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Abstract 

 
The rationale for this project is to create a user-friendly manual for veteran and novice teachers, 

administrators, and support staff to reduce student behaviors. The manual entitled Strategies and 

Supports for All Students Displaying Maladaptive Behaviors provides definitions and examples 

of Positive Behavioral Interventions and Supports (PBIS). The manual focuses on giving 

concrete behavioral management supports and strategies for each tier of PBIS. The manual was 

designed to decrease student behaviors to promote an increase in student’s grades, decrease 

suspension and referrals, and increase student’s social emotional well-being. Ultimately creating 

culturally inclusive environments in school. The manual was intended to be used by educators in 

Kindergarten through fifth grade setting. 

 

Keywords:  culturally responsive schools, inclusion, maladaptive behaviors, 

Positive Behavioral Interventions and Supports, PBIS, positive reinforcement, school-

wide Positive Behavioral Interventions and Supports 
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Chapter One 

Introduction  

The diverse needs of students are constantly changing, and educators are witnessing a 

significant increase of maladaptive behavior within the classroom setting. Problem behaviors 

such as aggression, non-compliance, threats, taunts, theft, social withdrawal, disengagement, and 

property destruction are a few examples of some of the behaviors that interfere with effective 

student learning (Horner & Macaya, 2018). Teachers, paraeducators, and school staff are 

required to de-escalate these maladaptive behaviors with limited to no proper training to redirect 

student behavior effectively. Educators structure their classroom environments utilizing 

diverse behavior management strategies; however, behaviors may escalate beyond typical 

management strategies. Due to the lack of training teachers receive and minimal knowledge on 

inclusive practices, when students exhibit maladaptive behaviors it can create general education 

classrooms that are not appropriate for students (Smithey, 2012).  

Positive Behavioral Interventions and Supports (PBIS) is a three-tiered approached with a 

variety of interventions and strategies used to create a positive school climate, in which students 

learn and grow (PBIS rewards, n.d.). However, it is extremely crucial for administrators to work 

on addressing teacher and staff perceptions before implementing such approach. Teacher buy-in 

and administration support are key factors in implementing a successful PBIS model at schools. 

Tier 1 of PBIS addresses the importance of teachers implementing environmental precautionary 

strategies to reduce students unexpected behaviors. Teachers and staff also need to keep in mind 

the importance of explicitly teaching rules and class expectations followed with positive 

feedback. When these strategies are implemented correctly and with fidelity, it builds a positive 

class culture thus providing students with effective tools to present expected behaviors. When 
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Tier 1 interventions are not effective for some students, teachers can look at tier 2 for additional 

interventions and supports. Tier 2 includes practices that focus on working on social skills, self-

regulating behavior management strategies, and academic supports (OSEP Technical Assistance 

Center on Positive Behavioral Interventions and Supports, 2019). In some case, students who 

display extreme behaviors and who are not responsive to Tier 1 and 2 interventions, the PBIS 

team will recommend a Functional Behavior Assessment (FBA). 

Functional behavior assessment (FBA) is the formal process for ensuring a student’s plan 

centers on why a student behaves the way they do. FBA allows teams to identify which 

interventions are most likely to be useful for an individual student (OSEP Technical 

Assistance Center on Positive Behavioral Interventions and Supports, 2019). 

 Many times, when such interventions and strategies are not in place, schools end up not being 

conducive learning environments for students. Students cannot learn and teachers cannot teach in 

an environment where there is chaos and disruptions (Skiba, 2010). In contrast, when PBIS is 

adopted and implemented at schools and classrooms with fidelity student’s attendance increases, 

grades improve, and referral rates drop. 

Purpose of Project  

The purpose of this project is to provide teachers and staff with a resource to help all 

students with mild to moderate behavioral needs. In addition, this resource will also help reduce 

the number of students being assessed for special education and increase the number of students 

in the least restrictive environment (LRE). Moreover, this resource is also intended to help 

change teacher’s negative perceptions of working with students with behavioral needs. In 

addition, changing teacher’s perceptions will help general education and specialized academic 

instructors to collaborate and find effective solutions on how to abolish and, or, decrease 
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student’s behaviors. Lastly, teachers that feel better prepared and trained are able to significantly 

help students with behaviors and create more inclusive environments. 

Significance of Project 

All teachers need to be adequately capable of handling behaviors in the classroom in 

order to create inclusive schools that are welcoming of all students. Per the education law, The 

Individuals with Disabilities Education Act (IDEA), all students with special needs are required 

to be placed in the least restrictive environment. All educators need to be equipped with tools 

and strategies to help their students with behavioral needs become successful students in the 

classroom. The stigma that students with significant behaviors need to be in a different education 

setting needs to be broken. Educators need to stop looking at special education as a placement, 

but rather start looking at special education as services and supports. IDEA (2004) clearly states 

that special education is not a place, but rather services in a student's Individualized Education 

Program. Teachers that feel more confident to handle behaviors are able to create more culturally 

proficient environments. Not only do students feel a sense of belonging in schools, but students 

also increase their attendance, and student expulsion and referral rates will also drop. Finally, 

students will be included in the LRE more and students with IEPs will successfully be exposed to 

the general education curriculum. 

Definition of Terms 

Positive Behavioral Interventions and Supports (PBIS) is an evidence-based three-tiered 

framework for improving and integrating all of the data, systems, and practices affecting student 

outcomes every day. It is a way to support everyone – especially students with disabilities – to 

create the kinds of schools where all students are successful (OSEP Technical Assistance Center 

on Positive Behavioral Interventions and Supports, 2019). 

https://www.pbis.org/resource/examining-the-evidence-base-for-school-wide-positive-behavior-support
https://www.pbis.org/pbis/tiered-framework
https://www.pbis.org/pbis/tiered-framework
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School-Wide Positive Behavioral Intervention Supports (SWPBIS) is a multi-tiered framework 

to make schools more effective places. It establishes a social culture and the behavior supports 

needed to improve social, emotional, behavioral, and academic outcomes for all students (OSEP 

Technical Assistance Center on Positive Behavioral Interventions and Supports, 2019). 

Least Restrictive Environment (LRE) “The LRE is a location where students with disabilities 

can receive an education and related services while still being educated in the regular classroom 

to the greatest extent possible.” (Marx, et al., 2014, p. 46)  

Individualized education program (IEP) is a written statement for a student with a disability 

that is developed, reviewed, revised, and includes the following: present levels for various areas, 

measurable annual goals, a statement and related services and supplementary aids and services 

provided to the students, and an explanation of how much time the student will participate in the 

least restrictive environment (IDEA, n.d.). 

Zero-Tolerance policy 

Although there is no single accepted definition of the term zero tolerance, the approach is 

characterized by the use of more severe penalties, primarily suspension and expulsion, for 

both major and minor violations of the school disciplinary code, in order to send a 

message that certain behaviors will not be tolerated (Skiba, 2010, p.1). 

