________________________________________ 

__________________________________________________________________  

__________________________________________________________________ 

 __________________________________________________________________ 

 

What I can do better next time: ________________________________________ 

_________________________________________________________________ 

 _________________________________________________________________ 

  

 
______________________________________________ 

Why I am awesome! 
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Class Activity -  

How Elephants are Trained Class Activity  

 

1.  Read as class: How Elephants Are Trained  
 

2. Class discussion:  
• Why doesn’t the adult elephant try to break the rope?  
• Do you think people ever believe things that are not true?  

 
3. Instruction:  

Humans operate in a similar way. We learned something about ourselves at an early 
age and still believe it now. Even though it may not be true, we operate as if it is. 

Fortunately, humans are born with the ability to make conscious choices - an 
important step in changing how a person perceives themselves. 

4.  Activity:   
 

Have students write what they think is their worst subject in school is, on the baby 
elephant. Then have the student come up with evidence that disproves that they are 
bad at that subject. Have each student write at least 3 things that disprove their 
thinking in the larger elephant.  Keep the elephants in their folder and add to it as they 
continue to complete tasks in the subject. 

 

 



 
 

 

How Elephants are Trained 

 
Elephants in captivity are trained, at an early 

age, not to roam. One leg of a baby elephant is 
tied with a rope to a wooden post planted in the 
ground. 

 The rope confines the baby elephant to an 
area determined by the length of the rope. Initially 
the baby elephant tries to break free from the 
rope, but the rope is too strong. 

 The baby elephant "learns" that it can't break 
the rope.  

 When the elephant grows up and is strong, it 
could easily break the same rope. But because it 
"learned" that it couldn't break the rope when it 
was young, the adult elephant believes that it still 
can't break the rope, so it doesn't even try. 



 
 

 

 

 

 

 

 

 

How Elephants are Trained Template 

USE COPY FOR TRAINING 



 
 

 

 

How Elephants are Trained  
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SuperHero Me  

Class Activity 

Before:  

1. As a class talk about  different kind of heros and qualities they have.  
2. Make a chart with different postive words that makes heros special  
3. Ask students if they know about any Superheros, after each Superhero is 

named add one or two more positive words to the chart about that 
Superhero 

During: 

1. Guide the students to pick a mask from the provided template.  
2. Instruct the studentsto  pick 2-3 ‘signature colors’.  
3. Guide the students to write postive words about themselves on the mask in 

those colors.  
4. Instruct the students to write on the provided template a paragraph about 

what kind of Superhero they would be, have them give themselves a 
Superhero name.  

After:  

1. Take a picture of each student, or have the students draw a self portrait. 
Then have them cut out the mask and glue it over their eyes on the portrait. 

2. Mount the picture and paragraph on colorful construction paper  
3. Guide the students to share in front of the class, or in a small group, their 

superhero self. Instruct them read their mask of postive words and share 
their paragraph. 
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SuperHero Me 

Masks Templates 
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SuperHero   Me 
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SuperHero   Me 
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Weekly Star Student 
 

Every week have a Star student. Go in alphabetical order, the teacher can start the 
first week.  

The first day of the week give the student an about me poster with their weekly 
homework. Explain to them that they have Monday, Tuesday, and Wednesday to fill it 
out and that they should bring it back on Thursday so they can share it on Friday. 
Have them bring it back the day before it is to be shared to ensure that they have an 
extra day if they forget it.  

At the end of each week the student will share with the class an about me 
poster. There are many available online and in stores for free to little cost. Scholastic 
has one online for no cost. Scholastics’ About Me poster is included in this packet.  

At the end of the presentation each peer in class has to either ask a question or 
give the star students a compliment.  

 

Optional extension: Have each peert write a friendly letter to the Star student 
after each presentation.  
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Postive Words Collage 

Class Activty  

 

Before:  

1. Discuss what a postive word is; smart, nice, strong, happy.  
2. Brainstorm postive words used to describe people.  
3. Discuss what a Thesaurus is and how to use one. 
4. Use a Thesaurus to add to your list of postive words.  

