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Project Abstract 

Inclusion is the forefront of the agendas within many schools. However, many educators 

are resisting the change. The resistance to change is not because educators feel as if they should 

not serve students with special educational needs (SSEN)1, but the resistance comes from the 

lack of information and collaboration amongst educators and administration on how to pursue 

inclusion. The purpose of this project is to have staff participate in a professional development 

seminar to help them develop feelings of ease towards inclusion, collaborate throughout the 

development of inclusion on their campus and provide the participants with knowledge about 

SSEN on their school campus. Through the training sessions during the professional 

development seminar, general educators, educational specialists, classified staff, and 

administrators will be able to understand the philosophy of inclusion, the challenges school 

campuses faced, and strategies on how help SSEN in the classroom. By being able to gain 

knowledge about inclusion and understanding how to approach troubling behaviors with SSEN 

(Mintz, 2007) educators will be able to fully include all students within the general education 

classroom and on campus and provide the support the students need within their school life. 

Keywords: Inclusion, Students with Special Educational Needs, Students with Special 

Needs, Students with Moderate to Severe Behaviors, Behavioral Support Plan (BSP), 

Professional Development Seminars, and Collaboration. 

  

                                                 

 
1 From Mintz, J. (2007). Attitudes of primary initial teacher training students to special 

educational needs and inclusion. Support for Learning, 22(1), 3-8. 
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Chapter One: Definition of Problem 

In many general education classrooms throughout the country, students with special 

needs are not receiving the help they need when they are integrated within the general education 

classrooms (Gallagher, Floyd, Stafford, Taber, Brozovic, & Alberto, 2000).  This problem can 

happen in all grade levels in a traditional school setting. Some schools around the country have 

made the move to become more inclusive, meaning that classrooms are now including all 

students with special educational needs (SSEN) within the general education classrooms with 

added supports (“Implementing Inclusion”, 2012). However, many researchers (Knight, 1999; 

Mintz, 2007; Ross-Hill, 2009; Stanovich & Jordan, 1998; Von der Embse, Brown, & Fortain, 

2011) report that schools only provide students with the opportunity to learn with “typical” peers 

but do not implement additional supports for staff. Furthermore, schools may have also lacked 

support from administration during their implementation of inclusion. The challenge of inclusion 

may be due to the inability of obtaining a method or roadmap on how to implement inclusion on 

a school site. Moreover, a lack of knowledge within staff on a school site on how to help support 

SSEN within the classroom can also effect the process of inclusion (Knight, 1999; Mintz, 2007; 

Ross-Hill, 2009; Stanovich & Jordan, 1998; Von der Embse et al., 2011). 

Awareness of this problem arose because of the lack of training given to general 

educators about students with special educational needs. Though it is not a general educator’s job 

to know the ins and outs of an educational specialist’s job, it is important for educators both 

general and special education to begin to form positive attitudes regarding inclusion (Mintz, 

2007). From personal experience, I feel as a general educator I was unaware of how the student’s 

diagnosis effected the student’s education. Usually files were provided on the student and I 

would know the medical definition and possible traits of the student, but not strategies on how to 
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support the student’s learning or possible environmental factors that can affect the student’s 

learning throughout the day.   

Purpose of Project 

The purpose of this project is to create a Professional Development Seminar for districts 

to use within their school sites to help with the inclusion of students with special educational 

needs. In addition, the professional development seminar provides information and strategies on 

how to include students who have moderate to severe behaviors. This professional development 

seminar will be over a course of three days and be presented through a series of PowerPoints, 

collaborative work sessions, and scenarios. Participants would receive a hard copy, along with a 

digital copy, of valuable information and resources that could be used as a tool within a fully 

inclusive classroom2. The problems addressed through my project will shed light on the main 

concerns of educators, administration, and staff about inclusion. The project will provide 

information regarding students with special needs who have moderate to severe behaviors, the 

philosophy of inclusion, the hesitations from educators on how to incorporate inclusion within 

the classroom, the possible strategies school sites can use to help with inclusion, and 

methods/advice on how to move forward with inclusion after the seminar. 

  

                                                 

 
2 Fully Inclusive Classroom: Students regardless of disability will participate in general education 

classrooms full time. Additional supports and services will be provided to student as they are mainstreaming. 
(http://weac.org/articles/specialedinc) 
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Preview Literature 

As literature was reviewed there were common themes that arose. Many researchers felt 

that it was imperative to comment on the philosophy and history behind inclusion (Kluth, 2010; 

Knight, 1999; Ross-Hill, 2009; McCurdy and Cole, 2013; Mintz, 2007) and provide the benefits 

and challenges schools experienced when implementing inclusion. Researchers found that 

students, parents, and staff mostly benefitted from inclusion with little negative effects. 

However, the challenges that were noted in the research referred to an educators’ lack of 

knowledge and staff support, integration of students with high behavior, and the ability to 

consistently apply strategies within a classroom. When the researchers completed their study 

many of them provided strategies, methods, and advice on how to implement inclusion within 

the school environment (Schnorr et al., 2000; McDonnel, Mathot-Buckner, Thorson, and Fister, 

2001; Gallagher et al., 2000; Jones and Frederickson, 2010; Von der Embse et al., 2011). 

Methods and strategies can be grouped into various categories such as: in class strategies, outside 

classroom strategies (professional developments, team meetings etc.), and reflection or review of 

the current implementation. In addition, Schnorr et al. (2000) explained how inclusion is not a 

“one size fits all” plan. Each inclusive program should be provided time to be revamped and 

tweaked throughout its first couple of years.  

Preview Methodology 

To create this professional development seminar, it is important to gather as much 

resources as possible to help the educators who will be participating. Since this seminar consists 

of three working days, it is important that activities are fun and engaging. In addition, my 

workshops should also allow the educators to really discuss how they feel about the 
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implementation of inclusion and, in the end, collaborate on ways that can help ease their own 

fears and help build a true inclusive environment for all the students within the school.  

The first step in developing my professional development seminar is to discuss inclusion 

and provide information to general educators about the benefits and challenges of inclusion 

within the school day. While researching different literature one common fear of general 

educators is that they are not as knowledgeable about students with special needs in comparison 

to the educational specialists within the school (Knight, 1999). During the workshop, it will be 

important to provide information to general educators on how to read an Individualized 

Education Plan, to understand the acronyms of the many Special Education terms, and other 

essential items that a general educator may come into contact throughout the day. In addition, 

educators and staff will also be gaining knowledge about behaviors and how they impact SSEN 

within their classrooms as well as “typical” students. To help this professional development 

seminar be effective, it will be important for a whole school to participate. Since inclusion is a 

process that is unique to each school, by having the whole school involved in the professional 

development seminar all staff members on campus can comment on what is working and what is 

not within their school. 

Significance of Project 

 This professional development seminar is beneficial to education because of its ability to 

be tailored by any school. The professional development will not only be led by people who are 

closely related to this project, but the development will also be led by some of the participants 

picked by professional development leaders and administration prior to beginning the seminar. In 

addition, this professional development is created to help schools with the inclusion process 

being done at their site. The seminar can help provide support after inclusion has already been 

implemented. In addition, the seminar can also help faculty that is struggling with inclusion. 
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Furthermore, this professional development can be used for when a school is beginning to 

implement inclusion and are unsure about the way to approach implementing inclusion.  