Positive reinforcement is a specific type of behavior management strategy that praises students 

for following or acting on an expected behavior in order to reduce or diminish unwanted 

behaviors (PBIS rewards, n.d.). 

 
 

 
 
 
 

https://www.pbis.org/pbis/tiered-framework
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Chapter Two 

Literature Review  

When a student exhibits undesirable behavior, it directly has a negative impact on their 

learning due to negative consequences such as: referrals, suspension, and expulsion. Research 

has sho wn that the loss of instructional time is destructive for students, especially struggling 

students (Owen et al., 2015). 

School districts across the nation are reorganizing their policies on suspensions and 

expulsions due to overwhelming statistics that traditional methods of punishment have a 

detrimental impact on students and their learning. Not only does the traditional method 

harm students socially (stand out in the hallway, go to the office, etc...), but these 

methods also harm the child academically. (Keeton, 2017, p. 30) 

For these reasons, teachers are constantly trying to find ways to reduce student behavior by 

redefining their classroom management strategies. As a result, it is imperative for teachers to use 

evidence-based practices that have been proven to have positive behavioral outcomes. The 

purpose of the literature review is to give the reader an overview of Positive Behavioral 

Intervention Supports (PBIS), examine teacher’s perceptions of PBIS, explore how PBIS is 

implemented in school effectively, and the outcomes of the implementation of PBIS. 

What are Positive Behavioral Interventions and Supports? 

Positive Behavioral Interventions and Supports (PBIS) was developed as an alternative to 

the zero-tolerance punishment policy schools had previously implemented (Woidneck et al., 

2011). The zero-tolerance rule was a punishment system that took students away from learning 

by suspension, expulsion, and the use of other punishments (Myers et al., 2012). In 1997 an 

amendment was made to IDEA in relation to discipline procedures. Prior to this amendment 
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students with disabilities were being suspended and expelled for up to 45 days. Changes were 

made to protect students with disabilities in which:  

1. schools could remove a child for up to 10 school days at a time for any violation of 

school rules as long as there was not a pattern of removals; 

2. a child with a disability could not be long-term suspended or expelled from school for 

behavior that was a manifestation of his or her disability; and 

3. services must continue for children with disabilities who are suspended or expelled from 

school. 

In addition, the 1997 Amendments: 

1. expanded the authority of school personnel regarding the removal of a child who brings a 

gun to school, to also apply to all dangerous weapons and to the knowing possession of 

illegal drugs or the sale or solicitation of the sale of controlled substances; and 

2. added a new ability of schools to request a hearing officer to remove a child for up to 45 

days if keeping the child in his or her current placement is substantially likely to result in 

injury to the child or to others. 

Moreover, in this amendment the importance of assessing child behaviors and utilizing positive 

behavior interventions to address the behaviors was also included. This was deemed to be crucial 

in determining whether the behavior was due to a manifestation of the child's disability (U.S. 

Department of Education, 2007). School-wide Positive Behavioral Interventions and Supports 

(SW-PBIS) is a three-tiered framework that is meant to help students' social, emotional, and 

behavioral needs. Students are explicitly taught behavior expectations and reinforced for 

appropriate behaviors. Furthermore, students with significant challenging behaviors are provided 
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with additional supplemental support and more individualized intensive support (Feuerborn et 

al., 2013).  

Tier 1 establishes the foundation for schools to establish leadership teams, attend regular 

meetings, have staff commit to establishing PBIS, collect data for decision making. Tier 1 

practices usually include staff members teaching expectations and behaviors are explicitly 

taught. Moreover, classroom expectations are aligned with school wide expectations and a 

system is used to encourage and discourage expected behaviors, (OSEP Technical Assistance 

Center on Positive Behavioral Interventions and Supports, 2019). The majority of students fall 

under tier 1 and do not go past this tier.  

Tier 2 is where 10- 15% of students fall when tier 1 supports are not successful. At this 

level there is usually an intervention team with a coordinator, a behavior expert joins the 

team, data is collected with fidelity, a screening process is used to identify students, and staff has 

access to training and technical assistance. Best practice strategies include the 

following: increased instruction and practice with self-regulation and social skills, increased 

adult supervision, Increased opportunities for positive reinforcement, increased pre-corrections, 

increased focus on possible function of problem behaviors, and increased access to academic 

supports (OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports, 

2019). Students that fall under tier 2 receive intervention in small groups of no more than 10 

students.  

The final tier of PBIS, Tier 3, is where only 1-5% of students require intensive and 

individualized intervention. Students that were not successful in either tier 1 and 2 fall under this 

level. The team under team 3 consists of an administrator, a coach/behavior representative, and 

others with basic knowledge of problem solving. Team members at this level have behavior 
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expertise. Furthermore, staff collects data with fidelity. The data allows the team to support 

decision making and problem solving. Staff also analyzes and evaluates the effectiveness to tier 

3 and makes modifications as needed. This includes maximizing resources, ensuring students are 

supported, determining student eligibility for additional resources, and determining 

individualized education programs (OSEP Technical Assistance Center on Positive Behavioral 

Interventions and Supports, 2019). 

Teachers' and Staff Perceptions of Positive Behavioral Interventions and Supports 

Literature suggests that teachers' perceptions have a lot to do with the success of School-

Wide Positive Behavioral Interventions and Supports (SWPBIS). When teachers have negative 

views of PBIS, teachers do not implement all aspects of the program. In a study conducted at a 

middle school in Southern California, Blake (2017) found that teachers rated the level of 

difficulty on the implementation of PBIS classrooms quite high. In addition, Blake (2017) found 

that teachers' level of confidence when implementing PBIS was very low. Three themes that 

came out from this study were that teachers found PBIS too difficult, PBIS is an unnecessary 

temporary program and to take on another program is too much of a hassle and some teachers are 

just too negative to implement (Blake, 2017). Teachers' perceptions of PBIS are immensely 

important in order to implement effective PBIS programs at schools.  

Another component of PBIS being successful at schools is directly correlated with staff 

buying into PBIS. Without teacher buy-in, the program's success is not likely. If at least 80% of 

teachers buy-into the program, then the program’s success is much higher (Keeton, 2017). One 

way schools can ensure teachers buying into PBIS is by having staff come up with verbal 

statements and actively implementing and utilizing PBIS in order to make changes happen 

(Boyce & Roman, 2002). In order for schools to tackle teachers’ perceptions and acquire teacher 
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buy-in, Feuerborn et al. (2013) identified five key strategies teams can utilize to obtain buy-in at 

schools. The themes were the following: to develop an understanding of staff perceptions, ensure 

staff members understand their resources such as: support, time, and resources available to them, 

build a case for the need of implementing PBIS at the school, build staffs knowledge and skills 

of PBIS by providing trainings, create visions, and check in with staff to gather their perceptions 

and ideas at all phases of PBIS (Feuerborn et al., 2013).  