During:  

1. Give students worksheet for 20 postive words.  
2. Instruct them to write 20 positive words about themselves.  Inform them that 

they have to be one word, not phrases.  
3. Guide the students to come up with as many words as possible independantly. 

Then give them access to a Thesaursus to complete the list. 
4. After they have completed the list instruct the students to check for spelling 

errors.  
5. Use a computer to go to http://www.wordle.net/create. 
6. Create a collage and have students type their list into Wordle.  
7. Allow students time to pick a font, layout and color scheme.  
8. Save and Print out collage.  

After:  

1. Display studnets collage in classroom. 

 

 

 

 

 

http://www.wordle.net/create
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Example:  



 
 

Positive Words 

Directions: Write 20 positive words about yourself.  

1.     

2.   
3.   
4.   
5.   
6.   
7.   
8.   
9.   
10.   

11.   
12.   

13.   

14.   

15.   

16.   

17.   

18.   

19.   

20.  
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Toot Your Horn 

Class Activity 

 

Before:  

1. Discuss what an Idiom is, give examples and have students share if they know 
any idioms. 

2. In the discussion share the idiom “Toot your own horn” and explain what it 
means figuratively and literally. 

3.  Guide the students to complete “Don’t Take it Literally!” with the idiom 
“Toot your own horn”. 

During:  

1. Guide the students to brag about themselves on “Tooting my Own Horn” 
activity page, on each line have the student write something they are proud of. 
This can be a skill, an award they received, or an accomplishment. 

After:  

1. Coach the students share their horn with a group or as a class.  
2. Combine and Display “ Don’t take it Literally!” and “Tooting my Own Horn!” 

in your classroom. 

  

 

 

 

 



 
 

 



 
 

Tooting My Own Horn 
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Paper Bag: About Me Speech 

 

1. Give students a paper bag  
2. Allow students time to decorate bag.  
3. Introduce paper bag report and pass out provided directions. 
4. Give paper bag report about yourself as an example.  
5. Give students a large index card with their presentation date in the corner; 

inform the students that they should used the index card to write notes for 
when they are giving their speech. 

6. Discuss aspect of speech giving such as: Eye Contact, Voice Level and 
practicing ahead of time. 

7. Give students 2-3 days before the first group presents. 

 

Paper Bag Report:  

 Provide students with a paper bag and an assigned date. Assign 4-5 students a 
day. Students will be able to bring 5-7 items from their house. All of the items have to 
fit in the bag. Students will prepare a speech to the class about why they chose each 
item and what it means to them. Students need to practice their speech at home 
before presenting in class.  

Suggestions for items:  

• My favorite toy  
• An important family item  
• Pictures from special events  
• Gifts they have received  
• Something they made  
• Objects from talents, such as: sports items, club items



 
 

All About Me Bag 
       Directions:  

1. Fill bag with 5-7 items that you can use to tell the class 
about yourself  

2. All objects must fit in this bag  
3. Decorate the bag is you wish! 
4. Bring back the bag on your assigned date and be ready to 

share with the class  

I can’t wait to learn more about you! 
Bring back by: ________________ 

All About Me Bag 
Directions:  

1. Fill bag with 5-7 items that you can use to tell the class 
about yourself  

2. All objects must fit in this bag  
3. Decorate the bag is you wish! 
4. Bring back the bag on your assigned date and be ready to 

share with the class  

 can’t wait to learn more about you! 
Bring back by: ______________

I
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Guess Who/I am: 

Class Activity  

Guess Who/I am: Poem  

1. Instruct the students to finish the sentence on the “I am” worksheet. 
2. Assign students random numbers. 
3. Direct students to type worksheet and have them only put their number on the 

top.  
4. Over a few days read each poem as a class and figure out who it belongs to.  