The seminar will provide faculty the opportunity to gain knowledge about students with 

disabilities, discuss fears, pros and cons that they have seen at their own site, and create a model 

for inclusion that they feel is individualized to their school and their needs. In addition, this 

professional development seminar will also have a focus on students with moderate to severe 

behaviors. Considering that many students with moderate to severe behaviors may only have a 

percentage of their day in a general education classroom due to the least restrictive environment 

(LRE) based on IDEA (2004), it is still important for educators and staff on campus to 

understand how to work with students with moderate to severe behaviors on a school campus. By 

having knowledge about behaviors, the function of those behaviors, and how to interact with 

SSEN while in a behavior it will allow educational specialists to carry out any behavioral 

interventions and allow general educators, staff, and students feel comfortable when interacting 

with students with moderate to severe behaviors in their classroom and around campus. With the 

professional development seminar, school sites will begin to understand that inclusion is not just 

an action that the site takes to include all people within the general education setting, but it is a 

fluid and slow progressing movement. Inclusion, in the end, is only able to work if all people 

involved are working towards the same goal.  

Summary of Project 

 With the formation of IDEA (2004) inclusion has become the most recent attempt in 

being able to include all students with different capabilities within the classroom. IDEA (2004) 

calls for schools to provide the opportunity to SSEN the ability to engage in the general 

education curriculum and have access to “typical” peers within their LRE. Schools have started 

to make the move to more inclusive environments. However, with fears from staff, inclusive 
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education is a venture that many schools are still trying to figure out. To help with this venture, 

researchers have commented on the many various aspects of inclusion. Researchers (Gallagher et 

al., 2000; Jones & Frederickson, 2010; Knight, 1999; Kvalsund & Bele, 2010; Mintz, 2007; 

Ross-Hill, 2009; Ruijs & Peetsma, 2009; Stanovich & Jordan, 1998) provide insight on the 

philosophy of inclusion, the benefits and challenges, and the attitudes of parents, students, and 

teachers effecting inclusion. Other researchers (Casale-Giannola, 2012; McCurdy & Cole, 2013; 

McDonnell et al., 2001; Schnorr et al., 2000; Von der Embse et al., 2011) provide readers with 

analysis of different programs and strategies used to help with inclusion on a campus.  

Definitions 

Accommodations- adjustments that an IEP team makes student’s school day that does not alter 

the curriculum provided by the educator (Snell & Brown, 2011). 

Behavior Support Plans (BSP)/ Behavior Intervention Plan (BIP) - A plan provided to the 

educational team of a student whose behavior interrupts the learning environment. The 

BSP can be used by teachers, parents, classroom assistants, and specialists). A BSP is not 

designed to change the problem behaviors of a student but provides the team with 

strategies or changes to the environment that can make the problematic behavior 

irrelevant (Snell & Brown, 2011). 

Educational Specialist- Term used to describe the educators who work with students with special 

needs. 

Inclusion- A movement geared towards helping students with special needs become more 

socially accepted and increase the interactions between students with or without 

disabilities (Snell & Brown, 2011). 

Inclusive setting- An educational setting that provides all students with special needs the ability 

to participate in the same curriculum of that of their neuro-typical peers. 
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Individuals with Disabilities Education Improvement Act (IDEA) and No Child Left Behind 

Policy (NCLB)- “federal mandates to ensure the quality of instruction and outcomes for 

all students with disabilities” in an educational setting (Snell & Brown, 2011). 

Individual Education Plan (IEP) - An Individualized Education Plan is provided to students with 

special needs. It is a “blueprint” of the student’s present levels, unique characteristics, 

educational services, annual goals and objectives. It is a legal binding document between 

the parents/guardians of the student and the school providing the education. 

Modifications – adjustments made to the student’s school day that alters the curriculum and 

completion of tasks or work (Snell & Brown, 2011). 

Professional Development Seminar- Professional Development is the continuous process of 

acquiring new knowledge and skills that relate to one’s profession, job responsibilities, or 

work environment. It plays a key role in maintaining trained, informed, and motivated 

employees, regardless of job classification (http://www.austincc.edu). 

Special day class (SDC)- Specialized segregated class for students with special needs who are 

not able to attend in a general education classroom.  

Student(s) with special educational needs (SSEN)– Term used by researcher to describe students 

with intellectual and/or adaptive deficits in comparison to their neuro-typical peers 

(http://www.elearnportal.com; Mintz, 2007). 

Strategies- Techniques used by educators to change behavior in the classroom and within 

students.  

“Typical” peers – phrase used by educators to describe neuro-typical students within the 

education system. 

  

http://www.austincc.edu/
http://www.elearnportal.com/
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Chapter Two: Literature Review 

With researchers being able to shed light upon the philosophy, attitudes, benefits and 

challenges, strategies, and different programs used to implement inclusion it is important for 

schools to become proactive about it. By creating the professional development seminar, it will 

allow the researchers’ advice, methods, and information to be a resource for staff on a school 

site. To create a collaborative and inclusive environment, it is important to determine what were 

the common themes found throughout the research and address those needs through the 

professional development seminar. When analyzing the research regarding SSEN and inclusion, 

it paved the way for the guiding question (how can educators successfully implement inclusion 

for all students within their classrooms?). Two themes were evident within the literature in 

relation to the guiding question. The first is the philosophy of inclusion along with the discussion 

of the benefits and the challenges that the schools are facing. The second theme, is the methods 

and/or advice on how to implement inclusion within a school campus. To understand the need 

for inclusion within schools, it is important for participants within the education system to 

develop their knowledge about the philosophy of inclusion and how the movement has grown 

and developed since its beginning.  

Considering that school districts and college campuses are discussing and implementing 

inclusion, it has caused the development in research questions about how educators can 

successfully include students with disabilities. Most of the literature presents questions about: the 

inclusion of students with moderate and severe disabilities in a general education classroom, the 

purpose and philosophy of inclusion, general educators hesitation about pursuing inclusion 

within their districts or school sites, how to implement inclusion, and how administrators and 

educational specialists can better support students and general educators within the classroom. 
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Through the research conducted, there are many patterns that are evident. One aspect that 

many of the researchers agree on is that for inclusion to work, it is important for educators 

unfamiliar with SSEN to become more educated (Ross-Hill, 2009). Through interviews, per 

Gallagher et al. (2000), parents who expressed dissatisfaction with inclusion felt that general 

educators were not trained and/or unwilling to provide their student(s) with accommodations in 

the classroom to be successful. When reviewing the literature, there was also a lack of studies on 

schools that recorded their experiences prior, during, and after the implementation of inclusion. 

The research also touched on how successful inclusion was on not only SSEN but “typical” 

students as well.  