Not only are teacher perceptions important when implementing SWPBIS at schools but 

classified staff perceptions are also valuable. Feuerborn et al. (2018) found that including 

classified staff in trainings to help them understand PBIS was important. At times, classified staff 

will say students need consequences and that actions are needed, which means classified staff do 

not understand PBIS’ balanced approach of praise and negative consequences (Feuerborn et al., 

2018). 

As mentioned previously, one recurring theme in the literature was the importance of 

staff having administrative support for staff. Solano et al. (2018) found that teachers did not 

implement the key practice of teaching expected behaviors with fidelity in their classroom, 

which implied that teachers require additional support to implement PBIS effectively. 

Specifically, school districts need to provide continuous training and support to change negative 

perceptions towards PBIS (Solano et al., 2018). Similarly, in a study conducted by Mauch 

(2019), the results showed that personnel that received support from administrators or other staff 

members right after PBIS training were more likely to use the strategies learned with fidelity and 

had positive perceptions of PBIS (Mauch, 2019). As also revealed by Solano et al. (2018), 

trained K-12 PBIS participants did not fully implement crucial practices of explicitly teaching 

students expected behaviors with fidelity at schools which had a direct impact on the frequency 
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of unwanted and inappropriate behaviors. For that reason, it is imperative for school districts to 

provide continuous coaching and timely feedback to teachers to allow teachers to make those 

changes in the classroom immediately (Solano et al., 2018). When teachers feel supported and 

understand PBIS and all of its components, teachers implement the program fully. Mauch (2019) 

found an increase in implementation of PBIS in schools after staff received adequate training. 

Staff members also voiced the importance of having further training, reminders of positive 

behavior incentives, and collaboration time to be given to work with teams (Mauch, 2019). 

Implementation of Positive Behavioral Interventions and Supports 

A significant part of PBIS is analyzing the student’s environment and determining 

possible antecedents to prevent student behaviors. Teachers that identify, plan for, and 

implement precautionary strategies diminish unwanted behaviors because they are encouraging 

positive student behavior. Teachers that create effective seating arrangements, communicate 

classroom rules, effectively balance praise with corrective strategies, and understand the effect of 

cultural and linguistic differences to create positive teacher-student relationships increase 

students' success in the classroom (Banks, 2014).  Furthermore, Feuerborn and Chinn (2012) 

found that rapport between students and teachers is very important to diminish a wide variety of 

social, emotional, and behavioral issues. For this reason, literature encourages teachers to look at 

antecedents and arrange classrooms in a manner in which students can be more successful and 

susceptible to engage in unwanted behaviors. 

Students at-risk in alternative campuses also respond well to PBIS used in schools and 

classrooms. First, students that receive lessons that are accessible and equitable tend to respond 

better to PBIS models. In addition, when teachers utilize strategies such as verbal praise, 

rewards, and setting expectations, it motivates students to behave and follow classroom 
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rules. For example, Pisarcik (2018) found that tangible rewards are very effective in schools and 

it is important to utilize them to reduce student behavior. At the alternative southwestern 

California school, Pisarcik (2018) discovered that students at risk also seemed receptive to 

receiving tangible rewards. At this specific school, students earned bucks for following school 

rules as a form of a tangible reward. The school would then hold a reward day in which students 

who earned bucks in earlier weeks would be able to attend. Lastly, staff provides the students 

with pizza, juice, snacks, and then students participate in a fun school directed activity (Pisarcik, 

2018). After the implementation of PBIS significant behavior differences were noted in this 

study. Prior to the implementation of PBIS, students would sleep through class, refuse to do 

work, and were disrespectful. After the implementation of PBIS, four of the five students had an 

increase in positive behavior and shared verbal positive recognition and incentives were an 

effective motivator. 

Outcomes of Positive Behavioral Interventions and Supports 

 PBIS literature further suggests there are many positive outcomes that come out of PBIS 

when it is implemented in schools with fidelity. First, Miles (2013) found that when PBIS was 

implemented, after a year, schools were able to see significant improvements in students' 

attendance and the number of referrals students received. Moreover, implementation of effective 

SWPBIS proved to be beneficial in reducing the amount of school suspensions to males, African 

Americans, Whites, and students who receive free lunch (Norton, 2009). Similarly, research has 

proven that when PBIS is implemented with fidelity, school climate improves, referrals decrease, 

school safety increases, and suspension and expulsion decrease (Bradshaw et al., 2008). 

Implementation of PBIS has a positive outcome on students’ grades. In a report, PBIS 

allows teachers to implement effective behavior strategies which created disruptive free 
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environments with maximum instructions (Norton, 2009). On the other hand, Miles (2013) did 

find that PBIS did not have a direct impact on students’ grades. Moreover, Lassen et al. (2006) 

concluded from their research that behavior and academics are related, and the effects PBIS has 

on academics are between 1% and 2% which were quite minimal. Lassen et al. (2006), stated 

that there are many factors that account for academic performance such as: instructional 

strategies, student motivation, and student test-taking skills. However, time in the classroom is a 

major factor in student academic achievement and when students are not in the classroom 

because they are being sent to the office for a disciplinary action, then students' academics suffer. 

In conclusion, research has documented that when PBIS is implemented in school, students are 

more likely to have higher test scores and academic growth (PBIS rewards, n.d.).  

PBIS also seems to be effective for students with exceptional needs. Azevedo (2015) 

found a significant decrease in students' unwanted behavior with exceptional needs when PBIS 

was implemented. Student behaviors decreased between 78% to 95%. This was a result of a 

combination of PBIS, accommodations, reteaching, and effective social grouping as part of their 

accommodations (Azevedo, 2015). Furthermore, when PBIS is implemented with fidelity, 

students with challenging behavioral needs are able to remain in the least restrictive environment 

instead of being referred to special education or removed from the least restrictive environment. 

Solano et al. (2018) found that general education teachers are not supported adequately which as 

a result typically functional behavior assessments are not being completed for students. As a 

result, students are usually referred for special education for assessment and removed from the 

general education classroom. Solano et al. (2018) states the importance of exhausting all 

resources and making every effort to keep students in the general education setting, which can be 

accomplished with the implementation of PBIS. Moreover, creating positive school climates also 
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helps students with social and emotional needs develop crucial skills needed to become 

productive members of society (PBIS rewards, n.d.).  

Conclusion 

An amplitude of research has been conducted on examining PBIS and the effect it has on 

schools. Due to an overwhelming amount of research conducted on PBIS, many schools have 

implemented these strategies and interventions at their sites. When teachers and staff understand 

PBIS and accept why change needs to happen, that is when cultural change happens at their 

school. This is why the literature review introduced PBIS, teacher and staff perceptions, ways 

PBIS is implemented effectively at schools, and outcomes of implementing PBIS.   
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Chapter Three 

Methodology 

The purpose of creating a user-friendly manual that included Positive Behavioral 

Interventions and Supports (PBIS) and strategies is to help teachers from diverse instructional 

settings, administrators, and support staff to create successful inclusive environments. First, the 

handbook includes an overview of PBIS and definitions. It provides visuals that are easy to read 

and understand. Next, the handbook includes examples of the most common challenging 

behaviors that students may present in schools. Effective evidence-based PBIS strategies were 

included in the handbook to help guide teachers and administrators to implement successful 

models of PBIS in schools. In addition, a differentiated PBIS sample lesson plan was also 

included in the handbook to provide educators a clear vision of what a PBIS lesson and strategies 

sound like and look like. Finally, the handbook also includes preventive strategies on how to 

create effective learning environments that discourage unexpected behaviors in the classroom.  