 

Suggestions: Include yourself and various staff at the school in the poems, have 
students track with provided number log 



 
 

I am 

I am a  _________,    ___________, and   ___________ person 

I am really good at _________________________________________ 

I like to go to _____________________________________________ 

I like to eat _______________________________________________ 

I like my _________________________________________________ 

I want to be ______________________________________________  

I wish the world was ________________________________________ 

My favorite color is _________________________________________ 

My favorite song is _________________________________________ 

My favorite movie is ________________________________________ 

My favorite thing to do in my free time is ________________________ 

I wonder _________________________________________________ 

I feel ____________________________________________________ 

I dream __________________________________________________ 

I am _____________________________________________________ 

 

 

 

 



 
 

Number 23  

Example: 

I am 
I am a nice, smart, and kind person. 

I am really good at drawing. 

I like to go to the movies with my friends. 

I like to eat pasta with lots of cheese. 

I like my smile.  

I want to be a teacher when I grow up.  

I wish the world was nicer to each other. 

My favorite color is blue green. 

My favorite song is Hey Jude, by The Beatles.  

My favorite movie is The Lion King. 

My favorite thing to do in my free time is read books. 

I wonder if my dog understands me when I talk to her.  

I feel happy when my mom hugs me.  

I dream that one day there will be no pets without homes.  

I am a really awesome person.  

 

 

 



 
 

Guess Who 

Number Log: write each student’s name next to their assigned mystery 

number. 

 

1.  2.  3.  
4.  5.  6.  
7.  8.  9.  
10.  11.  12.  
13.  14.  15.  
16.  17.  18.  
19.  20.  21.  
22.  23.  24. 
25.  26.  27.  
28.  29.  30.  
31.  32.  33.  
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Dear Mr. President 

Class Activity 

Before:  

1. Lead a class discussion about who the President of the United States is and 

what they do.  

2. As a class brainstorm things you might ask the President to change or work 

harder on in. They can be things that are wrong in your community, state or 

country.  

3. Talk about what is the proper way to address someone who is important.  

4. As a class practice phrasing your suggestion in a respectful manner.  

5. Talk about the structure of persuasive letter writing.  

a. Introduction  

b. Problem  

c. Solution  

d. Reasons why  

e. Repeat problem and solution in conclusion  

f. Respectful closing statement  

g. Signature 

During:  

1. Guide the students to write a respectful letter to the President of the United 

States talking about what they wish the president would change or work harder 

on and why. Inform the students that they have to have a least 3 reasons why 

the president should address the problem  

After:  

1. Direct the students to share their final letters in a group of 3-5.  

2. Send letters to President at :  

The President of the USA (Or write the President's name) 

The White House 

1600 Pennsylvania Ave. NW 

Washington, DC 20500 

Adaptation:  Write letter to Principal of school about problem in school 



 
 

Dear Mr. President, 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

Dear Mr. President, 

 

 

 

 



 
 

 

GIFTS   

for your 
Classroom! 

 
 



 
 

Classroom Suggestions for Promoting a 
Positive Self Esteem  

1. Display all students work in classroom.   

2. Provide educational experiences that use cooperative learning 

procedures. 

3. Show and tell days each week.  

4.  Get involved in the community – volunteer, donation drives.  

5. Establish a peer tutoring program.  

6. Teach specific problem solving strategies. 

7. Direct instruction on social skills.  

8. Foster frequent and positive group and whole class 

discussion. 

9. Make decisions as a class whenever appropriate. 

10.  Create an anonymous compliments box. 

11. Put together a class book, each student gets a copy.  

12. Use a token reward system. - 

13.  Catch them doing good- write their names on board.  

14.   Give students frequent choices.  

15.  Monthly Success Classroom newspaper.  

 

 



 
 

 

What NOT to say to a Student 
…….… and What to say INSTEAD 

 

 
DON’T say:                                         Say instead: 

Try harder   ……..……………….. Try again! 

