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Abstract 

 In Mexico and Central America, poverty, lack of opportunities, violence, drug cartels, 

and powerful gangs have created a toxic living environment (Arguelles, 2017; Bejar, & Becerril, 

2017; Bridges, 2013), which influences Latino Newcomers to immigrate to the U. S. (Ibanez, 

2015; Ultreras, 2014).  With the increase of the Latino Newcomer population, schools in the 

United States are confronted with new challenges to address students’ learning modalities and to 

adapt instruction and reading materials according to their students’ needs.  Often the didactic 

materials are not age-appropriate and are not culturally responsive to meet students’ interests and 

needs. Furthermore, Newcomers may present a discrepancy in academic skills and post-

traumatic stress as a result of past experiences, and adaptation to a new home and school 

environment. 

The purpose of this project is to learn about the reasons why Latino Newcomers 

immigrate to the United States, how their former experiences can affect their education, what are 

Latino Newcomers’ strengths and needs, and, finally, the development of a website to provide 

teachers with intervention tools during student pull-out programs for Latino Newcomers.   

Chapter One provides an overview of the project and the guiding questions driving this 

project.  Chapter Two provides background information about Latino Newcomers and 

pedagogical strategies to support students’ English language acquisition and student engagement.  

Chapter Three outlines the design, participants, instruments, and the steps to create the website. 

Chapter Four presents the layout of the website.  Chapter Five addresses the limitations of this 

project and recommendations for future research and projects. 

Keywords: Latino Newcomers, Funds of knowledge, Intervention pull-outs 
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CHAPTER 1: Introduction 

Teachers have the responsibility and the moral imperative to address the needs of a 

diverse student population in the United States.  Moreover, teachers need to address students’ 

learning modalities and accommodate instruction that is aligned to their literacy skills.  However, 

with the increase of immigrant students and refugees entering the U.S. school system in the 

upper-elementary grades, educators are confronted with new challenges to meet their students’ 

needs.  Taking into consideration that, “literacy depends on the level of language acquisition, as 

well as, on other academic areas of strength and weakness” (Gregory & Burkman, 2012, p. 7), 

educators must understand what external factors may affect their students’ learning and seek 

ways to support them in their literacy and academic knowledge. 

Contextual Background and Statement of Problem 

Newcomers face many challenges such as learning a new language and adapting to a new 

home and school environment.  They may “face different types of trauma and emotional stress 

during their acclimation period in [their] new school environment”  (U.S. Department of 

Education, Newcomer Toolkit, n.d., p. 4).  Often, Latino Newcomers—Latino foreign-born 

immigrant students—are placed in a traditional instructional environment in which there are 

limited opportunities to tap into their linguistic and background knowledge.  Another drawback 

includes the lack of appropriate didactic materials in the upper-elementary level to support 

English language acquisition for Newcomer students.  Taking into consideration that 

“Curriculum content is crucial to academic performance and is an essential component in 

culturally responsive pedagogy” (Gay, 2010, p. 128),  teachers’ role in education, the classroom 

learning environment, and curriculum content are vital to empower students in their academic 

success.  A culturally responsive pedagogy is student-centered and takes into account students’ 
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cultural strengths to promote student achievement.  Through a culturally responsive teaching, 

educators validate students’ identity (Gay, 2010) and draw on students knowledge and skills to 

empower them intellectually and socio-emotionally. 

I was inspired to support the Latino Newcomer community while I was teaching in 

Fallbrook, California, in an English intervention program for Newcomers who were mostly from 

Mexico and Central America.  During this time, I was able to observe the lack of appropriate 

didactic materials for students in the upper-elementary grades. I noted that using the Read Well 

Program created by Sopris West Educational Services (2008) was not effective and was not 

culturally responsive for my students.  The Read Well Program was tailored for younger 

elementary students and the reading content was not relevant for my students’ lives; as a result, 

my students tended to disengage easily.   

Therefore, taking into consideration my students’ needs and feedback, I used other 

sources that were age-appropriate and relevant to their lives and interests to teach English 

acquisition.  In addition, I also incorporated vocabulary word games to help my students interact 

and practice their English vocabulary.  Furthermore, to support them in other content areas, I 

included hands-on science activities aligned to their grade level.  Making these modifications 

allowed me to create a more comfortable learning environment.  As a result, my students became 

actively engaged in their learning, their participation in class increased, and they showed a 

greater interest in learning English.  My students’ outcomes relate to Krashen’s affective filter 

hypothesis of his second language acquisition theory.  “The Affective Filter hypothesis captures 

the relationship between affective variables and the process of second language acquisition by 

positing that acquirers vary with respect to the strength or level of their Affective Filters” 

(Krashen, 1982, p. 31). This author claims that learners with high motivation, self-confidence, a 
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good self-image, and a low level of anxiety develop low filters, which allow for comprehensive 

input and greatly influence their success of second acquisition.  On the other hand, students with 

low motivation, low self-esteem, and high levels of anxiety not only tend to seek less input, but 

also block “the part of the brain responsible for language acquisition” (p. 31).  After observing 

my students’ attitudes towards learning using the Read Well Program vs. adapting instruction 

that taps on students’ interest, I was motivated to find out what research shows on language 

acquisition strategies that would further support the Newcomer population. 

In addition of finding out what research shows on strategies that support second language 

acquisition, I also wanted to gather more information on the way children live in Mexico and 

Central America.  I wanted to understand how their personal experiences could affect their 

schooling and adaptation to a new home environment and school system in the U.S.  As a 

member of a predominantly Latino community, I often hear heart wrenching stories of how they 

have lost a loved one in their country of origin due to the increasing violence and lack of public 

safety.  I have also noticed that sometimes children are left behind, with a relative at their 

country of origin for a long time, before they reunite with their parents in the United States.  

Thus, an unsafe living environment and family separation can affect children’s socioemotional 

development. 

Guiding Questions 

Teaching Latino Newcomers was a great experience and an inspiration to continue 

searching for quality materials and instructionally engaging activities to support second language 

acquisition.  Therefore, the goal in this project is to seek ways to serve better the Newcomer 

student population and share these strategies with educators.  For this project, I used the 

following questions to develop my project: What are Latino Newcomers’ strengths and needs at 
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the upper-elementary level? What teaching strategies are more effective to activate Latino 

Newcomers’ funds of knowledge and engage them in learning? How could teachers use Latino 

Newcomers’ linguistic repertoire and prior academic skills for instruction? and How do 

interactive learning games and hands-on activities support Latino Newcomers’ English language 

acquisition? 

Preview of Literature 

I conducted a literature research to find out about pushing factors for Latino Newcomer 

migration, Latino Newcomers’ strengths and needs, as well as teaching strategies that can assist 

Latino Newcomers’ academic success.  During the literature review chapter, I will focus my 

research on Latino Newcomers—primarily from Mexico and Central America—who arrived in  

U.S. schools in the upper-elementary school years. Through the literature review, I will provide 

information about Newcomers’ background, former living environment, their perception about 

schooling, and their strengths and needs.  Finally, I will focus on the literature review of English 

language acquisition and interactive instructional strategies that enhance and support students’ 

learning during the intervention pull-out approach. 

  Based on the literature review findings, violence perpetrated by drug cartels, organized 

crime on the rise, poverty, and lack of opportunities greatly influence the increase of Latino 

Newcomers in the U.S.  On the other hand, Latino Newcomers may present post-traumatic stress 

that may be caused by war, violence, or insecurity in their former country (Sugarman, Morris-

Lange, & McHugh, 2016). These factors could affect Newcomer students’ emotionally and, in 

turn, affect their learning. 

  Latino Newcomers come to school with a wealth of funds of knowledge and abilities; 

however, Latino Newcomers in the U.S. are confronted with specific academic needs based on 
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their level of literacy skills and prior education.  Therefore, Latino Newcomers need a friendly 

environment where they can tap on their wealth of knowledge to learn English and the skills to 

thrive in the school context.  Funds of knowledge can be defined as the knowledge and skills 

gained through active participation of activities, social practices, social histories, and through a 

social network and activities with other members in the community (Gonzalez, Moll, & Amanti, 

2006).  Thus, Latino Newcomers greatly benefit in their English literacy and academic growth if 

the curriculum and instruction are culturally responsive, which take into consideration students’ 

former experiences, abilities, extracurricular interests, and provide opportunities to empower 

students emotionally and intellectually (Gay, 2010).  For example, educators empower students 

when they activate and build on their funds of prior knowledge. This approach allows students to 

feel valued for their class contributions and develop a positive attitude towards new learning. 

Preview of Methodology 

The Methodology Chapter addresses the steps used to create a website to provide 

information about Latino Newcomers’ struggles and needs, as well as teaching strategies and 

activities that support Latino Newcomers’ English language acquisition in a student-friendly 

learning environment.  The goal in developing the website is to provide free access to teaching 

strategies, suggestions, recommendations, and instructional materials to support the intervention 

programs for Spanish-speaking Latino Newcomers at the upper-elementary grades.  Even though 

Latino Newcomers have diverse backgrounds, many of the teaching strategies can be 

implemented to support their academic skills and socio-emotional development.  

 The Methodology section details the steps included in planning the website, which takes 

into consideration the findings of the literature review and it further answers the questions 

driving this project; namely, What strategies are more effective to activate Latino Newcomers’ 
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funds of knowledge and engage them in learning?  How could teachers use Latino Newcomers’ 

linguistic repertoire and prior academic skills for instruction?  and How interactive learning 

games and hands-on activities support Latino Newcomers’ English language acquisition?  The 

topics addressed in the Methodology Chapter include: design, participants, instruments, and 

procedures. 

The design section provides a list of interactive classroom activities, word games, and 

strategies that will benefit students by tapping into their previous Spanish linguistic and 

academic skills to facilitate English literacy acquisition.  The participants’ section describes who 

are the potential people that can benefit from this project.  Since California is the state with the 

greatest Latino Newcomer population, the development of this project will benefit intervention 

teachers and their Latino Newcomers predominantly.  

The instruments section describes the instruments used to create the website.  The 

supportinglatinonewcomers.com domain was purchased and will become available using 

SiteBuilder platform.  However, in the meantime, a website was created using Google Sites 

platform whose pages content correlates to findings in the literature review.  Since I plan to 

continue adding more teaching strategies and tools, eventually all the information on the pages 

will be transferred to supportinglatinonewcomers.com website.  

Finally, the procedures section describes in detail the steps to create this project.  Some 

factors that were considered during the procedures section included the following: (a) the target 

students population, (b) intervention teachers, (c)  guiding questions driving this project, (d) 

potential teaching strategies and resources, and (e) selection of themes and pages for the website 

layout.  The design of The Home Page includes the purpose statement, introduction, and tabs 

linked to the following pages: The Newcomers Background; Word Games; Science; Interactive 
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Tools and Activities; Translanguaging; Supporting Schooling; Links to Resources and a Blogs 

Page. 

While planning the development of the website, I considered the strategies and activities 

that have proven to support English language acquisition.  Based on my observations teaching 

Latino Newcomers and from my findings during the literature review, when the curriculum 

includes meaningful reading materials and student-centered learning activities, it facilitates 

students’ English acquisition.  The following teaching strategies appear to support students’ 

learning: activities where they are able to tap on their funds of knowledge; the use of their 

linguistic and academic knowledge and their skills in Spanish, as well as the transferring of all 

those skills to learn English, which also includes role-playing; the incorporation of science 

activities; and word games.  Therefore, I will highlight these strategies as I develop the website 

on Google Sites and later on supportinglatinonewcomers.com website to assist teachers fostering 

a positive learning environment for their students. 

 Significance of Project 

In order to advance and move forward in teaching practices that foster social justice and 

educational equity, we need to implement student-centered classroom activities while taking into 

account students’ interests and needs.  Based on my personal experience working with Latino 

Newcomers, I have observed the need to help our Newcomer students feel valued and to engage 

them in meaningful fun activities, which support their English literacy.  Newcomers greatly 

benefit from a supportive learning environment in which their talents and needs are considered 

during whole class and small-group instruction.  Therefore, during this project, I will highlight 

the positive effects of implementing a student-friendly learning environment to help students 
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further engage in their own learning and to support their linguistic and academic knowledge 

development.   

During the literature review, I will provide information about Latino Newcomers’ 

background and needs, as well as instructional strategies and reasons why adopting science and 

interactive word games support English language acquisition and development of academic 

knowledge.  On the other hand, the Methodology section further addresses the guiding questions 

driving this project and the themes incorporated in the website are aligned with the findings 

during the literature review. 

One essential part of this project is to make instructors aware of Latino Newcomers’ 

strengths and needs and how imperative is to support them in in their English language 

acquisition in a fun and effective learning environment.  By adopting teaching strategies and 

activities suggested on the website, teachers who work with Latino Newcomers can improve 

their teaching pedagogy to meet students’ needs.  Furthermore, some of these teaching strategies 

can also be adapted, as necessary, in a mainstream classroom. 

Summary of Chapter 

Educators play a key role in students learning.  Therefore, educators must understand 

what external factors may affect students learning and seek ways to support them in literacy and 

overall academic knowledge.  In this chapter, I discussed why Newcomers greatly benefit during 

intervention pull-out approach, when the instruction and didactic materials are culturally 

responsive to empower them socially, intellectually, and academically.  I also stated a concern 

about the need to use and provide appropriate didactic materials for Latino Newcomers at the 

upper-elementary level.  In response to this concern, I developed a website as a resource to 

support teachers who work with Latino Newcomers so they may have free access to pedagogical 
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strategies that support English language acquisition, and provide opportunities to their students 

to work on their social skills that will enable them to succeed in the mainstream school 

environment. 
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Definitions 

Culturally responsive teaching 

The ability to provide meaningful instruction, reading materials and learning activities that tap on 

and build on students’ prior knowledge, culture, and interests. 

Funds of knowledge 

The knowledge and skills that a person builds-on are based on personal experiences, social 

interactions, active participation in his/her household, in the school settings, and through social 

networks with other families and with other members in the community. (González, Moll, & 

Amanti, 2006). 

Intervention pull-outs 

Students attend learning sessions outside the mainstream classroom to get support on their 

language development and or based on academic needs. 