The overall goal of the manual is to ultimately help decrease student’s behaviors to 

promote an increase in student’s grades, decrease mal-adaptive behaviors, decrease suspension 

and referrals, and a positive increase in social emotional well-being. This PBIS handbook will 

also encourage all staff members to collaborate together and increase students' academic 

engagement by decreasing student unwanted behaviors.   

Audience and Setting 

This handbook was created for teachers, administrators, and staff to implement in most 

school settings, but optimal results will be observed if strategies included in the manual are 

implemented at the elementary level. This handbook was created in a Southern California 

elementary school setting located in a small rural town. The school provides instruction for 
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students of grades 3rd through 5th. The school is composed of 534 students. Student diversity is 

30% white, 53% Hispanic, 7% Native American, 6% Asian, 1% African American, and 2% 

unknown. Over half of the students at this school qualify for free and reduced lunch. The 

handbook is intended to help teachers, administrators, and staff reduce student behaviors. In 

addition, educators can reference the handbook to gain a better understanding of PBIS and the 

different levels of support and strategies that can be utilized to de-escalate student challenging 

behaviors. Additionally, strategies selected for the handbook will meet the needs of most 

students with behavioral needs. Finally, this handbook will also benefit both general education 

students and students with exceptional needs from various socio-economic and cultural 

backgrounds. 

Procedures for Developing the Project 

The author examined various sources in order to find research on the most effective 

Positive Behavioral Interventions and Supports implemented in classrooms and schools. The 

information included in the manual was gathered from a variety of websites. In addition, the 

author also conducted extensive research on PBIS articles. Next, some behavior management 

strategies and strategies used to create effective learning environments that are highlighted in the 

manual are based on the author's personal teaching experiences from working with students with 

mild to moderate behavioral needs. Furthermore, the author also collaborated with general 

education and special education teachers, administrators, and school psychologists to obtain the 

most effective PBIS strategies they have utilized in the past and found to be the most effective 

strategies to include in the manual.  

Once the information was gathered, the author organized the handbook by chapters for 

users to be able to easily navigate the handbook. Once a rough draft of the manual was created 
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other educators were given a copy of the manual to allow them to provide feedback to the author. 

The author took their constructive feedback and revised the handbook accordingly to create a 

finished product.   
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Chapter Four 

Results 

The handbook, Strategies and Supports for ALL Students Displaying Maladaptive 

Behaviors, gives user a quick reference on what Positive Behavioral Interventions and Supports 

(PBIS) looks like and sounds like in schools. The handbook has a diverse number of examples 

for interventions and strategies that can be used in each PBIS Tier. The handbook is a user 

friendly and straight forward guide for veteran/novice teachers, administrators, and support staff 

to utilize for all students displaying unexpected behaviors. Strategies and Supports for ALL 

Students Displaying Maladaptive Behaviors is also meant to reduce the number of students being 

referred to special education since teachers will be better equipped to handle challenging 

behaviors, thus creating inclusive environments. 

The handbook, Strategies and Supports for ALL Students Displaying Maladaptive 

Behaviors, can be located in Appendix A. Strategies and Supports for ALL Students Displaying 

Maladaptive Behaviors is composed of 3 chapters. The author included a table of contents to 

allow users to easily navigate to the topics they are most interested in. The introduction part of 

the handbook gives users an overview of PBIS. Chapter 1 focuses on Tier 1 of PBIS and gives a 

brief summary on how to create inclusive environments. Furthermore, it provides users with 

evidence-based strategies and interventions that can be used in the classroom for students that are 

struggling with maladaptive behaviors. This chapter focuses on giving schools foundational tools 

to use to help the vast majority of students in schools. It specifically focuses on having educators 

take action and look for and change possible antecedents that might trigger students to have 

unexpected behaviors. Similarly, chapters 2 also gives users an idea on what Tier 2 strategies and 

interventions should look like for those students that require extensive interventions and supports 
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in a small group setting. More specifically, chapter 2 provides samples and ideas on how to use 

token systems, check in/check out sheets, think sheets, behavior contracts, along with other 

strategies. Finally, chapter 3 defines Tier 3 of PBIS. Since tier 3 is aimed to help students that 

require individualized support, the author explains functional behavior assessments (FBA) and 

the role they play to support students. In order to guide teams and help answer critical questions 

asked in an FBA, the author included an ABC chart and a several samples of frequency behavior 

data sheets that teams can use. 

To create a handbook that would have the most impact on students, the author used 

examples of supports and strategies that she has implemented in her own classroom and have 

proven to be effective to reduce student unexpected behaviors. PBIS websites were also utilized 

in the creation of the handbook, but specifically PBIS.org was referred to multiple times to 

provide users with the most accurate definitions of PBIS and each respective tier.  
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Chapter Five  

Discussion 

With the passing years of the author’s career, the author has witnessed an increasingly 

high number of students being referred to special education due to behaviors. Moreover, the 

constant hesitation of educators working with students with maladaptive behaviors became more 

apparent. Additionally, due to teachers’ perceptions of working with students with maladaptive 

behaviors, school climates and inclusivity also become affected in school environments. For 

these reasons, the handbook, Strategies and Supports for ALL Students Displaying Maladaptive 

Behaviors, was inspired and visualized in order to support educators and staff requiring strategies 

to decrease students unexpected behaviors. The handbook’s goal is to hopefully help educators 

understand student behaviors and to learn how to handle them. It is also meant to decrease 

unexpected behaviors and increase the emotional well-being of all students.  

The handbook was written in order to help all students with mild to severe behavioral 

needs. In addition, the handbook is intended to create environments in schools that are culturally 

inclusive to all students. The author determined that implementing Tier 1foundational supports at 

the school and class wide level are essentials to ensure the success of students. As a result, 

chapter 1 has many examples of how to meet the needs of students. Positive Behavioral 

Interventions and Supports (PBIS) not only help students with behaviors, but also help students 

create relationships with teachers, increase attendance, grades, and emotional well-being of 

students. As a result, a clear overview of PBIS is given in the introduction section of the 

handbook. Furthermore, Tier 1 through 3 are also defined alongside with examples of strategies 

and supports are given for each tier.  
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The handbook is designed to be utilized by veteran and novice teachers, administrators, 

and support staff working directly with students. This resource is designed for Kindergarten 

through fifth grade school settings, however, many of the strategies and interventions are also 

appropriate for upper grade levels. The author focused on including many strategies that are 

optimal for elementary grade levels, as this is the authors experience.  