Inclusion: Philosophy, Benefits, and Challenges 

Philosophy of Inclusion 

Many educators (general and special), administrators, and classified staff have been 

occupied with this movement towards inclusion within their schools. Though inclusion has been 

mandated by IDEA (2004), full inclusion has not occurred on many campuses. Many SSEN are 

provided with the opportunity to be included within general education courses, however 

depending on the student, they may attend a Special Day Class (SDC) for their core academic 

courses. Many educators understand the idea of inclusion and how it provides the opportunity for 

SSEN to not be segregated from “typical” peers. However, the philosophy does not only 

incorporate the idea that students with disabilities are included within the general education 

classrooms, but expresses the importance in being able to cure social ignorance. By becoming a 

“community that validates and values (a student with special needs) individuality” (Knight, 

1999, p.3) society can begin to forget the disability that usually defines the student and allow 

their character to define who they are. Not only does inclusion provide SSEN and “typical” 
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students with opportunity to learn from each other in a mainstreamed setting, inclusion also 

effects the students’ ability to be accepted by their peers, participation on campus and in the 

classroom, and their achievement in school (Von der Embse et al., 2011). Inclusion asks 

students, educators, and the community to look beyond the disability of a child and truly 

embrace them as if they were a “typical” student and take ownership of their education.   

Benefits 

Literature suggests that inclusion has many benefits for SSEN and “typical” students 

within an educational community. Gallagher et al. (2000) concludes in their research the social 

benefits that inclusion has on SSEN mainstreaming in general education and how siblings can 

have a significant effect on their willingness to be part of their school campus. Like other 

“typical” siblings, SSEN often engaged in the same activities as their older siblings. In addition, 

they had an easier time making connections with “typical” peers because of their relationships 

with their siblings’ friends. Parents have also had a profound impact on inclusion for their 

students outside of school. Parents expressed the need to involve their SSEN within 

extracurriculars to provide them with constant “typical” social experiences. In contrast, many 

parents voiced concern about developing the student’s independent skills and creating a 

community for SSEN outside of their school campus (Gallagher et al., 2000) beyond just 

extracurriculars. Along with parents and SSEN receiving benefits from inclusion, general 

educators and educational specialists also gain benefits from having SSEN mainstreaming into 

their general education courses.  

When placed in general education classrooms, educational specialists can have peer 

models for SSEN to replicate appropriate behaviors that are displayed. At the same time, 

educators can also have “typical” students learn how to assist SSEN within the classroom. 
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General educators can also benefit from having SSEN in their classrooms because of the 

advantages that can happen to “typical” students with character education and their own 

confidence with the subject. “Typical” students can develop friendships, character education 

(e.g. ownership, responsibility, empathy) and an understanding of disabilities and how their 

diagnosis can affect SSEN in the classroom (McCurdy & Cole, 2013). In addition, schools will 

be able to implement programs that benefit both SSEN and “typical” students (McDonnell, 

Mathot-Buckner, Thorson, and Fister, 2001).   

Students, parents, and SSEN benefits.  

Kluth (2003) shares with the reader that “inclusive schooling stresses interdependence 

and independence, views all students as capable and complex, and values a sense of community” 

(p.23). When reviewing inclusion, it is important for educators to not only place SSEN in their 

general education courses but to also build a community for SSEN in their classroom. When 

interviewing siblings of SSEN, many commented how they found it satisfying to see their SSEN 

sibling(s) mainstreaming with other peers in their grade level (Gallagher et. al, 2000). Siblings 

can see their brother or sister around their school campus with other “typical” students rather 

than remaining separated from their peers.  

To continue to build on community awareness and inclusion outside of school, many 

parents and siblings already include SSEN within typical outings done by any family. SSEN will 

typically be placed in sports and/or after school activities or programs with their peers (Gallagher 

et.al, 2000). Parents of SSEN purposely place their students in activities with “typical” peers 

outside of school to provide appropriate models of behavior and “typical” experiences that other 

students their age would receive, per interviews conducted by Gallagher et. al. (2000). By having 

parents expose SSEN to “typical” peers and activities, it will allow them to adjust easily as they 
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continue to get older and more independent. In addition, by providing these “typical” 

experiences, SSEN who can have a harder time with social situations are able to adjust more 

easily to situations that could make them more anxious (e.g. large crowds, loud noises, waiting in 

lines etc.).  

Other family influences allowed SSEN to have more access to “typical” peers. Gallagher 

et al. (2000) found that siblings have a profound influence on SSEN in their family. Along with 

siblings modeling for SSEN at home, they also provide more access to SSEN within the 

household to interact with “typical” peers. At home, siblings can involve SSEN in more social 

activities with their friends. Which in turn, causes the friends (of the “typical” sibling) to also 

befriend the SSEN. Siblings also influence SSEN’s choice of after-school sports or activities to 

participate in. SSEN who have “typical” siblings will often choose sports or activities that their 

sibling has recommended or participated in. Additionally, SSEN can choose courses during 

middle school and high school that their “typical” siblings have experienced. When at home 

siblings also model how to engage in school activities and complete school routines (i.e. working 

on homework, giving permission forms to parents etc.). For many of the parents within the study 

they expressed wishes of having their child with special needs being more independent, which 

caused a pro-active approach in integrating SSEN within the community outside of school prior 

to implementation of inclusion on school campuses. By continuing to implement goals 

associated with all students becoming independent and being in placed in “typical” social 

situations, it will allow educators to have a constant goal for SSEN within their classroom. 

Therefore, allowing the development of a more well-rounded student rather than concentrating 

only on academic skills.  
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When reviewing how inclusion is implemented on campuses, Jones and Frederickson 

(2010) explained that when SSEN are placed within general education classes they are more 

likely to be motivated by their “typical” peers within the classroom. In addition, their study 

found that not addressing SSEN’s differences in the classroom may not be beneficial for 

“typical” students in the classroom in accepting SSEN. In addition, throughout the process of 

inclusion “typical” students will determine their social motivation with SSEN by weighing out 

the benefits and consequences which Thibaut and Kelley (1959) referred to as the social 

exchange theory (Jones & Frederickson, 2010, p.1095). When “typical” students decide that they 

can gain more when having a relationship with SSEN, many other factors can then begin to fall 

into place (e.g. class culture, understanding and learning empathy, knowledge, collaboration etc.) 

for inclusion to occur in the classroom.  

Per Gallagher et. al. (2000) along with siblings influencing the actions of SSEN within 

the home, McCurdy and Cole (2013) also found that peers were very beneficial in influencing 

the behaviors of students within the class for the better. When students began to become the tutor 

of SSEN or when teachers were overt, clear, and concise about what inclusion is and how the 

students can help support it within the classroom, students were more willing to provide prompts 

or cues to SSEN, tutored the SSEN when the teacher is unavailable, increased their engaged time 

within an activity, and both “typical” student and SSEN academic, affective, cognitive, and 

social gains (McCurdy and Cole, 2013; McDonell et. al., 2001). In addition, research has also 

shown that when inclusion has been implemented, there is a decrease in SSEN engaging in off-

task behaviors when they have been paired with “typical” peers as mentors within the classroom 

(McDonnell et. al., 2001). SSEN that were placed with “typical” students who were trained in 

how to response to off-task behaviors could provide the positive attention needed from peers and 
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provide SSEN with non-verbal prompts when there was redirection needed during a task. When 

educators also speak about SSEN’s disabilities and how to respond to behaviors displayed in 

class “typical” students decreased their off-task behaviors to be better role models for SSEN 

within the classroom. As the nation continues to move forward with inclusion in both the 

community and school, SSEN are provided with the opportunity to observe and display skills, 

behaviors, communication, and language that is modeled for them by “typical” peers. In the end, 

the exposure to appropriately modeled behavior would help SSEN integrate into society easier in 

the future.  