Latino Newcomers: 

Foreign-born students from Mexico, Central America, South America, and the Caribbean who 

recently arrived in the United States.  

Sequential bilingual learning students 

Students who learn in one language first and acquire their second language afterwards.  

Deculturalization 

The process where a culture is lost after the person or group of people comes in contact with 

another culture.  In education, deculturalization occurs through subtractive-schooling where 

students’ culture, values, and their language are undermined. 
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CHAPTER 2: Literature Review 

 

Key factors that contribute to the increase of immigrant students and refugees in the 

United States are the result of globalization, trade, violence, extreme poverty, and religious and 

political turmoil (Newcomer Tool Kit, 2016; Suárez-Orozco & Todorova, 2008).  In Mexico and 

Central America, poverty, lack of opportunities, violence, drug cartels, and powerful gangs have 

created a toxic living environment (Arguelles, 2017; Bejar, & Becerril, 2017; Bridges, 2013), 

which influences Latino Newcomers from these countries to immigrate to the United States 

(Ibanez, 2015; Ultreras, 2014).  Therefore, educators face new challenges to address the 

Newcomer student population.  Educators must consider the contributing factors influencing 

Newcomers migration to the U.S., their strengths, as well as, the instruction and the classroom 

activities to meet their needs. 

Chapter One provided an introduction of who Latino Newcomers are and the need for 

educators to address Latino Newcomer students’ needs. Chapter Two will answer the guiding 

questions driving this project: What are Latino Newcomers’ strengths and needs in the upper-

elementary grades? What strategies are more effective to activate Latino Newcomers’ funds of 

knowledge and engage them in their learning?  How can teachers use Latino Newcomers’ 

linguistic repertoire and prior academic skills for instruction? And how do interactive learning 

games and hands-on activities support Latino Newcomers’ English language acquisition? 

Therefore, this chapter focuses on Latino Newcomer students’ background, strengths, and needs, 

as well as pedagogical strategies that support English language acquisition and students’ 

engagement. 

This literature review addresses five research main themes: 
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1. Latino Newcomers’ Background—language, culture, and adaptation to environment as 

well as pushing factors for immigration. 

2. How Newcomers’ Previous Experiences Affect Their Education Outcomes—an 

overview of the environment climate where many Latino Newcomers come from and 

their struggles during their attempt to reach the Mexican/U.S. border. 

3. Latino Newcomers and their Education in the United States—Newcomers’ perception 

of schooling and their struggles in the U.S school system. 

4. Supportive Schooling for Newcomers—what schools and educators should do to offer 

Newcomers an environment of inclusion and learning.   

5. Strategies that Support Language Acquisition—the planning process, scaffolding 

students’ learning, interactive tools, games, transfer of linguistic knowledge and skills 

from Spanish to English, and adopting science to support language acquisition and 

content knowledge. 

Latino Newcomers’ Background 

Newcomers are first generation-foreign-born immigrant children and youth who recently 

arrived in the United States and are new to its educational school system (Newcomer Toolkit, 

2016).  Suárez-Orozco and Todorova (2008) and Newcomer Tool Kit (2016) establish that 

globalization, trade, violence, extreme poverty, and religious and political turmoil greatly 

influence people’s migration, which could help explain the migration of Latino Newcomers to 

U.S.  A 2016 population survey indicates that in 2015 there were 1.38 million foreign-born 

citizens in the U. S.; even though some foreign-born citizens were U.S. citizens born in another 

country, others are foreign-born immigrants (Zong & Batalova, 2016).  The data also indicate 

that the foreign-born immigrants are primarily from India, China, and Mexico (Zong & Batalova, 
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2016).  On the other hand, in the special series of 5 Million Voices, Sanchez (2017), reported on 

his post “English Language Learners: How Your State is Doing,” that there are almost 5 million 

English language learning students (ELLs) in the U.S.  Among ELL students, the highest ethnic 

group—about 3.8 million—speak Spanish as their primary language.  Moreover, Sanchez 

(2017), also indicated that 15% of ELL students from Pre-K to 5th grades are foreign born, and 

38% of the 6th to 12th grade are foreign-born students as well.  

According to the National Center for Education Statistics (n.d.), during the Fall 2015, 

there were 4.8 million English language learners(ELLs) enrolled in public schools.  The states 

with greater ELL student population as a percentage of the total student enrollment by state 

include California with 21% of ELL enrollment, Nevada with 16.8%, Texas with 16.8%, New 

Mexico with 15.7 %,  Colorado with 11.6 %, Kansas with 10.6%, Washington with 10.4%, and 

Florida with 9.6 %.  Even though the data do not reveal the Newcomer population, such statistics 

provide a clue into which states may have a higher Newcomer population concentration. 

Based on the National Center for Education Statistics (n.d.) California has the greatest 

ELL student population; therefore, is important to take a deeper look at the data on ELL student 

enrollment in this state in the upper-elementary grades.  According to the California Department 

of Education Data Reporting Office, during 2017-2018 school year, there were 658,390 English 

language learning students who were classified under the 0-3 years as EL (English Learners) 

immigrant disadvantaged subgroup category. Out of those students, 558,200 students were 

kindergarten to 3rd graders,  32, 681 were 4th to 6th graders, 19,502 were middle schoolers 7-8th 

grade, and 47,941 were 9th to 12th graders.  Taking a closer look at the data for 4th to 6th  grades 

there were 11,901 students enrolled in 4th grade, 10,694 in 5th grade, and 10,086 in 6th grade.  It 

is unclear how many Newcomer students were enrolled in kindergarten to 3rd grade during the 
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2017-2018 school year in California because the data did not provide additional information on 

the students’ nationality, nor indicated the number of  U.S. born ELL students who were not 

reclassified.  However, the student population being classified between 0 and 3 years as English 

learners from 4th to 6th grades, indicates that these students were classified as ELL students 

during first, second, or third grade.  Even though, the data include U.S.-born ELLs who were not 

reclassified, the data reflect a great number of possible Newcomer students enrolled in those 

grades.  Based on these data, there is a strong need for teachers serving Newcomers to adapt 

instruction and materials to help them succeed academically. 

Newcomers come from different ethnic and cultural backgrounds where cultural beliefs 

and practices influence their education and their view of the world (Newcomer Tool Kit, 2016).  

Many Latino Newcomers who come from Mexico, Central America, South America, and the 

Caribbean have many similarities in their cultural and linguistic background.  Most Newcomers 

are Spanish speakers and share similar religious beliefs based on Christianity.  Furthermore, 

Latino Newcomers have family-centered values, respect teachers, and they are determined to 

succeed and to have a better future in their lives (Valenzuela, 2010). 

Even though most Latino Newcomers’ primary language is Spanish, some Latino 

Newcomers’ first language is indigenous.  While some students have received literacy 

instruction in Spanish, students who mainly speak an indigenous language, may not have the 

reading, writing, and speaking skills in Spanish.  Due to this limitation, Latino Newcomers who 

mainly speak an indigenous language at home may “face linguistic isolation” (Semple, 2014) at 

school, and they may be wrongly labeled as disabled and be placed into a special education 

program.  Hence, Latino Newcomers who primarily speak an indigenous language are at a 

disadvantage when they are compared to their Spanish-speaking peers.   
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In the article “A Hidden Language: Supporting Students Who Speak Mixtec,” authors 

Kickbush and Kirkness (2016) bring to light how schools may wrongly label students who speak 

an indigenous language with a speech or language disability, which is based on the assumptions 

that these students are Spanish speakers.  In a school in Baltimore where the majority of ELL 

students are Latinos, Katrina Kickbush, a special education teacher, and Anna Kirkness, an 

English for Speakers of Other Languages (ESOL) specialist, noted an unusual increase of 

students referrals to special education (Kickbush & Kirkness, 2016).  Then, after examining 

students’ performance data they noted unexpected deficits on students’ outcomes to intervention 

(Kickbush & Kirkness, 2016). Therefore, to learn about the underlying issues that may affect 

students who were in intervention, the school conducted a study to reveal the reasons why 

students were not making the adequate progress.  After analyzing the collected information, they 

found out that the discrepancy on students outcomes was because many families were not 

Spanish speakers as the school assumed.  In fact, these families spoke Mixteco (Kickbush & 

Kirkness, 2016).  Mixteco is an indigenous language that is mainly spoken in three Mexican 

states, including Oaxaca, Puebla, and Guerrero (Endangered Language Alliance, n.d.).  

Therefore, as this case study reveals, it is crucial to learn about Newcomers’ linguistic 

background to understand better their academic struggles. 

  Latino Newcomer students whose first language is an indigenous one not only face 

language barriers at school, but they are also at a disadvantage when they are compared to their 

Spanish-speaking peers.  In addition, their families may also face language barriers and struggle 

to gain access to services and frequently are not well-equipped to succeed in the mainstream U.S. 

society.  Semple (2014) indicates that parents who are illiterate and have limited Spanish and 

English skills face many struggles and significant challenges to find a job, to receive basic 
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services such as health care, and to seek help from governmental institutions.  Thus, learning 

about Latino Newcomers’ linguistic background will provide indicators for students’ academic 

underachievement and help teachers implement strategies to support their Newcomer students 

better.  Moreover, teachers can further nurture their student-teacher relationships while 

acknowledging their student’s home language. 

Pushing Factors for Latino Newcomers to the USA 

  As often seen in Univision News and Telemundo, Spanish-speaking broadcasts in U.S., in 

Mexico, poverty, drug cartels, and violence affect children and their families and greatly 

influence the immigration of Latino children to the U. S.  The article “Criminal Violence in 

Mexico” highlights that in 2006 violence between criminal groups and government forces 

escalated causing an estimated death of 80,000 individuals including politicians, Mexican 

soldiers, police officers, and civilians (Council on Foreign Relations Global updated April 6, 

2018).  On the other hand, by comparing the reports for the first six months of 2017 to the first 

months of 2016, kidnappings increased 14%, extortion rose 26%, and violent carjackings 

increased by 29% (Rennemo, 2017).  These findings, provide a clue of the insecurity that many 

Mexican citizens live in their daily life and the reasons why people immigrate to the U.S. 

To understand better the increase of violence in Mexico is important to learn what are the 

underlying issues that promote violence and high homicide rates.  According to Rennemo 

(2017), the rates promoting high violence and homicide are often associated to the capture or 

murder of a senior drug cartel leader.  When a cartel drug leader is captured or killed that creates 

instability among its members as the cartel splinters into smaller groups. As a result, these small 

groups fight among each other and with other cartel groups to gain territorial control and to 

increase their profits and power (Rennemo, 2017).  Therefore, with splintered cartels, homicides 
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and violence rate increasing, this begs the question of the government’s capabilities to protect its 

citizens and eradicate the drug cartels.  Some of the drawbacks to combat drug cartels are 

because in some cases cartels hold more power, are better equipped with firearms, and have 

stronger governance capabilities than debilitated or corrupt local authorities (Council on Foreign 

Relations Global, 2018).  Thus, when the drug cartels splinter, the violent crimes increase. For 

example, Rennemo (2017) indicates that the war between the splintered cartels have contributed 

to the increasing murder toll in multiple regions and their lure to maintain territory control 

contributes to the increase of kidnapping, extortion, and robbery. 

In Central America, extreme poverty, lack of opportunities, violent criminal gangs, and 

drug trafficking are the primary pushing factors for children’s migration to the U.S. (Chishti & 

Hipsman, 2016; Rosenblum & Ball, 2016; Ultreras, 2014). In his report Women on the Run, 

Guterres (2015) indicated that “sixty-four percent of the women interviewed described watching 

family members murdered or abducted and watching their children being forcibly recruited by 

those groups” (p. 4).  When considering drug trafficking and how organized crime on the rise 

often affects women and children in Central America (Rosenblum, & Ball, 2016), parents are 

willing to sacrifice family separation to save their children (Ultreras, 2014). 

 In the series of videos Muchos inmigrantes huyen de la violencia de sus países [Many 

Migrants Flee from Violence from their Country], Coyotes venden a viajeros al mejor postor 

[Migrant Smugglers Sell their Migrant-clients to the High Bidder] and La frontera de la Bestia 

[The Beast’s Frontier], interviewees indicated that they migrate for various reasons, but mainly 

due to the lack of public safety, to escape from criminal gangs, or fleeing extreme poverty in the 

country of origins (Ultreras, 2014; Ibanez, 2015).  In the videos, interviewed parents indicated 

that they send their children alone or with a guide to the Mexico/U.S. border as their final 
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attempt to save their children’s lives from the Salvatruchas or Maras gangs.  These powerful 

gangs have taken control over many cities located in Central America and force children and 

teenagers to join them.  If after attempting to recruit a child or teenager, the person refuses to join 

the gang, the gang members kill him (Ultreras, 2014; Ibanez, 2015).  Thus, if the governments in 

the countries in Central America fail to protect their citizens from the organized crime, the 

citizens are very vulnerable and children’s lives are at risk.  Therefore, as the last alternative 

families move from their country to protect their children and/or themselves. 

While Central Americans traveling across the Mexican territory flee from violence in 

their countries, they are confronted with dangerous situations in their journey.  Often the local 

police and gangs from their home countries extort them to pay quotas to let them continue their 

journey (Bridge, 2013).  Interviewed people by Ultreras (2013) and Ibanez (2015) indicate that 

despite the dangers they may encounter, Central Americans prefer to take these risks in their 

attempt to cross the Mexican territory and come to United States. 