Limitations of Project 

Although the author created a handbook that included a diverse selection of strategies and 

interventions there still are some limitations to this project. First, the handbook was created for 

educators and staff members in elementary. Since most strategies in Tier 1 are more appropriate 

for kindergarten through fifth grade, educators trying to implement certain strategies from Tier 1 

might have to make changes to best support upper grade level students. Next, the author cannot 

ensure that users will follow steps to appropriately implement strategies effectively and progress 

monitor to ensure if the interventions are working. Similarly, the author cannot guarantee that 

PBIS teams will collect and analyze data with fidelity to determine if students require additional 

extensive supports. Finally, the manual does provide a plethora of interventions and strategies for 

each tier, however, there are many other strategies that are also effective that were not included 

in the handbook.  

If more time was available, the author would have added more user-friendly and easier to 

use data sheets to include in Tier 3 of PBIS. In addition, more emotional supports and strategies 

would be included to the handbook in order to support the emotional well-being of students to 

the fullest extent. Strategies and Supports for ALL Students Displaying Maladaptive Behaviors 

is also meant to reduce the number of students being referred to special education since teachers 

will be better equipped to handle challenging behaviors, thus creating inclusive environments 
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Next Steps  

The author’s hopes are to take this handbook and share it with other educators, ask 

educator to implement strategies highlighted in the handbook, and have them share successes and 

or ideas on how to make changes to the handbook to improve it usability and make it even more 

diverse to meet students’ needs. In addition, the author would like to continue researching PBIS 

and the most up-to-date effective interventions and supports to also include them in the 

handbook. 

Lessons Learned and Educational Implications 

Throughout the creation of the handbook the author learned the importance of having 

schools adopt PBIS in order to create inclusive environments. The PBIS framework helps 

students decrease the occurrence, and, or, completely abolish unexpected behaviors by 

implementing foundational supports and strategies from tier 1that are simple, efficient, and meet 

the needs of most students. A crucial part of tier 1 is for teachers to implement environmental 

precautionary strategies in an effort to stay one step ahead of the behaviors. By solely following 

tier 1 supports and strategies schools are reaching over 80% of students that could possibly have 

unexpected behaviors and ensuring that their needs are met. As a result, schools are maximizing 

the number of students included in the general education environment. Inclusion ensures that 

school communities are culturally inclusive and it also allows for all students to thrive.  

Another lesson learned from the creation of this handbook was the importance of 

collaboration. To ensure the success of the implementation of PBIS in schools it is important for 

teams to be created that will support and guide teachers and staff on the appropriate strategies to 

utilize in schools. Equally important, teams and staff members need to work together and unite to 
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hold students to the same rules and expectations. Collaboration is key to the success of PBIS and 

for teachers to implement PBIS fully and with fidelity.  

Finally, the author also learned how traditional methods of punishment have such a 

detrimental impact on students. PBIS focuses on explicitly teaching rules and expectations while 

giving student constant positive adult interaction. These key ideas of PBIS are critical to 

guarantee how students respond to PBIS. Educators that understand this are able to successfully 

create rapport with students. Thus, students that have rapport and trust with their educators are 

less likely to demonstrate behaviors, but rather try to follow school rules and expectations. 

Therefore, educators need to remember the impact that traditional methods of punishments have 

towards student’s achievement and well-being. 

Conclusion 

“We can’t hold kids accountable for things we’ve never told them we expect. Behaviors 

should be treated like academics. Students have to be taught the skills they need.”- Erin Green.  

As this quote states, PBIS is founded on the idea to explicitly teach rules and expectations to 

ensure student success in schools. This is why the author found it imperative to create a user-

friendly handbook that provides veteran and novice teachers, administrators, and support staff 

with supports and strategies to reduce student behaviors in schools. The hopes of this handbook, 

Strategies and Supports for ALL Students Displaying Maladaptive Behaviors, is to have 

educators change their perceptions of working with students with behaviors and to have them see 

that there are no bad students. There are only students who have not met an educator who is able 

to meet their needs, yet. This is why educators need to get to know their students. Educators need 

to fully understand that students that demonstrate unexpected behaviors are only trying to 

communicate their needs and feelings since they were never taught how to do so in an 
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appropriate way. I, the author, challenge all educators to utilize this handbook and to reach 

students that have not yet had their needs met.  
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Appendix A 

 
Strategies and Supports for ALL Students Displaying Maladaptive Behaviors 
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Introduction to Positive Behavioral Interventions and Supports 
 

Positive Behavioral Intervention and Supports (PBIS) strive to create positive school 

climates. PBIS is composed of three tiers and each tier is meant to provide supports for student 

exhibiting maladaptive behaviors. The goal of each tier is to provide differentiated supports for 

students in order to have them exhibit desired behaviors in schools. To ensure the success of 

PBIS in schools it is important for all supports and strategies to be implemented with fidelity. 

First, schools need to explicitly teach behavioral expectations multiple times during the school 

year. In addition, adults need to ensure constant praise and rewards are given to students when 

acting on desired behaviors. Finally, collecting and analyzing behavioral data is imperative in 

PBIS to help teams make adjustments as needed (OSEP Technical Assistance Center on Positive 

Behavioral Interventions and Supports, 2019). 

 

(PBIS rewards, n.d.) 
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Chapter 1: Tier 1 

Tier 1 of Positive Behavioral Interventions and Supports is the foundation in which all 

tiers build from. About 80% of students' needs with maladaptive behaviors are addressed with 

Tier 1 interventions. School-wide positive behavioral interventions play a significant role in Tier 

1. The focus of tier is to ensure all school and classroom rules/expectations are explicitly taught 

multiple time throughout the school year. In addition, tier 1’s primary purpose is to ensure 

positive learning environments are created. Furthermore, the success of students exhibiting 

desired behaviors is based on students receiving positive adult attention for demonstrating 

expected behaviors. Teams in this tier consist of a team coordinator, school administrator, family 

representation, classroom teacher, and student representation (OSEP Technical Assistance 

Center on Positive Behavioral Interventions and Supports, 2019). 
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Behavior Matrix 

Behavior matrixes are a quick reference guide to all staff members about the behavior 

expectations for students. Behavior matrixes allow for positive environments to be created and it 

also allows for staff and students to understand when discipline needs to take place. Behavior 

matrixes are broken down into categories based on schools’ values and morals, such as 

respectful, responsible, and safe. Based on those positive characteristics’ rules are created that 

demonstrate what those characteristics might look like in different locations at the school, and, or 

times. Behavior matrixes are meant to be displayed in various locations at schools, introduced at 

the beginning of the school year to both students and parents, and reviewed/retaught throughout 

the school year. 
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Example of a Behavior Matrix 

STUDENTS 
ARE: 

CLASSROOM HALLWAY RESTROOM CAFETERIA PLAYGROUND 

RESPECTFUL 
- always be kind 

- Follow 
directions 

- Use appropriate 
voice level 
depending on the 
activity 

- Respect others’ 
belongings  

-keep hands, feet 
and objects to 
yourself 

- Follow adult 
directions 

- Voice Level 
Zero 

- keep hands, 
feet and 
objects to 
yourself 

- Voice level 
Zero 

- Give people 
privacy 

- Wait your 
turn 

- maintain 
walls clean 

 

- Listen to ALL 
adults 

- Raise your 
hand for help 
and to leave 
the lunch area  

- Voice level 
one 

- Use kind words 

- Be a good sport 

- Use equipment 
correctly 

keep hands, feet 
and objects to 
yourself 

RESPONSIBLE - Have your ipad 
charged 
everyday  

- Turn work in on 
time 

- Take care of 
classroom 
materials 

- Walk directly 
to your 
location  

-Ipads need to 
be hugged 
against your 
body with both 
arms 

If walking with 
your class, 
walk in a single 
file. 