Regarding the future of SSEN, inclusion can bring about more social opportunities for 

students who are part of an inclusive campus during their secondary education (Kvalsund & 

Bele, 2010). By having SSEN in general education classrooms, the students can learn positive 

social interactions with other “typical” peers, especially if “typical” students are provided 

knowledge about how SSEN can lack in social skills (Jones & Frederickson, 2010). Since many 

SSEN lack social awareness and may not be as willing to participate in social situations, being 

part of a classroom with more students who are willing to be social can help model appropriate 

behaviors. Students who were mainstreamed in classes were found to have a larger social 

network once they have left high school and any transitional programs (Kvalsund & Bele, 2010). 

Depending on the level of integration with “typical” peers on campus, SSEN can be “left behind” 

in comparison to their peers who have received social integration with “typical” peers throughout 

their secondary education and post-secondary education. Many students who were placed in a 

special day class (SDC) are often social outcasts and usually isolated when placed in regular 

social situations because of the lack of social interaction they receive throughout the day from 

“typical” peers. By providing SSEN and parents of SSEN support with inclusion “on” and “off” 
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campus it will allow educators, faculty, parents, and other family members to help SSEN be 

socially successful after their schooling has been concluded.  

Both “typical” students and SSEN receive many benefits from inclusion. When reviewing 

the research, inclusion in the end allows both groups of students to achieve much more than just 

the knowledge of the academic area they are studying, but it allows all the students in the 

classroom to become “well-rounded” individuals. Inclusion on a campus provides SSEN with the 

opportunity to have access to general education curriculum to achieve better academically. SSEN 

can experience a lesson presented to their “typical” peers and participate in a modified way. The 

lessons help support the basic skills within their content areas and allows “typical” peers to also 

support them in improving their basic skills. Inclusion can improve a SSEN’s behavior 

management by providing peer tutors to assist them during lessons, appropriate behavior 

modeling, and knowledge to “typical” peers about behaviors that could occur with the student in 

class (McCurdy and Cole, 2013; McDonell et. al., 2001; Jones & Frederickson, 2010). Inclusion 

provides an opportunity for schools to build a community for SSEN and “typical” students. 

Beyond SSEN, inclusion provides “typical” students with the ability to develop their 

character, understand acceptance and tolerance, allow “typical” students to develop social 

awareness, participate and engage in classroom activities with SSEN, and progress their 

achievement in areas that may be a weakness for them (Von der Embse et. al, 2011). In 

comparison, educational specialists and general educators are also provided with a challenge 

when SSEN are placed in general education classrooms. Within the first steps of inclusion, many 

general educators and educational specialists have learned that they must reinvent the way their 

lessons are presented to their students to truly address all students learning needs.  
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Teacher benefits. 

Educating a class has always been a job that has solely relied on one individual. One 

person who commanded the attention of all the different learners within the room. During a 

lesson, the instructor along with the student, determined the outcome of how well the 

“participant” of the class learned the lesson objectives and how a lesson should be presented. 

Through professional developments and observations educators are provided with time to 

collaborate with their colleagues and can revise and revamp the lessons that they present to their 

students. In addition, it would allow colleagues to collaborate on lessons presented to the 

students in the classroom and use different co-teaching techniques that can enhance the 

classroom culture and learning for the students within the classroom. In addition, it allows the 

instructor of the lesson (whether it be a general educator or educational specialist) to 

continuously receive constructive criticism for their lessons from their partner within the 

collaborative relationship. With the willingness to collaborate, educators can create an easier 

transition for inclusion on their campuses for the students in their classroom.  

By implementing inclusion, students will be able to experience a collaborative work 

environment between two educators with diverse specialties. Inclusive environments can be 

comprised of an educator who understands the general education content and the “norms” of a 

general education classroom and the other educator would be knowledgeable in the foundations 

needed for SSEN to be able to learn (e.g. goals, environment, tools, strategies), behaviors, and 

the accommodations and/or modifications for SSEN. Not only will SSEN experience an 

education that appeals to their learning style but collaboration amongst colleagues can change 

the way lessons are presented to the class (Kvalsund & Bele, 2010). Students can experience the 

different approaches to co-teaching, such as: parallel teaching or station teaching, supportive 
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teaching (one teach/ one assist, one teach/one observe, one teach/ one assess), complementary 

teaching, and team/duet teaching (Villa, Thousand, & Nevin, 2013). When educators can use 

these teaching methods to their advantage, they can also experience the opportunity to create, 

reflect, and revise their lessons with a colleague throughout the year.  

Considering that inclusion is at the forefront of education, one benefit of educators in 

training or future educators is that they are being trained on how to provide inclusion for all 

students in the classroom. By having teacher candidates already being exposed to the idea of 

inclusion and provided with classrooms that are fully integrated, professors can set up their 

teacher candidates for success when they are job hunting (Mintz, 2007). Mintz expresses how 

educators are hesitant towards inclusion because of the lack of experience the educator may have 

with the SSEN population. By exposing teacher candidates (both general education and special 

education) to the inclusive education model, educators are better prepared to accept all their 

students in the classroom and work collaboratively with the general educator or educational 

specialists. When exposing inclusive environments to teacher candidates in the study, they were 

not open to the idea of inclusion. However, when teacher candidates were provided with 

information about inclusion and the purpose of inclusion they were more willing to participate in 

an inclusive school environment. Though we can introduce inclusion at an introductory level for 

teacher candidates during the process of them obtaining their teaching credential. For veteran 

teachers, inclusion may have already been implemented on campuses with little or no 

introduction. Therefore, leaving veteran teachers at a loss in comparison to their novice 

counterparts. When reviewing the feelings of staff towards inclusion that has been placed on 

school sites, educators expressed the need for staff developments to create interventionist 

attitudes amongst staff (Stanovich and Jordan, 1998). 
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An educator’s attitude towards inclusion greatly impacts the process of it on campus 

(Stanovich & Jordan, 1998). When general educators are willing to collaborate with educational 

specialists (and vice versa) on their site and adapt to the changes that will be made, inclusion can 

occur more smoothly on a campus. When campuses are successful with inclusion, teachers learn 

to broaden their lessons and use multi-element curriculum for their students (McDonnell et.al, 

2001). This in turn causes teachers to create interactive and integrated lessons for their students 

(Kvalsund & Bele, 2010). With multi-element curriculums educators can personalize the lesson 

for all their students and teach content that is understandable at all levels. In addition, 

collaborative teachers can organize lessons in a way that addresses SSEN’s goals from their IEP 

and use additional staff and peers to help them. 