How Newcomers’ Former Experiences Affect Their Educational Outcomes 

Newcomers’ previous experiences during their journey to this country, as well as former 

life experiences in the country of origin, affect learning and adaptation to the new educational 

environment in the U.S. education system. The U.S. Department of Education indicates that, 

“Many Newcomers have experienced trauma and emotional stress in their home countries, and in 

their journey, which they may carry with them into their new situation” (Newcomer Toolkit, n.d., 

p. 2).  Therefore, traumatic stress caused by war, violence, and possibly physical or emotional 

abuse while in the country of origin or during the journey to the U. S. may affect Newcomers’ 

academic achievement and adjustment to their new environment.  
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The United Nations High Commissioner for Refugees, Antonio Guterres (2015), 

conducted a study to investigate the reasons for the drastic increase in women seeking asylum 

from Honduras, El Salvador, Guatemala, and parts of Mexico.  The report’s findings indicate that 

women alone, or with their children, flee from their country because they face various degrees of 

violence.  For this particular study, Guterres (2015) interviewed 160 women who indicated that 

they along with their children faced extreme violence almost daily.  Most women interviewed 

indicated that they came from neighborhoods controlled by the Maras—powerful criminal 

gangs—or other criminal groups where they had to pay a quota for living or to commute to work 

otherwise they were intimidated or beaten for failing to do so.  Many women “described being 

raped, assaulted, extorted, and threatened by members of criminal armed groups, including gangs 

and drug cartels” (Guterres, 2015, p. 4).  Furthermore, women also indicated that their families 

had “to contend with gun fights, disappearances, and death threats” (Guterres, 2015, p. 4).  These 

indicators of violence in Central America provide a clue for the increase of Newcomers and 

refugees in the United States. 

On the other hand, often, Latino Newcomers and refugees from Mexico have been 

confronted with violence directly or indirectly, which can affect them emotionally and 

academically.  Whether Newcomers have witnessed violent attacks and dead bodies directly or 

through communication media, they may have perceived their lives at risk in their country of 

origin.  For example, Bejar and Becerril (2017) underline that the news media present videos of 

mutilated people and photographs of dead bodies hanging from bridges.  These atrocities of dead 

bodies being displayed send a subliminal message that organized crime has control and more 

power than the government (Bejar & Becerril, 2017).  The increased violence is often the result 

of fragmented organized crime fighting for territory control and a weak corrupt government 
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(Bejar & Becerril 2017; Council on Foreign Relations Global April 6, 2018), which fails to 

protect the well-being of its citizens.  Thus, children can perceive insecurity when they find out 

about a dead body that was found in their neighborhood or when they watched dead bodies in the 

broadcast news.  As a result of these situations, children are more vulnerable and may present 

trauma, which affects their education. 

While some Newcomers are able to come to The United States legally, the less fortunate 

children risk their lives on the route to this country.  Those Newcomers students who are less 

fortunate, have encountered many difficulties in their travel to the United States (Ultreras, 2014; 

Ibanez, 2015).  For many Central Americans the train La Bestia o Tren de la Muerte [The Beast 

or The Train of Death], which runs on the Mexican territory from Arriaga, Chiapas, to Ciudad 

Juarez, Chihuahua (Arguelles, 2017) is the method of transportation to reach the U. S. border.  A 

multitude of people, including mothers with their little children, young boys, and adults travel on 

the roofs of train—La Bestia.  Interviewed people by Ultreras (2014) and Ibanez (2015) indicate 

that while people cross the Mexican territory, they suffer from hunger and are more vulnerable to 

rape and kidnapping as they move north.  Despite all the dangers people are determined to come 

to the U.S. to have a better life or because they need to save their children’s lives.  Furthermore, 

when Latino immigrants travel through the Mexican Territory to reach the U.S. border, they are 

vulnerable to corrupt government officials, drug traffickers, and violent gangs (Ultreras, 2014).  

Seeking to limit the risks, migrants often pay intermediary guides called “polleros” or “coyotes;” 

however, those who are less fortunate and who can’t pay the high quota for a guide are more 

likely to be abused or kidnapped while they cross the Mexican territory to the United States. 

While some parents are able to travel with their children, other parents send their children 

alone on a perilous journey to the U.S. in a desperate effort to save them from the organized 
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crime (Ultreras, 2014).   For example, the video Coyotes venden a viajeros al mejor postor, 

illustrates the unfortunate ending of a child—“El Venado” [The Deer]—who fled El Salvador to 

save his life from the Maras gang.  “El Venado” was able to pass through the Mexican territory, 

but once he reached his last stop in Mexico, a human smuggler sold the child to other human 

traffickers.  Since Venado’s mother could not pay the ransom demanded by the human 

traffickers, Venado was killed.  Consequently, children who are able to cross the Mexico/U.S. 

border, their past experiences during their journey can greatly influence on their lives in the U.S.  

Taking into consideration these risk factors can help educators understand the trauma that some 

Newcomers face and better understand why some Newcomer students seem distant in the 

classroom or why they have a hard time socializing with other children. Therefore, the videos 

Muchos migrantes huyen de la violencia de sus países and Coyotes venden a viajeros al mejor 

postor are eye-opening for educators to understand that Newcomers previous experiences can 

affect them emotionally, and that healing can be a tough process, which in turn, will affect their 

progress in their schooling. 

Latino Newcomers and their Education in United States 

Newcomer students who enter the school system in the United States possess a wealth of 

knowledge and abilities (Gonzalez, Moll, & Amanti, 2006), but they also present linguistic and 

academic needs (Newcomer Tool Kit, 2016).  When Latino Newcomers interact, socialize, and 

participate in household and social activities with their family and community members, they 

build on their knowledge based on their experiences in the household and within their 

community context (Gonzalez, Moll, & Amanti, 2006).  These authors indicate that  “Families 

develop social networks that interconnect them with their social environments...and these 
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relationships facilitate the development and exchange of resources—including knowledge, skills, 

and labor—that enhance the households’ ability to survive or thrive” (p. 73). 

 Moreover, Hedges (2007), who elaborated on Moll’s theory of Funds of Knowledge, 

indicates that children possess Family-based funds of knowledge, Centre-based funds of 

knowledge, and Community-based funds of knowledge.  Children acquire their Family-based 

funds of knowledge when they participate with their parents in household chores, when they 

participate in leisure activities with their family and relatives, and when they participate in 

family holidays and in the community; however, children also build on their funds of knowledge 

based on their parents’ occupations, interests, language, values, beliefs, and leisure activities 

(Hedges, 2007).  On the other hand, children acquire Centre-based funds of knowledge as they 

interact with their peers and teachers (Hedges, 2007).  Through social interactions with other 

children, they develop friendships with their peers and teachers, and share knowledge and views 

of the world.  Children also gain Community-based funds of knowledge when they participate in 

a range of social and cultural events such as family holidays and entertainment activities.  

Based on my experiences teaching Latino Newcomers, learning a second language can be 

quite difficult when students don’t receive the support necessary and when they are not engaged 

in activities that support their cognition and spark their interests.  However, when the reading 

materials are relevant to students’ lives and classroom activities are engaging, students are 

motivated to participate and have more possibilities to increase their linguistic and academic 

growth.  Therefore, Latino Newcomers could greatly benefit from a culturally responsive 

teaching pedagogy “that empowers students intellectually, socially, emotionally, and politically 

by using cultural referents to impart knowledge, skills, and attitudes" (Ladson-Billings, 1994, p. 

382).  As teachers help their students draw into their funds of knowledge—knowledge based on 
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past experiences and knowledge acquired at home and in their community— and abilities, 

teachers also support a positive community of learners.   

Latino Newcomers will also benefit in their English literacy and academic growth if the 

curriculum and instruction are culturally responsive, which take into consideration students’ 

former experiences, abilities, extracurricular interests, and empower them emotionally and 

intellectually (Gay, 2010).  Thus, educators empower students when they activate and build on 

students’ funds of knowledge, which also allow students to feel valued for their contributions to 

the class. 

One of the advantages about Latino Newcomers, as Valenzuela (2010) points out, 

includes a culture that is “strongly driven to succeed and they adhere to traditional enabling 

values like familism, respect for teachers, and a strong work ethic in their quest for upward 

mobility” (p. 11).  Another attribute of Latino Newcomers when compared to their U.S.-born 

Latino peers, is that they come from a background where education is valued as the path to social 

and economic mobility, whereas U.S.-born Latinos often face deculturalization—the process of 

stripping one’s language and culture to adapt into the Anglo mainstream culture—and see 

schooling as an alienating learning environment (Valenzuela, 2010).  The author also indicates 

that through “Subtractive Schooling” schools undermine minority students’ culture, language, 

and cultural practices.  On the other hand, many Latino Newcomers value schooling because 

they have forged positive attitudes about schooling, and  “for them, it is the first sustained, 

meaningful, and enduring participation in an institution of the new society [and where these 

students develop their] perceptions of where they fit in in the social reality and cultural 

imagination of their new nation” (Suárez-Orozco & Todorova, 2009, p. 2).  This perception of 

“social reality” and “cultural imagination” in a new country becomes a principal aspect that 
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educators serving Newcomers in a school setting should consider.  When educators become more 

familiar with Latino Newcomers’ culture regarding education and hard-work ethics, educators 

can find ways in which to engage students in classroom activities and reinforce a culture of 

learning and success. 

Even though Newcomers may face a hostile environment from their peers and are 

confronted with learning a new language and culture, they are more likely to have healthier 

habits.  They are also less likely to experiment with drugs, alcohol, or gangs when compared 

with first- and second-generation U.S.-born immigrants (Suárez-Orozco & Todorova, 2009).  

Thus, educators can further nurture Latino Newcomers’ healthier habits by making them feel 

valued and providing them with the necessary tools to succeed academically, and encouraging 

them to continue their education. 

For  Latino Newcomers to succeed in school, they need a school environment where they 

feel that they fit in with their mainstream peers; however, Latino Newcomers often face a hostile 

school environment (Valenzuela, 2010).  Working with 4th, 5th, and 6th grade Latino Newcomers, 

I noticed that my students often complained that their U.S.-born Latino classmates insulted them 

on the playground areas and in their mainstream classrooms.  As a result of these situations, my 

students tended to self-segregate from their U.S.-born peers.  This school climate may be 

prevalent in other school settings as well.  Valenzuela (2010), conducted a three-year research 

study regarding schooling and academic achievement among high school students in Texas.  Her 

findings indicate that, “Schools are organized formally and informally in ways to fracture 

students’ cultural and ethnic identities, creating social, linguistic, and cultural divisions among 

the students and between the students and the staff” (Valenzuela, 2010, p. 5).  Thus, one salient 
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factor teachers should consider is self-segregation in the school setting and find ways to help 

Latino Newcomer students overcome this obstacle. 

Supportive Schooling for Latino Newcomers 

For most Newcomer students, “Schooling is the first sustained, meaningful, and enduring 

participation in an institution of the new society” (Suárez-Orozco & Todorova, 2009, p. 2). 

However, Newcomers not only face language barriers, they also present a discrepancy in 

schooling and academic development, which influence their education outcomes in the U. S. 

(The Newcomer Tool Kit, 2016).  Thus, “Immigrant students, new to the American educational 

system, rely heavily on school personnel—teachers, counselors, coaches, and others—to guide 

them in the steps necessary to successfully complete their schooling and, with luck, to go on to 

college” (Suarez-Orozco & Gaytán, 2010, p. 150).  In order to participate fully in the school 

setting within the U.S. public schools, Newcomer students need to be able to communicate in the 

majority language—English—, acquire the academic skills, and learn the social norms within the 

social context, which will allow them to become successful and productive members of society. 

To support Latino Newcomers further, the instruction materials must help students in 

their English language acquisition, academic content knowledge, and the search for civic 

integration opportunities.  Lindholm-Leary (2007), Echevarria, Vogt, and Short (2014), establish 

that to serve better our diverse learners, school programs must provide a meaningful, 

academically challenging, and thematically integrated curriculum that supports students’ 

achievement and promotes higher order thinking.  Moreover, through the curriculum “the 

knowledge must be accessible to students and connected to their lives and experiences outside of 

school” (Gay, 2010, p. 127).  Therefore, in order to provide high quality education, teachers must 

learn about their Newcomer students’ background schooling and prior life experiences that may 
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affect their education.  Taking into consideration these factors, educators can design a student-

centered classroom and implement engaging activities and games to help students become active 

participants in their own learning. 

How can schools support Latino Newcomers to acquire the linguistic skills and learn the 

social norms to help them integrate in their new environment?  To help answer this question, the 

research shows that schooling is extremely important for Newcomers because within the school 

system they develop their “perceptions of where they fit in the social reality and cultural 

imagination of their new nation” (Suárez-Orozco 2008, pp. 2-3).  Schools can provide an 

environment where Newcomers feel that they fit in, and where they can learn about the school 

social norms and codes of the “hidden curriculum” in order to fit in their new society (Suarez-

Orozco et al., 2008).  When Newcomer students learn to communicate in the majority language 

and have opportunities to socialize with their peers they will be better prepared to succeed in the 

mainstream school setting as well. 

Newcomer students need opportunities to “forge new friendships, create and solidify 

social networks, and begin to acquire the academic, linguistic, and cultural knowledge that will 

sustain them throughout their journey” (Suárez-Orozco, & Todorova, 2008, p. 3).  Therefore, 

teachers should tap into Newcomer students’ abilities and background knowledge to support new 

learning.  When educators take into account Newcomers’ assets, tailor instruction according to 

Newcomers’ needs, and provide opportunities to develop their “academic and social emotional 

support developments, they offer Newcomers the opportunity to achieve at very high levels” 

(U.S. Department of Education, 2016, p. 2).  Thus, in a mainstream classroom setting and during 

intervention pull-out approaches, teachers can forge Latino Newcomer students’ relationships 



 
 

TOOLS AND STRATEGIES TO SUPPORT LATINO NEWCOMERS 
30 

and support their language acquisition by providing students with opportunities to collaborate 

and interact with each other in a variety of situations.   

Strategies That Support Language Acquisition 

Gay (2010) indicates in her study that, “Information and skills that are potentially 

powerful become so only through interactions with the interests, aspirations, desires, needs, and 

purposes of students” (p. 127).  Therefore, in effective teaching practice, educators must “elicit 

from students their pre-existing understanding of subject matter to be taught” while providing 

“opportunities to build on—or challenge—the existing understanding” (Bransford, Brown, & 

Cocking, 2000, p. 15).   Through my teaching experience in working with Latino Newcomers I 

realized the importance of having a curriculum that reflects students’ interests.  Many of my 

students were born in rural areas in Mexico and Central America; therefore, they had a wealth of 

knowledge from their previous living environment.  Thus, one day for a language arts unit, I 

chose the book The Gold Coin by Alma Flor Ada because my students could connect to text 

content.  During our discussions my students made meaningful connections and shared their 

knowledge about growing crops, fishing on the rivers, walking long distances, riding horses, and 

some shared their experiences seeking help from a holistic healer when a relative was sick.  In 

addition, they also did well making predictions, practicing the vocabulary words for the unit, and 

were able to analyze and summarize the story successfully.  This is a great example on how 

Latino Newcomers benefit when educators provide opportunities to their students to build on 

their prior knowledge while nurturing their minds to be academically successful. 