- only look at 
arts displayed 

Pick up trash if 
you see it and 
throw away 

- Flush 

-toilet paper 
only in toilets 

- Wash and dry 
hands 

- Throw away 
trash 

-Keep 
restroom 
clean  

Pick up trash if 
you see it and 
throw away 

- Stay in your 
seat and only 
take up space 
needed  

- Clean up your 
area 

Pick up trash if 
you see it and 
throw away 

- Take care of 
equipment and 
return all 
equipment  

- Stay within 
boundaries 

- Follow adult 
directions 

-eat snacks at the 
lunch tables. 

-running only in 
grassy areas 
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STUDENTS 
ARE: 

CLASSROOM HALLWAY RESTROOM CAFETERIA PLAYGROUND 

SAFE - Work, play and 
move safely in 
the classroom 

-Only visit 
approved sites 
and apps on your 
ipad  

- Walk in in the 
middle of the 
hallway 

- ensure your 
shoes are tied 

- Walk to stalls 

-sit on stalls  

- Keep floors 
dry and clean 

- Walk to lines  

- Eat your own 
food 

-walk on cement 
areas 

-stop all 
play/activities when 
the bell rings, then 
walk to your line 

 

  



PBIS INCLUSIVE ENVIRONMENTS   

 

39 

Voice Level Chart 

Voice level charts are visual refences for schools and classrooms on the noise level 

expectations students can use at schools. The chart is meant to help students understand what 

noise level they should maintain throughout multiple activities. Teachers use voice level charts in 

the classroom, however by having all staff utilize the same voice level chart throughout the 

school is even more efficient because students will become familiar with the voice level chart in 

and outside the classroom. 

4 Emergency Voice- 

3 Outside Voice -Playground  

2 Speaking Voice- Presenting  

1 Whisper Voice 

0 No talking 
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Sample Lesson Plan- Hallways Expectations 

Lesson Objective: Students will be able to walk through hallways safely and quietly in order to 

get from point a to point b while maintaining voice levels to a 1 and being respectful of other 

classrooms and student’s learning. 

Student friendly objective: I can walk down the hallway using a voice level 1 while also 

making sure I am safe and allowing my friends to learn.  

Teach to the objective: Teacher will create a t-chart in and label one section of the chart, 

Sounds like. The teacher will label the other side, looks like. 

Teacher will model to students some expectations required when walking down the hallway. As 

the teacher is writing down each expectation, the teacher will model what that sounds like and 

looks like.  

Teacher will first write down, voice level 1. The teacher will use his or her whisper voice to 

show students what whispering sounds.  

Then, the teacher will write down, quite feet. Teacher will walk quietly from one point to another 

point. 

Finally, the teacher will write down, quiet hands. Teacher will explain that their hands should not 

be clapping or making noises  

Sounds like   Looks like  

Voice level 1 (whisper voices) 
 

Quite walking feet  
 

Quiet hands  
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Teacher will then move onto the looks like section of the chart.   

Teacher will explain to students that when other teachers, students, or staff see students walking 

down the hall this is what they should see.  

Sounds like   Looks like  

Voice level 1 (whisper voices) Hands to yourself and by your side 

Quite walking feet  Head and eyes facing forward  

Quiet hands  Walk with enough space between others  

 

Teacher will write down hands to yourself and by your side. Teacher will put her hands beside 

him or herself. Teacher will also demonstrate holding his/her hands behind his/her back. Lastly, 

the teacher will model what his/her hands will look like when holding a book or an object. 

Teacher will wrap arms around the book and place it next to his/her chest.  

Teacher will write head and eyes facing forward. Teacher will explain this for safety reasons in 

order to ensure that students do not run into things. Teacher will model what this looks like.  

Teacher will write down, walk with enough space between others. Teacher will model.  

Check for understanding  

Teacher will ask students to give him/ her a thumbs up if they understand what walking down the 

hall looks like and sounds like. 

Small Group practice 

Teacher will create groups of 4-5 students. Once the groups are created, teachers will pass out 

pieces of papers with scenarios students need to act on. 
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Scenarios 

1. Students walking closely together, using voice level 4 

2. Students clapping and looking down at the ground 

3. Running and pushing others 

Teacher will have students act out their scenarios. After each group, the teacher will ask students 

what the students could change in order to follow the hallway expectations.  

Independent practice  

Teacher can select what activity they want students to complete. 

Teacher will have students go to Kahoot.it and will start a game on hallways expectation to 

assess students understanding of the learning objective.  

Teacher will ask students to draw what walking down the hallways looks likes and sounds like 

on poster paper. 
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Classroom Schedules 

Schedules provide structure for students throughout the day. Schedules remove the 

element of surprise for students. Students know what subject matter or activity they will be 

expected to do during the day. Routines become predictable and students know what is expected 

of them.  

Things to take into consideration when creating classroom schedule 

1. Student attention span. Elementary students can be expected to attend an activity for 20 - 

30 minutes. Secondary students can be expected to attend an activity for 30 - 40 minutes.  

2. High preferred vs. Low preferred activities- Pair a low preferred activity with a high 

preferred activity. By doing this students will look forward and work more efficiently and 

effectively during a low preferred activity. In addition, students can work/earn for the 

high preferred activity  

3. Avoid changing the schedule. (Banks, 2014) 

 

(Murray, n.d.)  
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Visual schedules are proven to be effective for students in lower elementary grade level students 

and for exceptional students. The schedule will provide predictability and structure to students' 

days.     

 

(Santos, n.d.) 

Classroom schedule can be simple and handwritten on the whiteboard. This is an example of 

what a classroom schedule in upper elementary and higher grades could look like.  
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Classroom Jobs 

Classroom jobs are known to teach students how to be responsible, give students a sense 

of ownership, and create a sense of community within the classroom. Furthermore, classroom 

jobs can also help students that are exhibiting maladaptive behaviors. They also allow teachers to 

give students positive attention when jobs are being completed. Allowing students to choose the 

job they would like to take part in gives a student something to look forward to. Furthermore, 

students can use their energy and focus it on something positive. (PBIS World, n.d.) 