Administration benefits.  

 By responding to inclusion in a proactive manner, schools can develop collaborative and 

interventionist attitudes amongst their staff (Stanovich & Jordan, 1998). Administration also 

plays a large factor in being able to create a stable and collaborative environment for teachers. 

When administration on a campus can develop a stable and collaborative work environment for 

their educators, they will also be able to have effective discussions about inclusion, the impact of 

it on their campus, and the steps that the school will take to implement inclusion. By having the 

support of the administration and having educators already knowledgeable about the philosophy 

of inclusion, educational specialists and general educators will be able to collaboratively create 

the environment they want to have for their students. As a campus develops their plan for 

implementing inclusion, educators and administrators can discuss what they feel is the 

appropriate approach from staff for all students. In addition, the administration will be able to 

add input on how to develop the process on the administrative side (i.e. how to present it to 
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families with students with special needs, how to make all teachers accountable for providing 

inclusion etc.). The principal is also a key figure in the success of inclusive education 

considering that they are the “chief” in command on a school site (Stanovich and Jordan, 1998). 

A principal can be the deciding factor in whether a campus fully accepts inclusion. If a principal 

is not fond of the idea of inclusion, it will continue to support staffs’ negative feelings. However, 

with the principal’s support and encouragement of inclusion on campus other educators and staff 

will begin to follow with their lead.   

Through the inclusion movement, schools will be able to develop a “more humane, just, 

and democratic learning community” (Kluth, 2010, p. 23). Inclusion will allow educators, 

administrators, staff, and students to become knowledgeable about SSEN. Inclusion calls for 

everyone to go beyond the traditional school setting (an educator lecturing, students being 

expected to listen and take notes). It asks educators to continue to progress their teaching skills 

and teach students how to work collaboratively, how to critically think about the world around 

them, understand the social environments that affect us, and create a more rounded individual. 

By creating a learning environment that is accepting of all students it will allow SSEN to be 

“valued and seen as essential members of the school” (Kluth, 2010, p. 23). 

Inclusion is a new beginning for education and educators. Inclusion is asking educators to 

reinvent their lessons, change their mindsets, and become more accepting of all the students on 

campus. Though inclusion has been a slow and steady movement for the last forty years, the 

implementation of IDEA (2004) was constantly amended to ensure the highest quality of 

education for SSEN. Along with the forty years it has taken for the country to really include 

SSEN into the general education classes, it will also take educators, parents, custodians, 
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administrators, and additional staff on campus to be able to accept inclusion and move forward 

towards a unified cultured campus.  

Though there are many benefits to inclusion on campus there is still a lot of push back from staff. 

Currently, many educational specialists and SSEN are still experiencing neglect from general 

educators, administrators, and other staff on campus. Per Gallagher et al. (2000) parents who 

were unsatisfied with inclusion on campus felt that general educators were not trained or 

unwilling to accommodate their child. In addition, some of the challenges facing inclusion on 

campuses is the ability for staff to truly create lessons that are tailored to all students (McDonnell 

et al, 2001), gaining support from staff and students on new strategies implemented within the 

classroom, and the presence of disruptive behaviors in class (McCurdy and Cole, 2013). These 

themes found in the research continue to hinder the process of inclusion on a campus and leave 

educational specialists without the ability to fully integrate their students in a general education 

classroom. 

Challenges of Inclusion 

Though inclusion brings about many benefits to educators, SSEN, and “typical” students, 

there are still many “road blocks” delaying the ability for campuses to adapt and fully include all 

students on campus. Prior to implementing inclusion, as well as after implementing inclusion, 

researchers found that there were challenges many schools faced. The shared challenges found in 

the literature included: the attitude of staff towards inclusion, the lack of knowledge amongst 

educators about SSEN, and the implementation and logistics of inclusion within the classroom 

and on campus (Knight, 1999; McCurdy and Cole, 2013; Mintz, 2007; Ross-Hill, 2009; Ruijs 

and Peetsma, 2009; Stanovich and Jordan, 1998). Keeping these challenges in mind, when 

inclusion is left to its own accord and there are no supports or collaboration embedded within the 
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process, inclusion can fail to support all students within the classroom and leave professionals on 

campus to feel unsupported.  

Attitudes. 

  Since IDEA (2004) educators have had mixed attitudes about inclusion and the effects 

that it has on their students and in their classroom (Ross-Hill, 2009). These mixed attitudes can 

be attributed to the educators’ lack of curriculum presented at various levels, knowledge on 

inclusion, legalities, social impact, testing, and the task of modifying and accommodating the 

curriculum for SSEN. However, inclusion cannot be successful unless the attitudes of educators, 

administrators, and staff on campus can change (Ross-Hill, 2009). The willingness of an 

educator is what provides SSEN the opportunity to be served within their least restrictive 

environment (LRE) and it can help address behavioral and social issues with SSEN and other 

students in the classroom.  

When educators are willing and open to working with “typical” students and SSEN, they 

can build better rapport, model valuable character traits, and create a safe learning environment 

for their students. When teachers are not accepting of inclusion and are not open to it being 

implemented on the campus, the inclusion process can be more difficult for the school to move 

forward. In addition, if a student is placed in a teacher’s classroom who is not willing to be a part 

of the inclusion process it can cause a disconnect between the teacher and the educational 

specialist assigned to the student, a lack a flexibility, and/or ability to provide the 

accommodations and modifications to make a SSEN successful in a general education 

classroom.  

When a campus can address these challenges regarding inclusion, staff are willing to 

adapt and become supportive of an inclusive environment. Therefore, allowing collaboration to 
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occur and the chance for educators to provide an effective education for all students in the 

classroom. To address the challenges with the attitudes of staff on a campus, it is important for 

all individuals in the process to become transparent during discussions about implementation of 

inclusion or the inclusion process on campus. By recognizing our own attitudes about inclusion, 

we can begin to take ownership of other colleagues’ feelings and encourage attitudes that are not 

inclined for inclusion to change (Van Overwalle & Jordens, 2002). In addition, when challenges 

are addressed on campus, the negative attitude of an individual will no longer have a basis, 

therefore only promoting change within the individual (Ross-Hill, 2009). 

When a teacher’s attitude about inclusion positively changes, researchers have been able 

to see the inclusion process contain more positive results. Per Stanovich & Jordan (1998) an 

educator’s effective teaching behaviors are associated with their beliefs therefore resulting in a 

school norm. Through Ross-Hill’s study (2009) the research found that general educators’ felt 

that they were able to meet their SSENs’ needs in the classroom once they have received proper 

training. Furthermore, there was also an increase in teachers being able to use effective 

mainstreaming strategies to help support students with special needs in their classroom. In the 

end, a teacher’s attitude towards inclusion can hinder SSEN’s access to the general education 

curriculum and social norms. To generate a more positive attitude amongst teachers it is 

important to understand their concerns and produce solutions that benefit the whole inclusion 

process.  