Plan With the End in Mind 
Providing a good learning environment and proper planning are essential in teaching.  In 

order to better serve the Newcomer student population, teachers should plan how to implement 
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their lessons and find ways to monitor students’ progress continuously.  The second principle of 

the framework discussed in the book How People Learn: Brain, Mind, Experience, and School—

Expanded Edition  indicates that teachers should, “provide a knowledge-centered classroom 

environment, [and] attention must be given to what is taught (information, subject matter), why it 

is taught (understanding), and what competence or mastery looks like” (Bradford, et al., 2000, p. 

23).  Furthermore to ensure academic achievement, teachers must plan with the end in mind 

stating what they want their students to accomplish and “be able to do by the end of the lesson” 

(Lemov, 2010, p. 57).  During planning, teachers should begin with the state standards, plan 

measurable and manageable objectives, design how to assess students’ understanding, and plan 

the sequence of activities to help students refine and master the objective (Lemov, 2010).  

Therefore, educators must plan ways to elicit students’ pre-existing understanding of the subject 

being taught and plan on activities where students will be able to build on that knowledge or in 

some cases challenge that knowledge. 

Scaffold Students’ Learning 
To help students develop a deeper understanding of the subject taught and master the addressed 

skills during a lesson or unit, the content or tasks should be clearly stated and teachers should 

scaffold instruction (Lemov, 2010).  In education, scaffolding is a systematic process through 

which teachers apply a variety of instructional strategies, and provide enough opportunities to 

help their students master the target tasks or skills.  The support is temporary and, as the students 

make progress, the teacher gradually reduces the support. Then once the students master the 

assigned tasks or skills the support is gradually removed (The IRIS Center, 2005 & The Glossary 

of Education Reform, 2015).  Therefore, by scaffolding instruction, students move progressively 

and gain greater independence in their learning progress.  
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 Two great strategies recommended by Lemov (2010) include “The Hook” to capture 

students’ attention and engagement  and “I do”/ “we do”/ “you do” to scaffold instruction.  

During the “Hook” strategy teachers could begin with a short engaging story, use an analogy, or 

a short video that helps students activate their background knowledge and open their mind to 

new learning.  On the other hand, adopting the “I do”/ “we do”/ “you do” strategy, first, the 

teacher models what she/he wants the students to do, then supports students during “we do,” and 

finally, during “you do” the students work independently (Lemov, 2010, p. 60). Teachers who 

work during intervention pull-out approach and put into practice these strategies, allow for more 

opportunities for their students to master the target skills during the lesson taught. 

Translanguaging 
Translanguaging—the use of two languages—for the purpose of teaching and learning 

reinforces Spanish-speaking Newcomers’ home language while learning English and supporting 

Newcomers’ bilingualism.  Translanguaging in pedagogy allows students to use “various 

cognitive processing skills in listening and reading, the assimilation and accommodation of 

information, choosing and selecting from the brain storage to communicate in speaking and 

writing” (García & Wei, 2014, p. 64).   Furthermore, translanguaging has the potential to 

promote deeper understanding of the subject matter and support the development of Newcomers’ 

second language.  One of the reasons translanguaging supports students’ learning is because 

“translanguaging posits that bilinguals have one linguistic repertoire from which they select 

features strategically to communicate effectively” (Ofelia Garcia, 2011, p. 1).  Thus, teachers 

who adopt translanguaging in the classroom can monitor students understanding of the subject 

matter taught or instructions prior to a hands-on activity where students are not limited to short 
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yes/no answers.  Furthermore, teachers can evaluate students’ understanding of the concept 

presented by using other languages than the language of instruction. 

Interactive Tools and Vocabulary Games 
Interactive tools and vocabulary games can enhance students’ participation, improve their 

socioemotional development and their academic achievement.  Ojeda (2004) points out that 

“learners who play certain types of word games [are] more motivated to learn than learners who 

use more traditional activities...games enhance the classroom environment, create a sense of 

community and enhance the learner/teacher relationship” (p. xii).  Moreover, educational games 

are a great source for meaningful interactions and increase student cooperation.  Including 

vocabulary games and technology-based activities in the instruction allows learners to have more 

opportunities to practice their second language skills (Ojeda, 2004) and reduce their anxiety 

levels enabling them to increase their second language acquisition.  

 According to Krashen’s (1989) theory of second language acquisition, the two variables 

that greatly influence students’ second language acquisition are comprehensive input and the 

affective filters.  The comprehensive input occurs when the language input is one step beyond 

the learner’s current level of competence.  On the other hand, the affective filters may block or 

allow the learners ability to process new information in the brain (Krashen, 1989).  The variables 

that greatly influence on the affective filters include motivation, self-confidence and anxiety.  

Therefore, when students experience high-anxiety levels in the classroom, their affective filters 

raise allowing less comprehensive input to be processed (Krashen, 1989).  Therefore, students 

should engage in a learning environment where they can lower their affective filters and be able 

to participate successfully.  In addition, the activities should also be rigorous enough to keep 

them engaged and motivated.  
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Mubaslat (2012) conducted a qualitative study to determine how educational games 

influence in foreign languages acquisition.  This author’s findings suggest that students who 

engage in “certain” word games are more motivated to learn, compared to those who are 

instructed using conventional teaching strategies.   Similarly, Ojeda’s (2004) qualitative and 

quantitative study sought to determine the relationship between students’ motivation to learn a 

second language in a traditional teaching approach vs. a student-centered approach that 

implemented word games.  Four teachers participated in this study.   “Each teacher taught two 

classes of Elementary Spanish II: one in the experimental group, one in the control group.  The 

experimental groups used games on four occasions.  The control groups undertook more 

traditional pedagogical activities” (Ojeda, 2004, p. xi).  After the games were implemented, the 

students in the experimental groups and the teachers provided their feedback filling out 

questionnaires to share their “impressions of the activities, on the effect of the activities on 

overall class atmosphere; and their effect on the learners’ relationship with their peers and their 

teachers” (Ojeda, 2004, pp. xi-xii).  The overall results indicated that the experimental groups 

engaged in word games had better learning experiences than the control group who was taught 

using a traditional teaching approach.   

On the other hand, Mubaslat (2012) discovered during her data analysis that word games, 

group work, and interaction with peers were the most favorable categories for learning a second 

language.  The same author contends that, overall, word games are an effective instructional 

strategy to create an interactive and supportive learning environment where students greatly 

benefit during the primary stages of language development.  Therefore, by incorporating games 

in the curriculum, teachers can introduce “new ideas, grammar, and new knowledge” (Mubaslat, 

2012, p. 5).  This author recommends that language games should be well planned and teachers 
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should choose games that are aligned with students’ needs and content-related skills, as well as 

students’ personalities.  Lastly, the author contends that games capture students’ attention and 

participation because through games students have fun, engage in friendly competition, and are 

eager to participate.  Based on Mubaslat’s (2012) and Ojeda’s (2004) findings, Latino 

Newcomers can greatly benefit in English acquisition while using word games because they 

engage with their peers in a friendly environment and second language acquisition becomes 

easily attained. 

Transfer of Linguistic Knowledge and Skills from Spanish to English 
Transferring linguistic knowledge and skills from Spanish to English is an ability that 

benefits Newcomer students.  They possess a wealth of information that is based on their prior 

knowledge, personal experiences, socio-linguistic and cultural background, which “provide a 

foundation for new learning” (U.S. Department of Education, 2016, p. 2).  Therefore, as 

educators adopt a culturally responsive—relevant—teaching pedagogy,  they empower their 

“students intellectually, socially, emotionally, and politically by using cultural referents to impart 

knowledge, skills, and attitudes" (Ladson-Billings, 1994, p. 382).  Consequently, a culturally 

responsive program aligned to students’ interests and reading materials allows students to make 

connections to their former experiences and culture.   

When teachers understand and acknowledge that students can draw from their former 

experiences, students active engagement and participation increases.  Thus, “teachers must pay 

close attention to the knowledge, skills, and attitudes that learners bring into the classroom” 

(Bradford et al., 2000, p. 23).  Taking previous experiences into consideration, most Latino 

Newcomers in the upper-elementary level had formal education in their country of origin, 
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teachers can draw on students’ prior knowledge and linguistic skills to teach new content 

knowledge, which facilitates language acquisition. 

Cognates  
Cognates are words with identical or almost identical spelling that have the same 

meaning in two languages whose origin comes from Latin or Greek languages (Hernández, 

Montelongo, & Herter, 2016).  Intervention teachers, who serve Spanish-speaking Latino 

Newcomers, should consider using cognates because “teaching Spanish-English cognates 

represents an assets approach to literacy instruction—one that builds on the knowledge that 

students already have” (Hernández, Montelongo, & Herter, 2016, p. 234).  Furthermore, in the 

English language, cognates represent a “large category of words accounting for more than 

20,000 Spanish-English cognates (Nash 1997), and many of them are academic vocabulary 

words” (Hernández, Montelongo, & Herter, 2016).  Thus, the use of cognates is a valuable 

teaching technique to integrate during interventions and make Newcomer students aware that 

they can apply their Spanish-language skills to learn English.   

The use of cognates also enables Spanish-speaking Latino students to identify patterns in 

prefixes, suffixes, and root words; as a result, students will construct their knowledge on spelling 

patterns (Hernández, Montelongo, & Herter, 2016).  Therefore, Newcomers who use their 

primary language skills to develop their literacy in English, can boost their confidence in their 

second language acquisition.  Through the use of cognate morphology activities students could 

also create picture books with cognates and engage in different activities.  For example, in the 

article Using Cognates to Develop Comprehension in English (Colorin Colorado.org), the author 

(a.n.d.) highlights four key activities that enhance the use of cognates.  These activities include:  

(1) students raise their hand to determine whether or not they think they hear a cognate; then, 
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discuss that cognate;  (2) students read independently and while reading the students write down 

cognates on a sticky note;  (3) provide the opportunity to compare and contrast cognates.  As a 

follow-up activity, students can sort and pair cognates, or analyze the word patterns and circle 

the letters that are different on a pair of cognates;  (4) provide the opportunity to discuss false 

cognates. 

Sentence Structure 
In addition to the use of cognates, Spanish-speaking Newcomers can draw on their first 

language knowledge while analyzing sentence structure in Spanish and in English; then, 

discussing the similarities and differences between them.  The sentence structure in English and 

Spanish have a similar structure of subject and predicate, but usually differ on the adjective 

placement.  For example, the use and place of most adjectives allows students to explore and 

figure out that most adjectives in English are written before the noun while in Spanish is usually 

the opposite; thus, students become active participants in analyzing how English works. 

Science to Support Language Acquisition and Content Knowledge 
“Science lends itself well to developing ELL students' language and content knowledge 

because there are so many opportunities for hands-on learning and observation” (Colorin 

Colorado, n.d.).  Children by nature are curious about their surroundings; therefore, as Latino 

Newcomers engage in science activities with visuals supports, they learn new English 

vocabulary and “grade-level concepts and skills” (U.S. Department of Education, 2016).  During 

intervention pull-out approaches, intervention teachers can also integrate science to teach content 

knowledge and language acquisition.  During science lessons and hands-on science activities 

Latino Newcomer students could potentially benefit from using their cognate-academic 
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vocabulary, because they can tap into their “rich linguistic background” (Hernández, 

Montelongo,& Herter, 2016) to understand the content taught orally or in writing. 

According to the 2016 California Science Framework, “all California students [should] 

build toward science mastery through repeated opportunities for meaningful, engaging, and 

successful learning experiences” (p. 4).  Thus, teaching science vocabulary, providing visuals, 

implementing hands-on activities, and adopting science experiments are great ways to support 

second language acquisition.  Norman Herr (2007) indicates that, “Regardless of linguistic 

background, people around the world can interpret mathematical equations, and musical scores.  

In addition, they can also interpret pictures and, with minimal linguistic skills, interpret charts, 

and graphs” (p. 508).  Therefore, educators can support Latino Newcomers’ visual literacy while 

also teaching science.  As students develop their visual literacy they are able to “evaluate, apply, 

or create conceptual visual representation, [which] is relatively independent and is therefore 

invaluable to learning science and English” (Norman Herr 2007, pp 508-509).  Below is a list of 

the most salient methods to teach science as listed on the article Strategies for Teaching Science 

to English Language Learners and which are further explained in Chapter 24.7 in The 

Sourcebook For Teaching Science: 

Method  24.7.1 – ESL: Listening, speak clearly and slowly and write down key terms on 
the board.  If a science video is presented turn closed captioning to help students 
construct their knowledge of written and spoken English and sentence structure (p. 508).   
Method  24.7.2 – ELL: Visualization, emphasize visual literacy through the use of 
pictures, charts, graphs, graphic organizers, diagrams, and pictorial charts.  If a video is 
presented pause the video to explain key concepts (pp. 508-509).  
Method  24.7.3 – ELL: Interpersonal Strategies, implement group projects and 
cooperative learning. E.g. “think/pair/share” strategy (p. 509). 
Method  24.7.4 –ELL: Structure, integrate consistent routines, provide a lesson outline to 
the students, and tap on students’ background knowledge (p. 509).   
Method  24.7.5 – ELL: Laboratory Hands-on activities with real life applications will 
support kinesthetic learners and make learning more interesting (p. 509). 
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Method  24.7.6 – ELL: Demonstrations, clearly state the procedures, model the activity, 
and use a pictorial guide of materials that are going to be used during the lab (pp. 509-
510).   
Method  24.7.7 – ELL: Reading and Writing, require students to maintain a science 
journal to write down notes from the lesson, write down new terms, and respond to 
prompts (p. 510).  
Method  24.7.9 – ELL: Vocabulary, teachers can incorporate games such as science 
bingo, pictorial flashcards, create a classroom vocabulary, focus on root words, use 
cognates, and have a word wall with vocabulary terms (p. 510). 
 