 

Possible Classroom Jobs 

1. Line leader 

2. Paper collector  

3. Librarian 

4. Runner  

5. Lights and Doors  

6. Pencils  

7. Whiteboard cleaner 
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Morning Meetings 

Hosting daily morning meetings in the classroom helps to build a safe and encouraging 

environment where community, trust, and respect flourish. Morning Meeting can set the stage for 

a successful social environment in the classroom that will positively affect the students’ 

behavior, academic work, and overall outcomes inside and outside the classroom (Allen-Hughes, 

2013). Morning meeting are also a great opportunity for teachers and students to review school 

and classroom expectations. In order to ensure the success of morning meeting in the classroom 

it is important for teachers to establish clear morning meeting expectations.  
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Accommodations and Modifications 

Utilizing accommodations and modification in the classroom are imperative in order to 

create positive learning environments. Students that display maladaptive behaviors usually are 

students that are struggling academically. Students displaying behaviors can be students that are 

not accessing the academic content either because it is too difficult or not challenging enough. 

This is why it is important to provide accommodations and, or modification to the content to 

ensure students are successful in the classroom. Accommodations and modification also maintain 

student engagement in the learning content.  

(Caffeine Queen Teacher, n.d.)  



  

  
 

 
  

 
  
 

  
    
    
  

    
   

        
 

       
   

   

 
  
  
   
   

     
  
     

 
  
  
  

   
  
    

 

  
  

    
  
  

   
    

  

  

    
      

 
      

  
 

 

    
  
  
    
   

 

  
   
    

   
   

    
  

 

ACADEMIC SUPPORTS ORGANIZER 
Student: 
Classroom Supports: 

• Choice of workspace/desk/table 
• Alternative seating 
• Allow standing 
• Private workspace/privacy screen 
• Preferential seating 
• Seat near teacher 
• Allow fidgets 
• Provide adaptive tools/options 
• Provide student with daily schedu 
• Provide list of needed materials 
• Provide teacher prompting 
• Use private signals to refocus 

le 

• Use color coded notebooks/folders 
• Provide set of books for students to keep 

at home 
• Provide space for student supplies in the 

classroom instead of locker 
• Reward system/contract with student 
•
•

Giving Directions: 
• Make eye contact with student 
• Provide oral directions 
• Provide written directions 
• Request student to repeat direct 
• Simplify and clarify directions 
•

ions 

Agenda/Assignment Book: 
• Students writes all assignments 
• Teacher/staff writes all assignments 
• Teacher signs or initials daily 
• Parent signs or initials daily 
•

Grading Supports: 
• Grade only what student completes 
• Grade content only (not spelling, mechanics, 

grammar, etc.) 
• Additional credit offered for test 

corrections 
• Additional credit option 
• Pass/Fail option 
• Modified grading scale 
•

• IEP • 504 • Other 

Assessments: 
• Extended time 
• Read test aloud 
• Small group testing 
• Allow breaks during testing 
• Quiet area for testing 
• Testing at best time for student 
• Accept verbal responses 
• Accept verbal responses for essay 

questions/extended response 
• Scribe for student 
• Scribe essay/extended response 
• Student types responses 
• Allow open book/textbook usage 
• Allow notes/notebook usage 
• Allow calculator use (math charts) 
•
•

Changes to Assessments: 
• Modified/alternative test created 
• Limit answer choices 
• Limit essay/extended response 
• Highlight test (color coded test) 
• Provide word bank 
• Simplify test questions 
• Similar questions chunked together 
• Chunk answers for matching sections 
• Provide graphic organizers 
•
•

Technology: 
• Word prediction software 
• Use text-to-speech when available 
• Read into a recording device 
•

Notes: 
•
•

© Caffeine Queen Teacher 
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Classroom Rules 

In addition to displaying the behavior matrix around school, teachers should also display 

classroom rules in the class. This will ensure students are aware of the rules and expected 

behaviors. Classroom rules can be created by the teacher and presented to students at the 

beginning of the school year and revisited multiple times throughout the school year. Classroom 

rules can also be created with student participation at the beginning of the school year. Creating 

the rules and expectations together allows for a sense of community and student buy-in. Students 

are more likely to follow school rules, if they feel included in the process.  
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Chapter 2: Tier 2 

Tier 2 interventions and strategies are meant to be used for students that even after Tier 1 

supports were utilized the student continues to exhibit maladaptive behaviors. About 10-15 

percent of students fall in this tier. Students in this tier level require more support. Usually the 

support is given to students in small groups. Tier 2 teams usually consist of a designated 

coordinator, school administrator, behavior specialist, and the classroom teacher. The team’s 

duties consist of understanding and reviewing data, encouraging, teaching, prompting, providing 

practice, and modeling for school personnel, communicating with stakeholders, distributing 

information and gathering input, organizing and promoting professional learning. (OSEP 

Technical Assistance Center on Positive Behavioral Interventions and Supports, 2019). 
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Cool Down Area 

Creating a space in the classroom that is safe for students is important. Cool down areas, 

when implemented correctly in the classroom, are highly effective. Cool down areas are meant to 

help students identify and regulate their emotions on their own. Student become aware of when 

they are becoming upset and then they  

Way to ensure effective cool down areas  

1. Model how and when to use the cool down area  

2. Make the cold down area comfortable 

3. Have a timer- Students set the timer to 5 minutes when they go to the cool down area 

4. Print out calming strategies students can utilize to help them calm down. 

5. Create sensory and fidget boxes with different items that will help students self-regulate 

their emotions 

Setting clear expectations of when students can utilize the cool down area is crucial. Students 

need to understand when and for how long they are allowed to use the cool down area  

 

(Pocket of Preschool, n.d.) 
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Token systems 

A token system is a type of behavior strategy that can be used to help students that are 

exhibiting challenging behaviors. Token systems primarily focus on positive reinforcement. 

Teachers usually implement a token system when they are trying to have students’ complete 

assignments/tasks or have students behave in a desired way. Before giving students tokens, it is 

important for the student to select a reinforcer or something they would like to earn. Examples of 

reinforcers can be stickers, drawing time, play with Legos, iPad time, etc.. In order to find a high 

interest reinforcer that your student is most likely to work for, have your student complete and 

interest inventory.  After that has been established, Student receives a token for displaying 

desired behaviors. Once the student receives the desired number of tokens the student is able to 

earn his or her reinforcement.       
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Check in/ check out Sheet 

The Check-in/Check-out (CICO), is a Tier 2 intervention program, which is suggested for 

the students with unsatisfactory peer relationships as well as low academic achievement and 

problem behaviors. (Atbaşı, Karasu, Yusuf, 2019). The CICO strategy is a great way for students 

to receive integrated positive adult interaction at certain times throughout the day. The purpose is 

for students to receive feedback from an adult at various times during the day. At the beginning 

of the day, the student should check-in with a teacher. At this time, the student is reminded about 

the behaviors goals they are working towards and encouraged to work towards those goals. 