Knowledge. 

Changing the attitudes about inclusion can be a daunting task for any educator, but it is 

important to keep in mind that along with negative attitudes about inclusion there is also fear of 

something unfamiliar and new. Casale-Ginnola (2012) determined that many general educators 
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lack the necessary awareness about laws regarding SSEN and their IEP, disability categories, and 

how to best support SSEN within their classroom. By being familiar, possibly through trainings, 

with the IEP and the different key components (e.g. disability category, accommodations, 

modifications, present levels, and goals) educators will be able to learn the language associated 

with the legal document and how they are being held accountable to help SSEN within the 

classroom. In addition, Singh presented at the 29th Teacher Education Division of the Council for 

Exceptional Children and the second annual Technology and Media Division joint conference 

their study “Preparing General Education Teachers for Inclusion” (2006). During the study, the 

researcher conducted pre-and post-tests to general educators. The study surveyed their 

confidence in their ability to teach SSEN, knowledge of laws and educational rights for SSEN, 

and knowledge of IEPs and accommodations. The results showed a significant increase in the 

three areas (50-90%); which was due to the implementation of an introductory class in special 

education for teacher candidates. Though this study was only a sample, it provides school 

campuses with a reason to provide professional developments or classes to staff on a campus to 

help them with inclusion and SSEN in their classrooms.  

When surveying educators about inclusion, general educators voiced that they felt more 

confident in their ability to teach SSEN when they were provided with training that allowed them 

to meet their needs successfully (Ross-Hill, 2009). Meeting the needs of SSEN through trainings 

can be completed in many ways. Trainings can be determined by a campus’ need, by district, or a 

series of trainings done yearly. By conducting these trainings, campus’ will be able to address 

the lack of knowledge general educators have about SSEN. Once an educator’s fears and 

concerns about inclusion can be addressed and knowledge about SSEN can be given, a campus 

will be able to determine the how to move forward with implementing inclusion on their school 
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campuses. If campuses have inclusion already implemented, staff can continue to change the 

implementation of inclusion to make it better.  

Implementation of inclusion. 

The process of implementing inclusion on a campus is determined by the different 

districts in the state. When IDEA (2004) was implemented the law did not indicate any 

implementation plan for school to follow, which left a lot of districts at a loss on how to properly 

implement inclusion on their school campuses. When implementations began, teams felt 

challenges throughout their process. A major challenge that was experienced by districts was the 

ability for the general educator and educational specialist to collaborate and perform a co-

teaching model that allowed both teachers to educate the students within the classroom (Casale-

Ginnola, 2012). Depending on how inclusion was implemented, teammates lacked respect for 

one another and had a challenging time communicating. Though teachers were placed in a co-

taught classroom, many teams chose to use the “one teach, one assist” model. Using the “one 

teach, one assist” model hindered the inclusion process within the classroom. Rather than both 

educators being representations of a “teacher”, the educational specialist was looked at as the 

person who assisted with accommodations to SSEN rather than being a partner in developing a 

curriculum to fit all the students’ needs within the classroom. Research provided by Ruijs and 

Peetsma (2009) concludes that after completing their study on the positive, negative, and neutral 

effects of inclusion on SSEN and “typical” students, they were only able to produce mixed 

reviews due to the way inclusion was implemented in the classroom. In contrast, when reviewing 

other teaching models, Casale-Gionnola (2012) observed co-teachers participating in: “team 

teach, alternative teach, station teach, parallel teach, and ‘one teach, one observe’” models. 

When co-teachers can collaborate more on the lessons and curriculum provided for students, the 
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implementation of inclusion in the class can be successful and foster more “interventionist” 

attitudes amongst their colleagues and students.  

Once collaboration within a team of teachers (general educator and educational 

specialist) occurred within their classroom, other challenges that teams face were: the ability to 

design instruction tailored to each student within the classroom, applying trials within lessons to 

know whether the team’s strategies are effective within the classroom, and having general 

educators adopting instructional practices that benefit SSEN (McDonell et. al, 2001). When 

collaboration can happen amongst colleagues, the easier it is for teachers to be able to provide 

one another with strategies to help throughout the class. Kluth (2010) shares multiple strategies 

to help SSEN feel comfortable within the classroom and provides resources for general educators 

to use. Since educational specialists are more familiar with the students on their caseload, they 

can provide the general educator with tips on how to best support SSEN’s learning. Even a 

simple seat placement by the door can provide support to the general educator for a student he 

can become extremely anxious in class. When general educators collaborate with the educational 

specialist, they will be able to explain what strategies they use for classroom management, 

provide differentiations to their students, and how they establish a collaborative environment 

within the classroom for “typical” students and SSEN. By knowing and understanding each 

other’s teaching style and knowledge, whether it be content or behaviors, teachers will be able to 

become better “interventionists”. Both educators involved would be able to constantly reflect on 

how to present a lesson to their classes and whether the teaching strategies they are using are 

effecting the classroom environment positively. Co-teachers who are willing to collaborate will 

be able to keep each other accountable through their observations and discussions about their 

lessons. For inclusion to be properly implemented, it is important for all teachers involved in 
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inclusion to feel supported by their administration and by their team member. When team 

members are unable to provide their support, or be there to help guide the other, inclusion can 

fail and be a broken system for the educators and the students.  

Though inclusion is such a positive movement for SSEN and “typical” students, it is also 

important to allow educators who are not familiar with special education the opportunity to be a 

part of the process of implementation at their school site. Negative attitudes about inclusion can 

also be attributed to a site’s implementation process and a site’s inability to include general 

educators in the decision-making process. Depending on a district, the implementation process 

may only include a directive (e.g. a notice that next year all students would be placed in a general 

education course with support), a slow transition but does not ask for input from staff, or a 

lengthy process that does include the input from staff and constant alteration (Schnorr, Matott, 

Paetow, & Putnam, 2000). Per Knight (1999) parents, teachers, administrators, educational 

specialists, and other major stakeholders need to be involved in the planning, on-going 

monitoring, and evaluation of the inclusion process chosen to make sure inclusion is successful 

on the campus.  

The challenges facing inclusion can easily cause participants to be unwilling to invest 

their time and energy in continuing to include SSEN within the general education courses. To 

address these potential “roadblocks”, it is imperative for staff on a site to take into consideration 

how the challenges (attitudes, knowledge, and involvement in implementation process) effect 

inclusion on a campus. Once administrators, general educators, staff on campus, and educational 

specialists can address their own attitudes about inclusion then a campus can move forward and 

begin to evaluate how to implement inclusion on their campus.   
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Methods/Advice on How to Implement Inclusion 

With there being no guide on how to implement inclusion within a school, multiple 

researchers provide strategies, advice, and offer methods that were positive in implementing 

inclusion. By law, all schools should be implementing IDEA (2004) on campuses. To make the 

transition from a segregated campus to a fully inclusive one, or to rebuild a campus after 

implementation of inclusion has gone awry, it is important for a campus to practice the different 

strategies offered by researchers (McDonnell et. al., 2001; McCurdy & Cole, 2013; Schnorr et. 

al., 2000; Casale-Giannola, 2012) to develop a plan for implementation that fits their campus. 