It’s easy ……………………….   You can do it! 

Just do it …………………… Start on 3, 1,2,3! 

Look, Adam is did it ……….Here is an example 

I’ll just Do it  …………..….. Let’s do it together  

Picture this …………………...…. Look at this  
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Chapter Five: Discussion 

Introduction  

Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity 

Book was designed as a training program and a resource for educators who are seeking to further 

their knowledge about self-esteem and then take action and allocate a portion of the instructional 

time to self-esteem development. This training program and manual focuses on the self-esteem 

development of students with special needs. The techniques and activities that are presented in 

Raising Self-Esteem for Students with Special Needs: PowerPoint Training and Activity Book 

can furthermore be used to build the self-esteem of students in the general education 

environment as well. There are 3 parts to the training, they are; (Part 1) fundamental and 

background information on self-esteem development, (Part 2) specific and targeted information 

on methodologies and distinctive process of the development of self-esteem, and (Part 3) 

participant training on proper implementation of provided activities and resources. This chapter 

consists of the subsequent sections; (a) summary of the project, (b) educational implications, (c) 

project implementation plans, (d) limitations, (e) future research/project suggestions, and (f) 

conclusion. 

Summary of the Project  

Research by Kirchner and Vondracek in 1975 demonstrated that students in the K-12 

education environments have multiple influences on self-esteem; peers and educators being two 

of them (Kirchner & Vondracek, 1975).  The research reviewed for this project also stated that 

there are many negative outcomes that are tied to a low self-esteem in adolescence. Students who 

exhibit a low self-esteem in adolescence are at a higher risk for developing depression and/or 
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anxiety disorders later in life. They are also at a higher risk for engaging in criminal behavior, 

drug abuse and antisocial behavior (Alesi, Rappo & Pepi, 2014; Lindsay, Dockrell, & Palikara, 

2010; Serafica & Harway, 1979; LaBarbera, 2008).   When discussing the relationship between 

special education and self-esteem development the research reviewed for this project provided 

evidence that students living with disabilities are at a higher risk for developing a low self-

esteem compared to their general education peers (Battle and Blowers, 1982; LaBarbera, 2008; 

Daniel & King, 1997) 

It is this information that demonstrates the need for a resource such as Raising Self-

Esteem for Students with Special Needs: PowerPoint Training and Activity Book which trained 

educators on how to build the self-esteem of students with low self-esteem. This training was 

broken up into 3 parts: (Part 1) fundamental and background information on self-esteem 

development, (Part 2) specific and targeted information on methodologies and distinctive process 

of the development of self-esteem, and (Part 3) participant training on proper implementation of 

provided activities and resources. The participants in the training also received an activity book 

with activities that can be implemented in a classroom setting to build the self-esteem of students 

in a special education environment. Raising Self-Esteem for Students with Special Needs: 

PowerPoint Training and Activity Book was designed for educators working with students in an 

elementary environment.  

Educational Implications  

It was recommended that educators who use the activities in Raising Self-Esteem for 

Students with Special Needs: Activity Book first complete the training. However, the activities in 

the book can be shared and used in a classroom where the educator has not completed the 
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training. There is a growing need for self-esteem improvement and resources. After reviewing 

the relevant literature, it is recommended that educators set aside a regular part of the 

instructional time devoted to self-esteem improvement and social skills building, this is 

especially relevant in the special education classroom. Academic instruction is valuable and will 

be supported by resources such as Raising Self-Esteem for Students with Special Needs: 

PowerPoint Training and Activity Book as students with a higher self-esteem will be more  

available for learning when compared to students with a lower self-esteem ( Bolduc & DeMann, 

2000; Morvitz & Motta, 1992; Margerison, 1996).   