Throughout the day the student receives points based on performance towards specific goals. At 

the end of the day, the student is meant to check-out with an adult. Both individuals discuss 

points and adult gives positive feedback on things that were done well and things that still need 

improvement. Finally, the student takes the CICO sheet and parents discuss with the student the 

sheet. 
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Check-in/Check-out: Weekly Behavior Chart 
 
Target Behavior:            Week of: 
____________________________ 

1. I will not be disruptive in the classroom and in groups. 
2. I will follow directions.  
3. I will be respectful when speaking to adults. 

Rank behavior on scale of 0-3 (0 poor, 1 average, 2 good, 3 excellent) / A daily score of at least 30 earns a reward. 
List Behaviors Monday Tuesday Wednesday Thursday Friday 

1) I will not be disruptive in 
the classroom and in 

groups. 
 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 
 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

2) I will follow directions. Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

3) I will be respectful when 
speaking to adults. 
 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Language Arts:  
Math:  
Daily 5:  
Science: 
History: 

Total points: 
Teacher Initials: 

     

 
Parent Initial 
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Possible Rewards: 
 

- Kahoot on iPad 
- Jenga in counselor’s office 
- show and tell animals  
- LEGOS 
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Think Sheet 

A think sheet/reflection sheet is a tool used when students break a school or a classroom 

rule. These sheets are used in conjunction with classroom rules. Students reflect on what rules 

they were not following and on what they could have been done differently. The sheets are used 

to help student display desired behaviors and reinforce classroom rules. Once the student 

completes the think sheet, the teacher and student can discuss the student’s response.  

(Brooke Reagan's Class, n.d.) 
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Behavior contract 

A behavior contract is a written contract that specifically addresses a student's areas of 

need or improvement in regards to behavior. These contracts usually involve the student 

displaying exhibiting behaviors, a staff member, and parents. Behavior contracts outline behavior 

expectations, specific goals the student needs to work on, possible consequences for when rules 

and expectations are not followed, and rewards the student can receive for following rules. When 

creating a behavior contract, it is important to include the student as much as possible in the 

process. In addition, ensuring that the contract is individualized for the needs of the student is 

important to ensure buy-in from the student. (PBIS World, n.d.) 

(PENT, n.d.) 
 

 

  



____ _ _ _ _ _ _ _  

___ _ _ _ _ _ ___ _ _ ___ _ 

_ _ _ _ _ _ _ _ _ _ _  

____ ____ _ _  ___ _ _ 

_ ____ _ _  _ _ _ _ _  ___ _  

----- - - - -- - - - --

BEHAVIOR CONTRACT 

This is a Contract between___ _ _ _ __ _  ___ _ _ _  __ _ _ _ _  ___ and 
(name of student) 

___ _ _ _ _ _  ___ . The purpose of the Contract is to 
(name of faculty/staff member) 

If_ _  ____ _ _ _  ___ _ _  
(name of task) 

for ______ _ _ _ _ _____ ___ __ ___ _ 
(amount of time) 

he/she will earn_ _ _ _  _ _ _  _ ____ __ 

_ _ _ will be responsible for providing this reward. 
(designated person) 

(signature of student) (date) 

(signature of teacher) (date) 

(signature of parent) (date) 

(signature of administrator) (date) 

Date Contract expires: 

Results:-- - ----- - - - - ---- - -
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Chapter 3: Tier 3 

Tier 3 is composed of only a few students, 1-5%. Students that fall into this tier are 

students that require more individualized supports that Tier 1 and 2 could not offer them. Student 

behaviors at this tier are more significantly intense behaviors that require teams to collect more 

data and resources to help these students be successful in the classroom. Students at this level 

may require individualized counseling along with other services. Tier 3 teams usually includes a 

behavior specialist in order to best help the student. (OSEP Technical Assistance Center on 

Positive Behavioral Interventions and Supports, 2019). 
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Functional Behavior Assessment 

Functional behavior assessments (FBA) are conducted to gather information on why a student is 

exhibiting maladaptive behaviors and why he or she continues to exhibit those behaviors. Teams 

usually agree upon the most significant behaviors they want to focus on. After identifying the 

most significant behaviors, teams work on defining the behavior (s) in an observable and 

measurable manner. In addition, the team brainstorms on ways to collect data on the behavior(s). 

Teams agree on ways to gather information about the student and student’s behaviors by either 

using direct or indirect methods to collect data. Student records, interview, questionnaires, and 

checklist are considered to be indirect methods of data collection. Observations are considered 

direct methods of data collection. Once the data is gathered team work together to hypothesis 

what the function of the behavior is. FBA’s are helpful for teams to come up with a plan. In most 

cases behavior intervention plans are created to really establish a plan of action (Idea 

Partnership, n.d.). 
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ABC Chart 

An ABC chart is a from utilized by an adult that is observing a student in his or her environment. 

The goal of utilizing this form is to understand things that are happening in a student’s 

environment that could be triggering a student to behave in certain ways. “A” stands for 

antecedent which means what happened right before the behavior. “B” stands for behavior. “C” 

stands for consequence which could either be a consequence or the response given right after the 

behavior. ABC charts are meant to be used multiple time to better assist the team to make 

educated guesses on what the function of the behavior is, meaning what is the student getting 

when he or she exhibits the maladaptive behavior. When conducting the observation, it is 

imperative for the individual observing to keep in mind the students environments, such as time 

of day, students or educators working with the child, noise level, sensory input, etc.. All of these 

factors can affect the student’s behavior. ABC charts help Tier 3 teams make hypothesis on why 

the student behaves a certain way, and it also help the team strategize and create a plan on how to 

best help the student. 
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Student:  Date:  Observation Time:   

A-Antecedent  

 Request was 

made 

 Was not given 

access 

 Not getting 

attention  

 Corrected  

B-Behavior  

 Defiant  

 Physical 

aggression  

 Throwing 

objects  

 Eloping  

 Tantrums 

 Other: 

 

C-Consequence 

 Redirection  

 Planned 

ignored  

 Break 

 Removal  

 attention 

 received 

preferred item 

 other 

Intensity of Behavior 

 mild  

 moderate  

 severe 
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Frequency Behavior Data Sheet 

Once the most significant behavior(s) is agreed upon by FBA teams, teams might select to use 

frequency behavior data sheets to help them track how frequently a behavior happens at 

designated times. These tracking sheets could be modified to track behaviors every minute, hour, 

day or week.  
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Frequency Behavior Data Sheet 

Student Name:_____________________________       Week Of: _________________________________ 

Description of Behavior: 

____________________________________________________________________________________________________________ 

 
 Tallies Total 

Monday    

Tuesday    

Wednesday   

Thursday    

Friday   
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Frequency Behavior Data Sheet 

Student Name:_____________________________       Week Of: _________________________________ 

Description of Behavior: 

____________________________________________________________________________________________________________ 

 Tallies Total 

8:30-9:00   

9:00-9:30 
 

  

9:30-10:00   

10:15-
10:45  

  

10:45-
11:15 

  

11:15-
11:45  

  

12:25-1:00   

1:00-1:30   

1:30-2:00   
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