Researchers provide methods or advice for implementing inclusion in the following areas: 

professional developments for teachers, in class strategies, and reviewing/reflecting on the 

implementation of inclusion on a school site. Professional developments are key to having a 

campus become familiar and invested in implementing inclusion on a campus. Since professional 

developments occur most often on a school site, it will allow educators to be able to participate 

and play multiple roles throughout the inclusion process. 

Professional Developments and Implementation Method  

Professional developments encourage staff to collaborate on activities happening on 

campus and in the classroom. By beginning to incorporate more professional developments on a 

school site towards inclusion it will allow educators to be able to address any daunting concerns 

they have happening in their classroom, between colleagues, with their students, and during “free 

time” (e.g. lunch, recess, after/before school).  

 When teachers are involved in the inclusion process, possibly through multiple 

professional developments that would be available to them on campus, they can experience 
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positive inclusive practices (Gallagher et.al, 2000). Positive inclusive practices could include the 

ability for staff to be a part of the development of their inclusion program on campus, having 

collaborative discussions about inclusion on campus or within co-teaching teams, and developing 

their skills regarding SSEN. By providing educators with more positive and rewarding 

experiences with the inclusion process, a campus will be able to change the attitudes of educators 

who were first concerned or against inclusion. By supplying staff with knowledge about SSEN it 

would allow them to be better prepared to accept them in their classrooms (Singh, 2006; Mintz, 

2007). Both researchers, Mintz and Singh, found that providing teacher candidates with classes 

that provided information about SSEN created more confidence in their teaching abilities once in 

an inclusive classroom. Though professional developments are key in producing positive 

attitudes for all staff on a campus and for building a community amongst colleagues, it is also 

important for staff to be able to support their educators on campus when intervention is needed. 

  Per McDonnell et. al. (2001) it is important for educators who are teaching SSEN that 

have intense educational or behavioral needs to have additional assistance, whether from a 

technical standpoint (e.g. Augmentative Alternative Communication [AAC] devices) or specialty 

in behavior, to develop a program that truly benefits them in a general education classroom. 

Once a team of people are assigned to SSEN, educators are then able to collaborate and develop 

accommodations for the student that will be beneficial for them in the general education 

classroom. These accommodations should be able to maximize the SSEN’s participation in 

activities in the classroom (McDonnell et. al., 2001). After professional developments about 

inclusion and/or the implementation of inclusion, researchers also recommend campuses being 

able to implement programs that can help support the inclusion of students on a campus as well 

as the educators.  
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To help students and educators on campus, it is important for staff to determine if there 

are any successful programs that they can adopt to help with inclusion. Researchers Schnorr et. 

al. (2000) determined a system of how to implement inclusion at the beginning stages on a 

campus. The program allowed educators to engage in either “consultant teacher” and “team-

teaching” models within a general education classroom. The program “building-based planning” 

allows schools to prepare for inclusion and takes over a course of three years (Schnorr et al., 

2000). This program allows inclusion to be implemented in stages on a campus, therefore 

allowing staff and students the time to adjust to the changes. Using “building-based planning” 

Schnorr et. al. (2000) found that it was imperative for the implementation of this program to be 

done at the district level and have it completed as a fundamental change on campuses. 

Researchers have also noted that long-term and intensive planning allows the campuses to have 

an easier time adjusting to inclusion and allows campuses and staff to have a sense of ownership 

over all the students. Along with creating a sense of ownership on campus, the teams involved 

also had the ability to revise and constantly assess their strategies (Schnorr et. al., 2000). By 

having staff constantly involved in the process of inclusion it can continue to develop a sense of 

community on campus and for educators working together.  

By being able to implement these professional development ideas and programs, it will 

allow staff to address the challenges that they face when implementing inclusion.  Addressing 

challenges with educators and staff prior to implementing strategies to help with inclusion on a 

campus will benefit educators. Moreover, staff will be willing and able to develop in class 

strategies to help SSEN within their classroom.  

After completing programs and professional developments that can change the attitudes 

of educators, it will allow staff on campus to become more knowledgeable, and provide them the 
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ability to voice their opinions and concerns about inclusion, staff will be able to finally 

incorporate different strategies for “typical” students and SSEN within the classroom. To help 

with inclusion in the classroom McDonnell et al. researched the effects of the “Peer Wide 

Tutoring” program and inclusion on campus. Using this program, McDonnell et al. tapped into 

one of the greatest advantages of an inclusive general education classrooms, access to “typical” 

peers for SSEN. With inclusion “typical” peers can model appropriate behaviors, academic 

skills, and social behaviors for SSEN within their general education classrooms. McDonnell et 

al., implemented the “Peer Wide Tutoring Program” at a school site (2001) to see the effects of 

the program on “typical” peers and SSEN. The program called for triads to be built within the 

classroom (two “typical” students [one to observe and one to assist/teach] and one SSEN) 

(McDonnell et. al., 2001). The “Peer Wide Tutoring” program will allow educators to provide 

small group instruction for their students and create lessons that are tailored to SSEN. During 

this program, SSEN would be able to work on IEP goals during academic work through the 

multi-element curriculum developed by the general educator and educational specialist. 

Having “typical” peers also support SSEN in the “Peer Wide Tutoring” program has been 

essential in motivating SSEN in their academic progress and creating a better classroom culture. 

By being able to have peer models become involved in providing SSEN instruction, the students 

place in the triads will then become the teacher, receive criticism from the other peer in their 

triad on how to better instruct SSEN, and be a good role model for SSEN that are in their groups. 

In addition, when “typical” students were placed in a room with SSEN, “typical” students who 

engaged in disruptive behaviors improved their behavior in the classroom and became 

appropriate models for SSEN (McDonnell et. al., 2001). By developing the class culture, 

educators can determine which groups of students would be best to help support SSEN during 
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academic lessons. Once selected, the “typical” students who are placed in these triads take turns 

with instructing/providing support for SSEN or observing, therefore allowing both “typical” 

students to play an active role. Researchers found that the most successful triads were students 

who were at the average level or above average in the classroom (McDonnell et. al., 2001).  

The “Peer Support Intervention” model also calls for SSEN to be paired with “typical” 

peers in their classroom (McCurdy & Cole, 2013). This intervention model is useful with 

students who have behavioral concerns in the general education classroom. Educators can train 

“typical” peers on what “off-task behaviors” are and provide examples of those behaviors. Once 

knowledgeable about “off-task behaviors”, the students are then trained on how to prompt for 

desired behaviors from SSEN within their classroom. Allowing “typical” students to become the 

intervention for SSEN requires educators to develop trainings for students in their class to 

participate in. However, once implemented the whole class benefits and a class’ culture can 

develop.  