Summary of Chapter 

The Newcomer population benefits when educators take into consideration students’ 

background knowledge to build on that knowledge as they acquire English.   This literature 

review provided information to answer the guiding questions: What are Latino Newcomers’ 

strengths and needs in the upper-elementary grades? What strategies are more effective to 

activate Latino Newcomers’ funds of knowledge and engage them in learning? and How do 

interactive learning games and hands-on activities support Latino Newcomers’ English language 

acquisition?  To address the guiding questions driving this project, the literature review provided 

background information on Latino Newcomers’ previous experiences, needs, and ways to 

support their academic and social development in the upper-elementary grades.  The literature 

review also addressed some reasons teachers should use Latino Newcomers’ linguistic repertoire 

and prior academic skills for instructional purposes. It also addressed how Latino Newcomers 

benefit from interactive learning games and hands-on activities as they acquire a second 

language. 

Schools and educators should also learn about Newcomers’ background in order to gain a 

better understanding of their struggles and needs. In addition, it is extremely important for 

schools to provide a curriculum and instruction to support their students’ success while providing 

them with tools to thrive in their education.  Therefore, this chapter highlighted the importance 
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for educators to design and implement a culturally-relevant curriculum to address Newcomers’ 

linguistic skills, both academically and socially to support their success in school.   

Chapter Three: Methodology 

 Chapter Three presents the methodology used in designing the website and answering 

the questions driving this project: What strategies are more effective to activate Latino 

Newcomers’ funds of knowledge and engage them in learning?  How could teachers use Latino 

Newcomers’ linguistic repertoire and prior academic skills for instruction?  and How interactive 

learning games and hands-on activities support Latino Newcomers’ English language 

acquisition?  This chapter centers on the following sections: Design, Participants, Instruments, 

Procedures, and Chapter Summary.  During this chapter I will describe my website, explain who 

will benefit from this project, describe tools used, and finally describe in details the steps taken 

to create the website. 

Design 

The culminating part driving this project was to create a website as a tool source for 

teachers to access relevant information and lists of strategies to further support Latino 

Newcomers.  Research indicates that, “information and skills that are potentially powerful 

become so only through interactions with the interests, aspirations, desires, needs, and purposes 

of students” (Gay, 2010, p. 127).  Therefore, to help students thrive in school, the curriculum 

content must be comprehensible and engaging.  Seeking to better serve our Latino Newcomers 

population in the upper-elementary grades, I developed a website with information about Latino 

Newcomers’ background, resources, and  engaging teaching strategies. 
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Working with Latino Newcomers was a great experience and a motivation to continue 

helping this student population in their second language acquisition.  As a point of reference, I 

used my former teaching experience while looking for ways to provide resources and teaching 

tips that will benefit the students.  Consequently, I planned the website layout to include the 

following pages: The Home Page provides a brief explanation of my vision to help Latino 

Newcomers and links to information found within this website. The tabs in the home page are 

linked to the following pages: Latino Newcomers’ Background; Word Games; Interactive Tools 

and Activities; Science to Support Language Acquisition; Transfer of Linguistic and Academic 

Knowledge; Supportive Schooling; and Translanguaging.   

Participants/Setting 

My website on Google Sites aims to support intervention teachers who work with 4th, 5th, 

and 6th grade Latino Newcomers during pull-out intervention approach.  Using this approach, 

Newcomers students meet with an intervention teacher outside of their regular classroom to learn 

English, social and academic skills to navigate the school system.  Pedagogical strategies and 

interactive game activities proposed in this website could be effectively implemented in schools 

in Southern California counties, which serve the greatest English language learners student 

population.  According to the California Department of Education Data Reporting Office (2017), 

during 2017-2018,  Los Angeles County had 167,776 ELL students; Orange County 57,221; San 

Diego 54,605; and Riverside 37,024  ELL students enrolled.  Likewise, other school districts 

throughout the country that serve Latino Newcomers from Mexico and Central America may 

also benefit from these strategies.  

The target population that will benefit from this project are  4th  to 6th  grade Latino 

Newcomers because this group is at a disadvantage compared to Latino Newcomers who enter 
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the school system in earlier grades.  Latino Newcomers in the upper-elementary grades not only 

deal with learning a new language, they are also confronted with learning grade-level academic 

language and the content is more complex.  According to California Department of Education 

Data Reporting Office (2017), during the 2017-2018 school year there were 658,390 English 

language learning students who have been classified as immigrants disadvantaged subgroup 

identified under the range of 0 to 3 years t English Learners (ELs) group. Out of 658,390 

students, 170,876 were enrolled in Kinder,  152,916 in 1st grade, 138, 840 in 2nd grade, 95, 568 in 

3rd grade, 11,901 in 4th grade, 10, 694 in 5th grade, 10, 086 in 6th grade,  9853 in 7th grade; 9649 

in 8th grade, and 57,793 from 9th  to 12th  grades.  Even though K-3 represents the highest student 

population of students classified as English language learners the data doesn’t reveal if the 

students were born in the U.S. or in another country.  However, after analyzing the data, the 

student population being classified in the range between 0 to 3 years as English learners 

registered in schools from 4th  to 12th grade, they mostly may represent the number of 

Newcomers students.  

As a teacher, I understand that teachers have busy schedules and are often overwhelmed 

with school-related work.  Therefore, the pages in the website are designed to help the visitors 

easily navigate directly to the page of interest without having to go through several pages to find 

the information needed.  Even though the strategies were created to support Latino Newcomers, 

many of the strategies posted on the website are also helpful for mainstream teachers who serve 

English language learners in their academics and socio-emotional well-being.  I have 

implemented many of the activities posted on my website in my own classroom while I taught 

Newcomers students in Fallbrook California and now teaching Spanish learners in a dual 

language setting providing Spanish instruction in Vista California.  In both settings my students 
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have responded positively to the activities and they enjoy their time learning.  By providing these 

resources on my website, I hope that many teachers will understand our Latino Newcomers and 

adopt the suggested strategies during their teaching practice to better serve Latino Newcomers 

population and support them in their language acquisition. 

Instruments 

The primary instruments used to create this project includes information collected during 

the Literature Review and Google Sites platform.  Eventually, as the number of visitors to the 

Google site increases, all the information and resources will be also published under 

supportinglatinonewcomers.com website using Site Builder platform.  The 

supportinglatinonewcomers.com domain was purchased and will become available using 

SiteBuilder platform.  However, in the meantime the website was created using Google Sites 

platform and the content on the pages correlates to the findings during the literature review.   

Since I plan to continue adding more teaching strategies and tools, eventually all the information 

on the pages will be transferred to supportinglatinonewcomers.com website.  Additionally, while 

creating the website the designers of potential game activities were contacted via email to obtain 

permission to post these resources. 

Procedures 

To create the website for this project to support teachers who work with 4th,  5th, and 6th 

grade Latino Newcomers during intervention pull-outs the following was considered: (1) 

research supporting best language acquisition teaching strategies, (2) target student population, 

and (3) intervention teachers. 

The chronological steps to create this project are as follows: 



 
 

TOOLS AND STRATEGIES TO SUPPORT LATINO NEWCOMERS 
44 

● Target student population: Latino Newcomers 

● Teachers: Intervention teachers who work during intervention pull-out approach 

● Guiding questions driving this project: What strategies are more effective to activate 

Latino Newcomers’ funds of knowledge and engage them in learning?  How could 

teachers use Latino Newcomers’ linguistic repertoire and prior academic skills for the 

purpose of teaching and learning?  and How interactive learning games and hands-on 

activities support Latino Newcomers’ English language acquisition? 

● Searched on the Internet for potential teaching strategies and resources. 

● Planned  the Website layout: themes and pages. 

● Home Page: Includes purpose statement, introduction and tabs to linking pages. 

● The Newcomers Background Page: Provides information about who are Latino 

Newcomers; The pushing factors for Latino Newcomers’ immigration to this country; 

and Latino Newcomers’ strengths needs. 

● Word Games Page: Includes supporting evidence of why word games are effective to 

help students in their English language acquisition, description of games posted and 

linking pages. Permission was obtained to post OPPS! Eek a Mouse, Stop, and Skip and 

Back games   

● Science Page: Highlights a list of teaching methods recommended by Professor of 

Science and author of The Sourcebook For Teaching Science Norman Herr (2007) to 

support second language acquisition.  This page also includes links to videos related to 

interesting science experiments. 

● The Interactive Tools and Activities Page: Provides a list of interactive online platforms 

that will enable Latino Newcomers to interact using digital devices and to support 
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teachers to evaluate students’ progress.  A list of fun art activities that can also be used to 

teach vocabulary and help students practice their English vocabulary in class. 

● Translanguaging Page: Provides a brief explanation of what is translanguaging and why 

translanguaging supports bilingualism followed by reasons why translanguaging should 

be accepted in the classroom.  Possible activities where translanguaging provide positive 

outcomes: Group discussions in a language of choice after reading a text in English. 

Team work such as, group discussions to create a project or to conduct research for a 

project. 

● Links to Resources Page: Provides a list of articles and videos. E. g. “Colorin Colorado” 

●  Supporting Schooling Page: Addresses the importance for school institutions to support 

Latino Newcomers both academically and socio-emotionally by providing an inclusive 

learning environment.  I also urge educators to support their students by tapping into their 

students’ abilities and knowledge on their primary language. 

● Blogs Page: Designed for educators to share strategies and tips to expand on the 

resources provided on the Latino Newcomers website. 

The four major focal areas on this website are: (a) interactive classroom activities such as 

Kahoot! or Flip Quiz where the students have the opportunity to use electronic devices; (b) 

Vocabulary games, which enhance student’s motivation and engagement; (c) Science—strategies 

to teach science to English language learners and links to science experiments; and (d) teaching 

strategies that support English acquisition such as cognates, and the use of translanguaging to 

assess students’ comprehension. 
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Summary of Chapter   

In this chapter I presented the design, settings and participants, as well as, the instruments 

and procedures to complete the project.  In the procedures section, I described the website layout.  

The website was solely planned to support teachers who work in intervention with Latino 

Newcomers to facilitate their English language acquisition and academic knowledge in a 

friendlier classroom environment.  The website was designed with the guiding questions in mind 

supported by the literature review in Chapter Two.  Thus, during this chapter I addressed the 

questions: What strategies are more effective to activate Latino Newcomers’ funds of knowledge 

and engage them in learning?  How should teachers use Latino Newcomers’ linguistic repertoire 

and prior academic skills for the purpose of teaching and learning?  I also provided information 

about interactive learning games and hands-on activities that support Latino Newcomers’ 

English language acquisition. 

While planning and developing the website I recapitalized on my previous experience 

working with newcomers to inspire me on my website design and layout to share the most 

important facts about Latino Newcomers’ background, which includes teaching strategies, and 

the classroom activities presented on the website.  During this chapter, I highlighted key facts 

about my project and the development of a website that will benefit teachers working on 

intervention pull-out approach, and especially Latino Newcomer students. Some of the activities 

and games also support Latino U.S. born English language learners.  Therefore, my project has 

the purpose to support teachers to nurture a learning environment where students are engaged 

and have fun while they learn English.  Also, to make the website teacher-friendly, it contains a 

blog page to expand on, and enrich a world of teaching and learning.  Chapter Three, provided 

the procedures of the project.  The following chapter presents images of each page on the 

website and a brief description. 
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Chapter Four: Project 

Latino Newcomers come to school with a wealth of funds of knowledge and abilities, but 

are confronted with specific academic needs based on their level of literacy skills and prior 

education.  To promote a culturally responsive pedagogy, and to foster social justice, educators 

must provide innovative student-centered learning environments to empower Latino Newcomers 

students intellectually and emotionally as well.  When teachers help Latino Newcomer students 

by tapping into their funds—previous—of knowledge, students build on that knowledge, 

increase their English language acquisition and can learn the skills to succeed in the mainstream 

classroom. This project was created using the guiding questions driving this project:  What 

strategies are more effective to activate Latino Newcomers’ funds of knowledge and engage 

them in learning?  How could teachers use Latino Newcomers’ linguistic repertoire and prior 

academic skills for instruction?  and How interactive learning games and hands-on activities 

support Latino Newcomers’ English language acquisition? 

By answering this project’s guiding questions through the literature review and the 

support and development of the website, my goal was to provide tools for teachers who can 

potentially support  their students learning. Again I urge teachers to provide multiple 

opportunities to allow students to activate their background knowledge and to provide didactic 

materials aligned to their interests and needs.  Through the Supporting Latinos Newcomers 

Website, I provide teachers resources and materials that they can adapt in their lessons to activate 

student’s background knowledge, and support their students in the transfer of linguistic 

knowledge from Spanish to English.  The website also includes a list of interactive tools, science 

activities, word games, which can support Latino Newcomers’ engagement and English language 

development. Furthermore, the website also contain links to other relevant resources, and a Blog 

Page.  Therefore, my goal creating a website is to help intervention teachers to further support 
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Latino Newcomers in their English language acquisition and academic knowledge, and for 

educators to find the resources useful for their class. 

Description of Web Page linking Tabs on Supporting Latino Newcomers Website 

The development of the web page contains pages where teachers are able to easily navigate it by 

clicking on the tabs found on the Home Page. The contents are: 

• Home Page: This page contains the purpose statement, introduction and tabs to linking 

pages. The Home Page contains tabs on the top where visitors can access further 

information or strategies. This page presents the purpose for creating the website and 

what information the visitor will find navigating through the other pages. 

• Newcomers Background Page: This page provides information about who are Latino 

Newcomers; The pushing factors for Latino Newcomers’ immigration to this country; 

pushing factors that influence Latino Newcomers’ immigration to this country; pushing 

factors that influence Latino Newcomers’ immigration to this country; and what are 

Latino Newcomers’ strengths and needs.  

• Word Games Page: This page  provides an overview of why games are crucial to support 

Latino Newcomers in their language acquisition, and provide meaningful interactions.  