Project Implementation Plans  

When implementing Raising Self-Esteem for Students with Special Needs: Activity Book 

in the classroom it is recommended that the educators follow the steps in training to prepare and 

guide students through a successful implementation of provided activities. Often time students 

with a low self-esteem will have difficulty thinking of their own accomplishments and talents 

independently. The provided activities will be more beneficial to students if the educator 

anticipates and frontloads the students having these difficulties. Educators can do this by (1) 

being aware of each student's talents before starting an activity, (2) including other students in 

this process and (3) provide students individualized tools that recognize their strengths. This is 

especially important to implement when educators are first starting with self-esteem activities in 

a classroom environment. If these activities are done consistently then students should start to be 

able to recall their strengths and talents quicker and with more independence. Additionally, it is 

recommended that this project be implemented in grades 2nd-5th grade; however the provided 

activities can be further adapted to meet the needs of younger and upper grades. 
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Limitations  

    Despite the research and preparation for this project being meaningful and throughout 

there are still limitations present. One limitation of the project was the availability of training 

dates available to educators. Professional development training days were only available on a 

limited basis. Raising Self-Esteem for Students with Special Needs: PowerPoint Training was 

scripted so that professionals, with varying levels of experience in teacher training, could 

effectively use the PowerPoint as a training tool. The limitation was getting enough professional 

development time to implement the training to a group of teachers. Raising Self-Esteem for 

Students with Special Needs: Activity Book can be used as a standalone product, but the author 

recommends that is most effective after the educators using it have been properly trained using 

Raising Self-Esteem for Students with Special Needs: PowerPoint Training. To address this 

limitation time considerations were considered and implemented. The training was streamlined 

as much as could be without compromising the content and integrity of the materials covered. 

    In addition to the scarcity of professional development opportunities is the scarcity of 

instructional time allotted for non-academic activities. Many of the activities in Raising Self-

Esteem for Students with Special Needs: PowerPoint Training and Activity Book have academic 

elements, however, the main focus of the activities and training is to develop a positive self-

esteem. With the increase of academic standards and performance requirements, educators are 

finding that there is less time in the day for activities that don’t address academic standards. 

Academic components have been added to the provided activities as a way to address this 

limitation while still maintaining the focus to be self-esteem development. The activities 

provided were also written to be brief, as to not interfere with an extended amount of class time. 
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Future Research/Project Suggestions                 

In relation to the future research possible for this project, it is suggested that further 

research be performed on additional evidence-based self-esteem development and strategies that 

can be implemented at varying school grades and levels. It is suggested that the activity section 

of Raising Self-Esteem for Students with Special Needs: Activity Book be expanded to include 

added activities for teachers to implement. It is recommended that the expanded activities 

include resources for grades lower and higher than the 2nd-5th grade. This would help ensure 

that teachers had an increased availability of resources and in-class activities to help their 

students in varying grade levels. A suggestion for the project would be an addition of activities 

that work in collaboration with general education teachers and classrooms. The addition of these 

activities would allow for students in special education classrooms to support relationships with 

their general education peers. The strengthening of these relationships would further build 

students with special needs self-esteem.  

Conclusion  

The research reviews for this project demonstrated that students with a low self-esteem 

face many challenges if the low self-esteem remains throughout adolescence and adulthood 

(Alesi, Rappo & Pepi, 2014; Lindsay, Dockrell, & Palikara, 2010; Serafica & Harway, 1979; 

LaBarbera, 2008). The majority of educators have the ability and desire to positively influence 

their students’ self-esteem but often lack the knowledge and resources needed to do so. This 

project aimed to train educators and provided them with resources to implement self-esteem 

development in their classroom environments. The research reviewed for this project 

demonstrated that students living with disabilities have a lower self-esteem than their general 

education peers. These students need to have their self-esteem built up early in their educational 
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careers and then maintained as they move through the school system. Students will benefit from 

a higher self-esteem as they are more available for learning in school and are better prepared to 

grow into adulthood. Resources and training such as Raising Self-Esteem for Students with 

Special Needs: PowerPoint Training and Activity Book will allow educators to better meet the 

self-esteem needs of the students living with disabilities.  
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