For the Bingo Game box, it provides a brief explanation on students’ familiarity playing 

this type of game.  For the Opps! There is a link to instructions and also provides 

instructions on how the game can be enhanced to continue challenging the students. 

● Science Page: This page highlights a list of teaching methods that support English 

language learners recommended by Professor of Science and author of The Sourcebook 

For Teaching Science Norman Herr (2007). This page also includes links to videos about 

interesting science experiments. 
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● Interactive Tools and Activities Page: This page provides a list of interactive online 

platforms that will enable Latino Newcomers to interact using digital devices and to 

support teachers to evaluate students’ progress.  On this page there is also a list and links 

to fun art activities where students could also practice their English vocabulary in class. 

● Translanguaging Page:  This page provides a brief explanation of what is translanguaging 

and why translanguaging supports bilingualism followed by reasons why translanguaging 

should be implemented in the classroom.  Possible activities where translanguaging will 

provide positive outcomes:  Group discussions in a language of choice after reading a text 

in English.  Team work: such as group discussions to create a project or to conduct 

research of information. 

● Links to Resources Page: This page provides a list to articles and videos. e. g. “Colorin 

Colorado” 

●  Supportive Schooling Page: This page addresses the importance for school to support 

Latino Newcomers both academically and socio-emotionally by providing an inclusive 

learning environment. The Supporting Schooling Page lists some of the features that 

school programs must have and  the importance for educational institutions to support 

Latino Newcomers both academically and socio-emotionally by providing an inclusive 

learning environment where students can use tap into their abilities and linguistic skills in 

Spanish.  

● Transfer of Linguistic and Academic Knowledge Page provides a list of activities that 

teachers can implement in their classroom to enrich their students learning.  The main 

focus is on the use of cognates, analyzing sentence structure, and discuss similarities and 
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differences between English and Spanish.  This page also has a link to online resources 

such as ¡Colorin colorado!   

● Blogs Page: Designed for educators to share strategies and tips to expand on the 

resources provided on the Latino Newcomers website. 

Below, I am providing a copy of the text displayed on each page as well as screenshots of the 

images found on each page in the website.  
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Home Page 

 

Purpose Statement 
The  purpose of this website is to promote a culturally responsive pedagogy, and to foster 

social justice and educational equity.  This website contains information about Latino 

Newcomers’ background, ELD teaching strategies, and classroom activities to engage 

Newcomer students in their learning. 

Teaching Latino Newcomers during intervention pull-outs inspired me to seek ways to 

help them acquire the English language while providing meaningful interactions that will enable 

them to learn English and academic language cooperatively.  I  am a strong believer that children 

need opportunities to develop their second language in a friendly-student-centered 

environment.  I also see the need to for teachers to learn about their students’ struggles and 

needs. While teaching Newcomers, I engaged in conversations where I learned about my 

students’ lives, their obstacles learning a new language, and their difficulties socializing with 

their mainstream peers.  As a result of my life experience with Newcomers I created a website to 

facilitate teachers with materials that they can adapt in their lessons to activate their students 

background knowledge and support their students in the transfer of linguistic knowledge from 

Spanish to English.  On the other hand, to increase students’ engagement and to promote 

innovative student-centered practices in our communities, the website also includes a list of 

interactive tools, science activities, word games, and links to other relevant resources and a blog 

page. 

Latino Newcomers are foreign-born students who often face many challenges adapting to 

a new school environment and learning a new language.  This website provides information 

about Newcomers’ background; word games that facilitate cooperative learning and enhance 

students' motivation to learn English; activities that facilitate the transfer of linguistic and 

academic knowledge from Spanish to English; adoption of science activities to support English 

language acquisition; and interactive activities and tools to support Latino Newcomers.  I hope 

that teachers find the resources provided helpful to support their students in their English 
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language acquisition, academic content knowledge, and the search for civic integration 

opportunities.  
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Newcomers Background Page 

Who are Latino Newcomers? 

Newcomers are “foreign-born students and their families who have recently arrived in the 

United States” (U.S. Department of Education 2016, p. 1).  Newcomers come to school with a 

wealth of knowledge and abilities, but are confronted with specific academic needs based on 

their level of literacy skills and prior education.  In addition, Newcomer students may present 

post-traumatic stress due to war, violence, or insecurity in their former country (Sugarman, 

Morris-Lange, & McHugh, 2016); or due to an adaptation to a new home and school 

environment. 

Latino Newcomers come from different parts of Mexico, Central America, South 

America, and the Caribbean.  These students are diverse, but share some similarities in their 

culture and linguistic background.  Some of the advantages about Latino Newcomers include a 

culture that is “strongly driven to succeed and they adhere to traditional enabling values like 

familism, respect for teachers, and a strong work ethic in their quest for upward mobility” 

(Valenzuela 2010, p.11).  Newcomer students who enter the school system in the United States, 

specifically in the upper-elementary years and beyond, possess a wealth of knowledge and 

abilities; additionally, they also present linguistic and academic needs (Newcomer Tool Kit, 

2016).   

Pushing Factors Why Children Immigrate to United States 

As violent drug cartels and organized crime are on the rise, children from Mexico, 

Guatemala, Honduras, and El Salvador face greater risks in their country. To protect these 

children from harm, parents or family members bring their children to United States.  As often 

seen in the Univision News, in Mexico the drug cartels and violence are pushing factors for 

immigrant children in the United States.  However, in Central America, “violence perpetrated by 

criminal gangs” (Chishti  & Hipsman 2016, web), extreme poverty, and lack of opportunities are 

the primary pushing factors (Christi  & Hipsman, 2016). Furthermore, as Latino Newcomers 

travel through the Mexican territory, they are also vulnerable to criminal gangs and a corrupt 

government.  Therefore, with violent drug cartels and organized crime on the rise, Latinos from 
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Mexico, Guatemala, Honduras, and El Salvador face greater risks in their country and during 

their journey to United States more so than prior immigrants. 

 Children especially from Central America face greater risks as they travel to United 

States. Despite the dangers, parents often in their desperate effort to save their children' lives 

from the Gangs send their children to this country.  However, not all children are able to 

complete their journey to this country. The video Coyotes venden a viajeros al mejor postor, by 

Pedro Ultreras (2014) is a clear example of children' vulnerability to kidnapping.  In the video 

Ultreras narrates the unfortunate ending of a child—“El Venado” [The Deer]—who fled El 

Salvador to save his life from the Maras gang.  Unfortunately, the child was kidnapped and his 

mother could not pay the quote; as a result, the kidnappers killed El Venado.  

Video Coyotes venden a viajeros al mejor postor 

Youtube (https://youtu.be/1b4GhcplxQw) 

Newcomers' Needs 

Newcomers not only face language barriers, but often they also may present a 

discrepancy in schooling and academic development, which influence their education outcomes 

in United States (The Newcomer Tool Kit, 2016).  Thus, “Immigrant students, new to the 

American educational system, rely heavily on school personnel—teachers, counselors, coaches, 

and others—to guide them in the steps necessary to successfully complete their schooling and, 

with luck, to go on to college” (Suarez-Orozco & Gaytán, 2010, p. 150).  Therefore, in order to 

participate fully in the school setting within the U.S. public schools, Newcomer immigrants need 

to be able to communicate in the majority language—English—acquire the academic skills, and 

learn the social norms within the social context, which will allow them to become successful and 

productive members of our society (Suarez-Orozco & Gaytán, 2010).  

file://viking/students/valen119/My%20Documents/Youtube%20(https:/youtu.be/1b4GhcplxQw)
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Word Games Page 

Word Games 

Word games enhance meaningful students' interactions and increase student 

cooperation.   Latino Newcomers could greatly benefit during word games because they engage 

with their peers in a friendly environment and second language acquisition becomes more easily 

attained.  

Studies reveal that learners who play word games have better learning experiences and 

are more motivated to learn a second language than learners who are instructed in more 

traditional activities (Ojeda 2004; Mubaslat 2011).  Since games capture students’ attention and 

participation, students have fun and are engaged in a friendly competition.  Therefore, by 

incorporating word games in their instructional plans, teachers can enhance their classroom 

environment and provide to their students great learning opportunities.  Furthermore, through 

games teachers can help their students create a sense of community and further strengthen their 

student-teacher relationship.  

Below are some examples of word games that teachers can adapt to their games 

repertoire.  Each word game is followed by brief description on how should the game be 

implemented. 

Bingo 

Many Latino Newcomers are already familiarized with Bingo (Lotería) games and know 

the rules.  By introducing Bingo games in the classroom teachers provide more opportunities for 

vocabulary development.  Teachers may create their own bingo cards by theme or access them 

online.  For example at  education (www.education.com) there are several pages that teachers 

can download for free. 

http://www.education.com/
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Oops!! Word Game 

Information about the author and game guidelines can be found at Education world 
(http://www.educationworld.com/a_lesson/04/lp328-01.shtml)  

I have adopted this game in my class and among other word games Oops has been my 

students' favorite.  This game is easy to adjust to students’ needs. Just write words on cards and 

place them in a container. Have students in a circle and walk with the container around so 

students take turns drawing a card.  If the student says the word correctly he/she keeps the card. 

If the student says the word incorrectly the card is put in a pile.  If the student draws an Opps! 

The student looses all his/her cards.  The student with more cards wins the game. 

I usually begin with CVC words and later add the vocabulary words of the week.  Once 

the students master CVC words, I introduce long vowel sounds with the silent "e" and add CVCe 

words cards. As students make progress, I remove some CVC words and add long vowel sounds 

words cards.  To keep the game becomes more challenging, I add more Opps! Cards and also 

add Free Pass cards. Therefore, if a student has a Free Pass and later gets an Opps! Card, he/she 

doesn't have to give away his/her cards. 

Three games from Growing Book by Book 

Using a Die to Play Word Games 

Eek a Mouse, Stop, and Skip and Back games by Jodie Rodriguez allows students to 

interact with each other, practice their vocabulary and take turns.  This is a great opportunity for 

students to work in pairs.  You may print the pages from Growing Book by Book website at Link 

to printable word games (https://growingbookbybook.com/3-free-printable-cvc-word-games/) 

Materials needed: two chips, 1 die, and a printable game board per each pair of students. 

http://www.educationworld.com/a_lesson/04/lp328-01.shtml
http://www.educationworld.com/a_lesson/04/lp328-01.shtml
https://growingbookbybook.com/3-free-printable-cvc-word-games/
https://growingbookbybook.com/3-free-printable-cvc-word-games/
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Eek a Mouse 

 

A player rolls a die and moves his/her chip the corresponding number of spaces 

according to the die’s dots.  For example if a die shows 3 dots, the student moves 3 spaces.  The 

student must say the word correctly to stay on that spot.  Then, the other player rolls a die and 

follows the same steps. "If a player lands on a mouse, he/she returns to start. The player who 

reaches the end first wins” (Rodriguez). 

Stop 

This game is similar to Eek a Mouse. The first player rolls a die and says the word.  The 

only difference on this game is that when the player lands on STOP he/she must remain in that 

spot until he/she gets an even number 2, 4, or 6. Once the player gets an even number he moves 

his/her chip the corresponding number of spaces. The player who reaches the yellow Start-and-

End star wins. 

Skip and Back 

This game is similar to Eek Mouse, the only difference is when a player lands on an 

arrow.  f the player lands on a skip arrow he/she will advance to the space arrow is pointing to.  
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If the player lands on a back arrow then he/she must go back where the arrow indicates and wait 

for his/her turn to move on.  

Six Games for the EFL/ESL Classroom 

Link to games (http://iteslj.org/Lessons/Ersoz-Games.html) 

 

Six Games for the EFL/ESL Classroom 

Here is the link for other fun games: http://iteslj.org/Lessons/Ersoz-Games.htm 

http://iteslj.org/Lessons/Ersoz-Games.html
http://iteslj.org/Lessons/Ersoz-Games.html
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Interactive Tools and Activities Page 

Interactive Activities 

While learning and acquiring a second language takes years to develop fluency, 

interactive activities or using technology can increase language acquisition because students 

have more opportunities to practice their language skills and learn from each other. 

Flip Quiz 

Flip Quiz is a jeopardy game platform that teachers can use to evaluate students progress 

towards the lessons' goals.  Questions can be divided up to 6 categories and each category 

questions range from 100 to 500 points.  As the questions have a greater value points, the 

questions become more challenging.  Even thought a 500 points question can be challenging, 

students are eager to pick and try to answer those questions because they want to get more points 

for their group and win.  Flip quiz can be used across content areas; however, Flip quiz is more 

suitable to assess students understanding at the end a language arts lesson or at the end of a 

science or social studies unit. 

Kahoot! 

  Kahoot! is a game-based learning that teacher can use as a formative assessment tool to 

evaluate students' understanding. Kahoot! is widely used in K-12 Classrooms and teachers can 

track students' progress and identify students strengths and the areas that students still need 

support to master the objectives of the lesson or unit.  Students in the upper-elementary grades 

like this game because it is competitive. 

On the Kahoot website a teacher can create his/her own game quiz, or use one game quiz 

already posted on the website.  

Below there are two links to two word games that Latino Newcomers could play during 

language arts session to further master short and long vowel sounds: 
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CVC spelling  

https://play.kahoot.it/#/scoreboard?quizId=7b2f5310-0d02-43c8-b39a-74ce91623ca8 

CVCe  "Choose the Correct Spelling" 

https://play.kahoot.it/#/?quizId=7b2f5310-0d02-43c8-b39a-74ce91623ca8 

Edpuzzle 

Edpuzzle is a free use interactive online learning platform where an instructor can pick a 

video and track students' activity and understanding to reinforce accountability.  Edpuzzle is easy 

to navigate.  There is a searching tab that enables the instructor to choose a video from the 

existing videos from You Tube, Khan Academy Crash Course, or the instructor can upload 

his/her own. 

Art Activities 

Teachers can provide learning opportunities through games, interactive activities with 

electronic devices or hands-on art activities.  Through hands-on art activities students can further 

develop their oral language and is a valuable teaching tool to address different learning 

modalities.  In the video below there are 18 fun activities that students can do in their classroom.  

https://play.kahoot.it/#/scoreboard?quizId=7b2f5310-0d02-43c8-b39a-74ce91623ca8
https://play.kahoot.it/#/?quizId=7b2f5310-0d02-43c8-b39a-74ce91623ca8
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Science Page  

 

Children by nature are curious about their surroundings. Therefore, by adopting science 

to teach content knowledge and language acquisition is crucial for Latino Newcomers. 

According to the 2016 California Science Framework, “all California students [should] build 

toward science mastery through repeated opportunities for meaningful, engaging, and successful 

learning experiences”(p.4).  Teaching science vocabulary, implementing hands-on activities, and 

science experiments are great ways to support language acquisition and teach science to Latino 

Newcomers. 

Below is a list of strategies to teach English Language Learners and which will greatly 

benefit Latino Newcomers.  The strategies and a brief description may be found at the article 

Strategies for Teaching Science to English Language Learners an excerpt from chapter 24 of The 

Sourcebook for Teaching Science by Professor of Science and author Norman Herr (2007) at 

Link to ELL teaching methods (https://www.csun.edu/science/ref/language/teaching-ell.html) 

 These are some of the methods stated in an excerpt on the web from the book Sourcebook For 

Teaching Science: 

• 24.7.1 – ELL: Listening - teachers should speak clearly and slowly and write down key 

terms.  If a science book is presented turn on closed captioning to help students construct 

their knowledge of written and spoken English, and sentence structure.  

•  24.7.2 – ELL: Visualization - teachers should emphasize of visual representations 

through the use of graphic organizers, diagrams, and pictorial charts.  During a video, 

pause the video to explain key concepts.  

•  24.7.3 – ELL: Interpersonal strategies - educators could implements group projects, 

which require cooperative learning, use the think/pair/share activity. 

https://www.csun.edu/science/ref/language/teaching-ell.html
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• 24.7.4 – ELL: Structure - integrate consistent routines, provide a lesson outline to the 

students, and tap on students’ background knowledge.  

• 24.7.5 – ELL: Laboratory Hands-on activities support kinesthetic Newcomer learners 

makes learning more interesting.  

• 24.7.6 – ELL: Demonstrations - clearly state the procedures, model the activity, and use 

a pictorial guide of materials that are going to be used during the lab. 24.7.7 – ELL: 

Reading and Writing.  Each student maintains a science journal to write down notes from 

the lesson, write down new terms, and to respond to prompts.  

• 24.7.9 – ELL: Vocabulary - Teachers can incorporate games such as science bingo, 

pictorial flash cards, create a classroom vocabulary, focus on root words, use cognates 

and have a word wall with vocabulary terms. 

Videos for Science Activities 
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Transfer Linguistic and Academic Knowledge Page 
Transfer Linguistic and Academic Knowledge 

Latino Newcomer students can increase their English vocabulary by transferring 

linguistic knowledge and skills from Spanish to English.  Therefore,  “teachers must pay close 

attention to the knowledge, skills, and attitudes that learners bring into the classroom” (Bradsford 

et al., 2000, p. 23).  Most Latino Newcomers in the upper elementary grades already had former 

schooling in their native country; therefore, it is imperative for educators to draw on students’ 

prior knowledge and linguistic skills to teach content knowledge and language acquisition.  For 

example, teachers who serve Spanish-speaking Latino Newcomers should consider the use of 

cognates as a valuable teaching technique to integrate during intervention pull-outs.  The use of 

cognates makes Newcomer students aware that they can apply their Spanish language skills to 

learn English, and in turn, students feel more confident on their new learning.  

Activities Using Cognates to Transfer Linguistic Knowledge from L1 to L2 

• During reading aloud, students can raise their hand if they hear a cognate then discuss the 

word and its meaning. 

• While the teacher reads aloud, she should pause when a cognate is read and ask the 

students to predict the word in Spanish.  Afterwards, all the students use their two fingers 

up and say the word in English, then flip their fingers and say the word in Spanish 

(Repeat this step three times).  

• When students read independently students can write cognates on sticky notes followed 

by a discussion activity where students share their findings during group discussions. 

• Students compare and contrast cognates to analyze the word patterns and circle the letters 

that are different on a pair of cognates.  Then students can play sorting and pairing 

cognates. 

• Students should also have opportunities to discuss false cognates. 

• As a class, create a word list of cognates with visual representations.  In the meantime, 

students also copy the list of cognates on their journals and do a quick drawing to 

represent each word. 

• Provide sentence frames that will help students apply the use of cognates in their 

sentences. 
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Analyzing Sentence Structure 

Spanish-speaking Newcomers can draw on their first language to analyze a sentence 

structure in English and discussing the similarities and differences between English and in 

Spanish.  For example, rather than explaining the sentence structure, students can analyze three 

sentences with adjectives.  Students should locate the adjectives, then talk about the difference 

on how the adjectives are placed in a sentence in English vs. in a sentence in Spanish.  During 

this activity the students will figure out that most adjectives in English are written before the 

noun, while in Spanish is usually after the noun; as a result, students become active participants 

analyzing how English works. 

Similarities and Differences between Spanish and English 

Teachers should tap on students' background knowledge especially when teaching Latino 

Newcomers in the upper-Elementary grades and middle school.  For example, learning to read 

and write follows similar processes in English and Spanish.  Students learn to decode words, 

check for comprehension, and learn the necessary grammar and mechanics skills.  Furthermore, 

many consonant words in English have the same sound as in Spanish.  By addressing the 

similarities, teachers help their students build on their phonemic and phonological awareness and 

can invest quality time addressing the differences in letter sounds. 

¡Colorin Colorado! Platform is a great site to find resources on how to address English 

language learners' needs.  For example, in the article Capitalizing on Similarities and Differences 

between Spanish and English provides a list of phonemic and phonological differences between 

the two languages and provides a list of strategies for Spanish-speaking English language 

learners.  

Colorin Colorado website (http://www.colorincolorado.org/article/capitalizing-similarities-and-

differences-between-spanish-and-english) 

Using the native language as a resource: http://www.colorincolorado.org/video/using-native-

language-resourse. 

http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
http://www.colorincolorado.org/article/capitalizing-similarities-and-differences-between-spanish-and-english
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Supportive Schooling for Newcomers Page 

Supportive Schooling for Newcomers 

For most Newcomer students, “Schooling is the first sustained, meaningful, and enduring 

participation in an institution of the new society,” and where these students develop their 

“perceptions of where they fit in in the social reality and cultural imagination of their new 

nation” (Suárez-Orozco & Todorova, 2008, p.2).  Therefore, school programs must be: 

• Meaningful 

• Academically challenging 

• Provide a thematically integrated curriculum 

1.  that supports students’ achievement  

2. promotes higher order thinking 

In effective teaching practice, educators must “elicit from students their pre-existing 

understanding of subject matter to be taught” while providing “opportunities to build on--or 

challenge--their existing understanding” (Bransford, Brown, & Cocking, 2000, p. 15).  Thus, I 

invite teachers to know their students, and seek for opportunities to assess their former academic 

knowledge and personal experiences then build on those experiences.   I invite teachers to: 

• Avoid watering down a curriculum, 

•  Provide high-quality instruction  

• Teach concepts and skills that will boost  students'  English proficiency and academic 

progress 

• Provide opportunities to help  students to practice academic language 

• Provide opportunities to help students learn the English language for social purposes  so 

they will be better able to integrate in the mainstream society.  

Even though many Latino Newcomers come from a background where education and 

family values are highly valued, sometimes Latino Newcomers may not be making adequate 

progress due to emotional stress adapting to their new home and school environment and 

possible face pos-traumatic stress due to negative former experiences in their former country 
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or during their journey to this country.  Therefore, it is imperative for teachers to provide 

discussion opportunities for students to share their feelings and support them in their healing 

process.  
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Translanguaging Page 

 

Translanguaging 

This Page provides a brief explanation on translanguaging and reasons it supports 

bilingualism; followed by reasons why it should be implemented in the classroom.  This page 

also contains a list of activities with positive outcomes using translanguaging. According to 

Garcia and Wei (2014) translanguaging is “one linguistic repertoire with features that have been 

societally constructed as belonging to two separate languages” (p. 2).  They argue that 

translanguaging—the use of two languages—for the purpose of teaching and learning reinforces 

students’ home language while learning English becomes an approach that supports students’ 

bilingualism.  

 Why Translanguaging Should be Implemented in the Classroom? 

 Translanguaging promotes deeper understanding of the subject matter. 

•  Supports the development of Newcomers’ second language.  

•  “The process of translanguaging uses various cognitive processing skills in listening and 

reading, the assimilation and accommodation of information, choosing and selecting from 

the brain storage to communicate in speaking and writing” (García & Wei, 2014).  

• Students will feel more confident sharing their thinking and be proud of who they are 

because their cultural and linguistic identity is valued. 

Translanguaging Activities 

• Reading discussion: After reading a book about fiction in English, students can discuss 

their understanding of the characters, the plot, and the setting on the language they feel 
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more comfortable in.  By adopting this strategy a teacher can assess her students 

comprehension of the text. 

• Team work: When students are assigned a teamwork project. Students can discuss their 

findings on English or Spanish and then decide how they are going to present their 

project in English.  

• Students can write on their journals what they learned during the day.  Even though, the 

teacher will encourage them to write in English, students should be also be allowed to 

insert words in Spanish, for the words they don't know in English. 
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Navigation Links Page 

Navigation Links to Relevant Articles and Videos 

Newcomer Toolkit  

Chapters 1 to 5 

Newcomer Toolkit website (https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/ncomertoolkit.pdf) 

Science 

 Strategies for Teaching Science to English Language Learners: 

This page includes the most salient methods to teach Science and support English language acquisition. 

Webpage (https://www.csun.edu/science/ref/language/teaching-ell.html) 

 The Butterfly Unit 

Colorin Colorado website (http://www.colorincolorado.org/article/using-science-develop-ells-language-skills#h-the-
butterfly-unit) 

 Animal Body Parts Flashcards 

Animal parts flashcards (https://bogglesworldesl.com/animal_body_parts.htm) 

Animal Kingdom Game by Chris Gunn 

 Animal Kindom Game (https://bogglesworldesl.com/AnimalKingdomGame.htm) 

Forest Animal Cards 

 Forest Animals Flshcards (https://bogglesworldesl.com/animal_flashcards.htm)  

Engaging Students 

 5 Fun Classroom Activities for Engaging English Language Learners by Guest Writer & Robin Merrill 

Reading Hirizons (https://www.readinghorizons.com/blog/post/2012/08/07/classroom-activities-for-engaging-
english-language-learners) 

 

Creative Writing 

 Creative writing prompts that allow children to explore their imagination 

https://www2.ed.gov/about/offices/list/oela/newcomers-toolkit/ncomertoolkit.pdf
https://www.csun.edu/science/ref/language/teaching-ell.html
http://www.colorincolorado.org/article/using-science-develop-ells-language-skills%23h-the-butterfly-unit
http://www.colorincolorado.org/article/using-science-develop-ells-language-skills%23h-the-butterfly-unit
https://bogglesworldesl.com/animal_body_parts.htm
https://bogglesworldesl.com/AnimalKingdomGame.htm
https://bogglesworldesl.com/animal_flashcards.htm
https://www.readinghorizons.com/blog/post/2012/08/07/classroom-activities-for-engaging-english-language-learners
https://www.readinghorizons.com/blog/post/2012/08/07/classroom-activities-for-engaging-english-language-learners
https://www.readinghorizons.com/blog/post/2012/08/07/classroom-activities-for-engaging-english-language-learners
https://www.readinghorizons.com/blog/post/2012/08/07/classroom-activities-for-engaging-english-language-learners
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Writing Prompts (https://bogglesworldesl.com/creativewriting.htm) 

Song Sheets 

Songs (https://bogglesworldesl.com/songs.htm) 

Colorin Colorado  

ELL Strategies and Best Practices 

Colorin Colorado (http://www.colorincolorado.org/ell-strategies-best-practices) 

The Gifts that ELL Students bring to Schools 

Youtube (https://www.youtube.com/watch?v=reE-qLtRDp4#action=share) 

Language and Vocabulary Development 

Colorin Colorado (http://www.colorincolorado.org/language-vocabulary-development) 

The Iris Center 

Perspectives and resources 

Iris Center Website (https://iris.peabody.vanderbilt.edu/module/ell/cresource/q1/p02/) 

Videos 

The Gifts that ELL Students bring to Schools 

https://www.youtube.com/watch?v=reE-qLtRDp4#action=share 

Using sentence frames with ELLs 

https://www.youtube.com/watch?v=f3rXwstobh8&feature=youtu.be 

Fronteras al limite. La frontera de la Bestia 

 You tube (https://www.youtube.com/watch?v=9qNuSyksbyo) 

 

 

 

https://bogglesworldesl.com/creativewriting.htm
https://bogglesworldesl.com/songs.htm
http://www.colorincolorado.org/ell-strategies-best-practices
https://www.youtube.com/watch?v=reE-qLtRDp4#action=share
http://www.colorincolorado.org/language-vocabulary-development
https://iris.peabody.vanderbilt.edu/module/ell/cresource/q1/p02/
https://www.youtube.com/watch?v=reE-qLtRDp4#action=share
https://www.youtube.com/watch?v=9qNuSyksbyo
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Blog Page
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Summary of Chapter 

In this chapter I recapitalized my educational concern on addressing Latino Newcomers 

needs, and the need for teachers to adopt an innovative-student-centered classroom to empower 

students intellectually and in their English literacy.  I also stated the reason why I chose to do 

this project that ultimately will benefit the Latino Newcomers population.  During this chapter, I 

presented the Latino Newcomers Website pages layout where I included a screenshot image and 

a brief description pertaining to each page.  

As stated previously, the website was designed with supporting information found during 

the review of literature and addressing the guiding questions driving this project and answering 

the project’s guiding questions, which are: What strategies are more effective to activate Latino 

Newcomers’ funds of knowledge and engage them in learning?  Why should teachers use Latino 

Newcomers’ linguistic repertoire and prior academic skills for the purpose of teaching and 

learning? Even though, the website was designed to address the needs for Latino Newcomers 

from Mexico and Central America, many of the activities are also suitable to support Latino 

Students born in the U.S who are also English Learners. 

The following chapter focuses on my lessons learned during this project, project 

implementation, global implications, limitations, and how my project can lead to future research 

and projects.  Finally, I conclude with a brief summary of the themes addressed on each of my 

five chapters. 
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Chapter Five: Project Recommendations 

Educators serving Newcomer students in the upper-elementary level during intervention 

pull-out programs are often confronted with didactic material that is not relevant to their 

students’ former experiences, skills, and extracurricular interests.  However, if we want Latino 

Newcomer students to succeed, we need to tap into their funds of knowledge and provide 

instruction tailored to their interests and needs.  Seeking to better serve the Latino Newcomer 

population, I created a website with information about their struggles and needs—as well  

resources and teaching strategies to support them in their schooling.  By providing these 

resources on my website, I hope that many teachers will understand better Latino Newcomers 

and adopt the suggested strategies during intervention pull-out approach.  During this chapter I 

will discuss the following: lessons learned, project implementation, global implications, 

limitations, and how my project can lead to future research and projects.  Finally, I will 

summarize what I addressed on each of my five chapters. 

Lessons Learned 

Even though creating my project was time consuming, it provided me with a wealth of 

knowledge in the process.  This project helped me refine my writing since I had to revise and 

edit my work multiple times.  It also expanded my knowledge about Latino Newcomers’ needs 

and about their struggles during their journey to the United States. During the research for the 

literature review, I learned why students benefit when we include vocabulary games and hand-on 

activities in the curriculum.  I also learned more about conducive strategies for  English language 

acquisition. In addition, I addressed ways to meet second language learners’ needs while 

teaching science.  During the process of creating my website, I learned and acquired the tools on 

how to navigate and design the Web pages layout. 
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Editing and Refining my Writing 
During the writing process of my first chapters, I learned to pay closer attention to the 

content and how readers can perceive the information depending on their area of expertise. 

Therefore, I learned that writing a thesis project is very time consuming and we need to be open 

to suggestions to improve our writing.  Through editing my work several times, and  receiving 

feedback from my chairperson and colleagues, I found more areas to improve.  Therefore, I am 

particularly grateful to my chairperson Dr. Manuel Vargas, Dr. Gilberto D. Barrios, and Dr. Sean 

Nan for their constructive feedback. 

Learnings From Doing Research About the Topic 
While doing research of articles and books on teaching strategies to support second 

language acquisition,  I learned about different ways educators can engage and support our 

Latino Newcomers literacy in English.  I also learned about some contributing factors that affect 

student learning.  Currently, I work in a dual language setting, which motivated me to conduct 

my research for two reasons, first, to complete my masters’ project to support our Latino 

Newcomers and at the same time learn more teaching strategies that I can implement in my 

classroom to address sequential-bilingual learners.  Sequential-bilingual learners are students 

who learn in one language first and acquire their second language afterwards.  

Consequently, as I conducted my research for the literature, I discovered that some 

Latino Newcomers may have a hard time socializing with their peers, or may seem distant from 

schooling because they face traumatic stress due to previous life experiences and when they 

adapt to a new environment.  I found out that for some Latino Newcomers their life journey is a 

life of suffering and survival, especially for immigrant students who come to this country to 

escape from violence or hunger at their countries of origin.  I also learned that Latino 

Newcomers, as they establish themselves in this country, they are confronted with adapting to a 
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new home and school environment.  In turn, these factors affect their academics, specially for 

those students who arrive in the upper elementary grade levels and beyond. 

While I planned and created my website I also reflected on my teaching practice and on 

my former Latino Newcomer students’ participation in my classroom.  Among the teaching 

strategies that my students favored for their learning were:  The use of their linguistic and 

academic knowledge and skills in Spanish to transfer and learn English; role-playing; the 

incorporation of science activities; and word games.  Using word games provided a great 

opportunity for my students to support each other, increase their vocabulary, and to practice the 

phonetic sounds of short-and long-vowels, as well as content-specific vocabulary.  I was 

motivated to find out what research states regarding the strategies I adopted during my previous 

job, as well as, to learn about new strategies that support second language acquisition that I could 

potentially use in my classroom.  When I did my literature review about teaching strategies that 

support Latino Newcomers’ language acquisition,  I learned new strategies that I can apply 

during intervention pull-outs approach and in the mainstream classroom.  Two very useful 

articles that I found were Using Cognates to Develop Comprehension in English (Colorín 

Colorado,n.d) and Strategies for Teaching Science to English Language Learners (Herr, 2007) 

because the suggested teaching strategies are suited to address our Latino Newcomers’ needs as 

well as to address bilingual learners in the mainstream classroom.   

Many of the strategies that I learned while I was doing my research, I am applying them 

right now in a dual language school setting to support my students in their English and Spanish 

language development.  The article Strategies for Teaching Science to English Language 

Learners became one of my favorites and I have adopted some of the strategies to teach science 

to my kindergarten students.  Overall, I have witnessed positive students’ outcomes following 
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the strategies outlined in the articles cited above and I hope that other teachers would apply them 

and modify them as necessary in their classroom. 

My Learnings About Word games and Language Acquisition 
I am very happy with my findings on the positive effects of word games.  Based on my 

observations and interactions with my Newcomer students and my learning through research, I 

found that Newcomers benefit from interactive games because they provide the opportunity to 

practice their literacy skills and play in collaborative word games with their peers.  As shown in 

the qualitative and quantitative study conducted by Ojeda (2004) and a qualitative study 

conducted by Mubaslat (2012) indicate that students who engage in word games are more 

motivated to learn than students who do more traditional activities.  In fact word games favor 

second language acquisition,  support a community of learners, and enhance teacher-students 

relationship.  These findings explain why my former Latino Newcomer showed great progress 

learning English as I implemented more word games in the classroom, and the reasons why my 

students looked forward to come to my class, but they were hesitant to leave my classroom. 

My learnings Creating my Website 
Finally, creating my website was a great challenge because I don’t consider myself  

technology savvy, but I was determined to create a website that’s easy to navigate.  At first, I 

wanted to design my website using sitebuilder.com platform, but I had a hard time designing the 

pages’ layout; therefore, I used Google Sites platform to create my website to support our Latino 

Newcomers.  One of my learning and challenges creating my website was defining what 

information I wanted to present without overwhelming the reader, and how to create links from 

one page to another so the visitors can go to relevant information they seek.  Creating my 
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website is a plus, because I will able to apply my learning using technology to create a future 

website for my classroom. 

Educational Implications 

I expect my project to impact the educators’ community to remind them that we need to 

continually modify our teaching practice based on our students needs and in turn help our 

students achieve better academically.  Based on my learning, I recommend educators to always 

update their teaching practice by adopting strategies that best fit their students’ needs.   I also 

invite educators to create projects or curricula to make learning fun, engaging, and yet 

challenging enough to help learners be well-prepared for their future education and be able to 

succeed in a global society.  Therefore, I invite future students who are doing their masters or 

doctoral program to create artifacts or research that will expand our knowledge on bilingual 

education and innovating strategies to address second language acquisition in the United States. 

Project Implementation Plans 

I plan to present my work at different school sites serving Latino Newcomers and dual 

language school settings because they will benefit from the strategies and resources outlined in 

my website.  During my presentations I will share what inspired me to create this project and 

ways educators can implement the suggested strategies as they learn more about Latino 

Newcomers’ struggles, skills, and needs.  The presentation will focus on strategies 

implementation for Latino Newcomers on their English acquisition and their development of 

social skills that would enable them to succeed in the mainstream classroom.  During my 

presentation I will share about my personal experience teaching Latino Newcomers during the 

intervention pull out approach and how I addressed their needs. 
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The most difficult challenge I faced while I taught English language development to 4th-

6th grade Newcomers--primarily from Mexico and Central America--was implementing the Read 

Well Program by Voyager Sopris Learning (2008), which was not culturally responsive, nor age-

appropriate for my students.  This challenge drove me to find different ways to help my students 

and other teachers who face similar situations teaching Latino Newcomers during intervention 

pull-outs approach.  Therefore, I integrated other reading materials that met my students’ needs 

and interests.  These materials facilitated students’ connections to prior experiences and primary 

language to English language development in the U.S. educational system.  As I implemented 

vocabulary games, my students’ vocabulary increased and created a strong friendship bond.  

Overall, my interactions with my Newcomer students greatly influenced their perception of 

inclusion and caring; as a result, their English vocabulary increased and they felt more confident 

about their own abilities as learners.  Thus, my experience teaching Latino Newcomers along 

with my new learning during this project,  helped me to be more confident on the topic.  

Therefore, I will like to present my work and share my testimonial on how my ideas along with 

the ideas of others can enrich a new path for teaching and learning for Newcomer students. 

In the culmination of this project, lesson plans were not included in my website, but I 

plan to add more resources and include them in the future.  I plan to invite colleagues who share 

the same vision, to support our Latino Newcomers, to join me and create lesson plans, and lists 

of vocabulary words in a sequential order.  We would also promote 

supportinglatinonewcomers.com website and provide feedback to our visitors on our blog page.  

One of my goals is to maintain the blog page in the website, because teachers’ feedback provide 

information on what needs improvement.  Furthermore, teachers will have the opportunity to 
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share their teaching experience implementing the suggested tips and strategies to address second 

language learners as well as, other successful strategies they might want to share. 

Limitations of Project 

The information provided in my website is intended to make intervention teachers aware 

of Latino Newcomers’ strengths and needs, and offer a list of teaching strategies and tools to 

support Latino Newcomers during intervention pull-outs approach.  The website content is not 

intended to supplement a curriculum, but rather to enrich a curriculum by adopting the suggested 

teaching strategies and activities in their classrooms.  Overall, my website can be very useful and 

with the adequate reading materials it can lead to effective instruction because it is student-

centered and organized by topics. 

Future Research or Project Suggestions 

As educators we always need to find ways to better serve our student population. 

Therefore, future educational research, and curriculum development should include educational 

games and hands-on activities in the curriculum across all grade levels.  Another area that could 

be further researched is how post-traumatic stress affect students learning and what areas of the 

brain are affected, as well as, ways teachers can help students in the healing process. 

This project can be used in future educational research to compare traditional teaching to 

practices to my vision of a student-centered classroom which focuses on; vocabulary games, 

hands on activities, and that taps on students’ linguistic and academic knowledge.  This process 

will help evaluate the effectiveness of the suggested activities when compared with traditional 

teaching.  Another possible research consideration could be a comparison analysis of the 

suggested teaching strategies vs. traditional teaching practices.  Graduates conducting research 
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may also measure the effectiveness of learning in a students centered classroom by conducting 

pre and post surveys, which will indicate the successfulness of the implemented strategies. The 

research finding can also lead to the development of new curriculum for Latino Newcomers,  

Latino refugees and U.S. born Latino English learning students. 

My project can lead to effective instruction if teachers adopt the suggested strategies to 

activate students’ background knowledge by tapping into their linguistic and academic skills.  As 

teachers provide a nurturing and engaging learning environment through games and interactive 

activities, students’ self-esteem will increase and so will their learning.  When teachers become 

aware of Latino Newcomers’ past experiences, teachers will understand why Latino Newcomers 

may be struggling academically and find ways to help them.  Often students face post-traumatic 

stress due to prior life experiences before moving to this country or adapting to a new home and 

school environment.  Thus, rather than labeling students as non-performing, as educators, we 

must first understand the reasons why students are disengaged in class.  A standard classroom 

approach, we should provide opportunities for students’ interactions and engage them in their 

learning. 

Summary/Conclusion 

Caring about our Latino Newcomers students is to seek ways to help them acquire 

English and develop social skills that would enable them to succeed in the mainstream 

classroom.  In an effort to better serve our Latino Newcomers population, I created a website 

with information about Latino Newcomers—their struggles and need—,as well as access to 

resources and teaching strategies that teachers can implement during intervention pull-out 

approach.  Throughout this chapter, I discussed lessons learned while I conducted my research 

and while I created my website.  I also stated plans for implementation of my project and its 
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limitations.  Furthermore, I also shared how my project can lead to future research and projects.  

For example, future researchers could perform a comparison analysis of the suggested strategies 

vs. traditional teaching practice that support second language acquisition. 

In Chapter One, I established my concern of the didactic materials available to support 

4th- 6th grade Latino Newcomers.   I also shared some strategies I implemented to address my 

student’s needs.  I established these guiding questions: What are Latino Newcomers’ strengths 

and needs at the upper-elementary level? What strategies are more effective to activate Latino 

Newcomers’ funds of knowledge and engage them in learning?  How could teachers use Latino 

Newcomers’ linguistic repertoire and prior academic skills for instruction?  and How do 

interactive learning games and hands-on activities support Latino Newcomers’ English language 

acquisition? 

In chapter Two, I presented the literature review using my guiding questions as a point of 

reference to present the following themes: Latino Newcomers Background and the pushing 

factors for Latino students migration to United states; How Newcomers’ Former Experiences 

Affect Their Education Outcomes; Latino Newcomers and their Education in United States, 

Strategies that Support Language Acquisition, and Supportive Schooling for Newcomers. 

Therefore, in Chapter Two, I provided background information about Latino Newcomers, their 

previous experiences, their needs, and pedagogical strategies to support them in their English 

language acquisition and academic success. 

In Chapter Three, I described the design, and the target group who can potentially benefit 

through this project.  I also stated the instruments, and procedures to create this project.  In 

Chapter Four, I presented they layout of the designed pages in my website. 
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Overall, during this project I emphasized the reasons why teachers need to support 

Latino Newcomers in the upper-elementary level while adopting a culturally-responsive teaching 

pedagogy and by tapping into students’ their funds of knowledge.  I also addressed the need to 

use didactic material relevant to Latino students’ former experiences, skills, and extracurricular 

interests.  By adopting a culturally-responsive teaching practice and using the suggested 

strategies and skills on my website, teachers will foster educational equity in their classrooms 

and ultimately transform education while engaging their students.  
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