If implementing a program is hard for educators to accomplish during their 

implementation of inclusion, it is important for educators to continue to implement teaching and 

behavioral strategies throughout their lessons to help SSEN participate in the general education 

curriculum. Researchers (Casale-Giannola, 2012; McCurdy and Cole, 2013; McDonnell et al., 

2001; Schnorr et al., 2000; Stanovich and Jordan, 1998; Von der Embse et al., 2011) 

recommended the following strategies that are beneficial in a general education classroom when 

serving SSEN. The strategies included: ability to produce accommodations to reflect the learning 

needs of the SSEN and developing a multi-element curriculum. Depending on the school culture, 

the use of the strategies would be determined by the inclusive teams developed on campus. 
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In Class Strategies for Educators 

In addition to the “Peer Wide Tutoring” program, researchers found that educators could 

provide their student with a multi-element curriculum. When adapting the multi-element 

curriculum, educators address the various needs of their students at their educational level. The 

multi-element curriculum also allowed SSEN to address their IEP goals in many ways to match 

the current unit that they were learning about (McDonnell et. al., 2001). When using the multi-

element curriculum approach, educators can use SSEN accommodations to adjust the traditional 

lessons that are presented to “typical” students. To address accommodations in daily classroom 

activities, it is important for educators to modify instructional materials and accept any 

alternative ways that a student can complete the lesson objective. For SSEN to succeed in a 

general education classroom it is important for educators to ensure that instructional objectives 

can be accomplished by SSEN (McDonell et. al., 2001). Once instructional objectives are 

attainable by SSEN in the classroom, the stress of completing higher academia can be eased for 

SSEN. In addition, the multi-element curriculum will allow higher academia to be accessible to 

other students who are struggling with the content. When accommodations, strategies, and 

programs are implemented for SSEN within the classroom it can create a positive learning 

environment. Since the implementation of inclusion is new within districts across the country 

many classrooms must be able to address the latest changes on campus.  

Before the implementation of inclusion, SSEN were usually placed in a SDC type setting 

or placed on a “pull out” method during their school day. The SDC setting allowed students with 

moderate to severe behaviors the ability to be taught in smaller class sizes with peers that were at 

the same cognitive and ability level. The “pull out” method allowed students who were slightly 

behind their peers in academia to participate in a “resource” type of class to address their 
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weaknesses in a smaller class setting. However, the students are still able to participate in the 

same class as their “typical” peers in academic areas where they show strength. Considering 

“typical” peers may have only experienced some SSEN in their classes it is important for both 

educators to create a classroom environment that is welcoming and understanding of SSEN, 

especially students with moderate to severe behaviors. Since many SSEN with moderate to 

severe disabilities are usually served in the SDC setting it is important for all educators to be 

prepared for when these students attend their classes.  

Per Jones and Frederickson (2010) when educators can speak about the programs or 

strategies that they would be using in their classroom to “typical” students, students were more 

willing to socially accept SSEN in their classroom. It provided “typical” students with 

knowledge about SSEN and how to help them in class. In addition, when providing “typical” 

students with information regarding the disabilities that effected SSEN it created an increase in 

social acceptance in the classroom (McCurdy and Cole, 2013; McDonnell et al., 2001). Though 

some SSEN appear to not have the stereotypical physical attributes of someone who is labeled as 

SSEN, educators must also consider the SSEN’s ability to be social. Many SSEN will tend to not 

engage in social interactions with their peers or they will engage in inappropriate social skills 

within their classroom (Jones and Frederickson, 2010). Since social interactions can be scarce 

amongst SSEN and behaviors can impede their chances to interact with “typical” peers, it is 

important for educators to build social skills within their classroom. Educators can either train 

students on how to socially help SSEN in the classroom or the educator can complete lessons 

about character education with their students. By providing “typical” students’ knowledge about 

SSEN who will be attending their classroom, educators are able to create an awareness that will 

allow “typical” students to participate more in the education of SSEN. Giving “typical” students’ 
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the knowledge about SSEN will allow them to take the opportunity to become better models for 

the students who will be coming into the classroom (McCurdy et al., 2001). In addition, by 

having them become more than just a “typical student” it can provide students in the classroom 

more confidence in their academic skills.  

To have success with inclusion in a classroom it is imperative for educators to use the 

different strategies learned for behavior and academics to help support their “typical” students 

and SSEN in the class. Jones and Frederickson (2010) found that different combinations of 

multiple strategies and programs are what makes inclusion successful within the classroom and 

within an inclusion team. When SSEN were presented with classrooms that provided work at 

their level, established routines, and had a predictable environment for the students it allowed 

SSEN to have more success with inclusion in a general education classroom. Once educators can 

use the methods and advice provided by researchers to help with the process of inclusion, the 

greater the chance of implementation being successful on a school campus.  

Summary of Chapter 

Overall, the research conducted on inclusion within the last thirty years has shown that 

schools still struggle with the implementation. Whether it be with staff, students, or the process, 

many schools find themselves facing multiple challenges. By being able to provide staff on 

campus an opportunity to discuss their fears and frustrations about inclusion it can allow a 

campus to begin to move forward. By addressing the fears and concerns, staff will feel validated 

and understood by their administration and colleagues. After addressing problems in the 

community of a school campus regarding inclusion, a campus would then be able to implement 

the methods or advice given by researchers on inclusion. By creating this professional 

development for inclusion, it will allow a campus to address these concerns in a professional 
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manner. The professional development will ask staff to discuss their fears in a collaborative way, 

then provide them with workshops to gain knowledge about the different legal documents 

associated with SSEN, and provide them with simple strategies on how to support SSEN, even 

SSEN with moderate to severe behaviors, in their general education classrooms. At the end of 

the professional development, the campus should leave with a plan on how to further implement 

inclusion on the campus (i.e. determine teams, committees, meetings, opportunities to review 

and revise etc.) and goals for the remaining school year or next.   
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Chapter Three: Methodology 

The movement towards inclusion has been happening since the 1970s and has been 

researched for many years. Under the NCLB (2001) and IDEA (2004) all students with 

disabilities are being placed in inclusive settings around the country (Ross-Hill, 2009). Though 

inclusion has been an educational movement since Brown vs. The Board of Education (1954), 

IDEA (1997), and the revising of IDEA (2004) schools have begun to fully include students with 

disabilities with their neuro-typical peers. Due to the research on inclusion with the guiding 

question (how can educators successfully implement inclusion for all students within their 

classrooms?) the researcher determined the philosophy of inclusion, the benefits, challenges, 

methods, and strategies on how to help inclusion. 

By taking those findings, the researcher produced a professional development seminar to 

help schools struggling with inclusion find a more collaborative and positive way to include 

students with disabilities in the general educator’s classroom. The professional development was 

designed to take place for three days for educators, administrators, and other classified staff. The 

setting for the professional development will be determined by the administration on the school 

site. Administrators can choose to have it at the school for easier access to classrooms or at 

another venue for a change of scenery. The training would include: the ability to discuss 

concerns, challenges, benefits, and fears of inclusion on a campus, methods and advice on how 

to implement inclusion on a campus, and how to successfully integrate students with moderate to 

severe behaviors in general education classrooms with providing knowledge of inclusion 

programs and behavior resources. Resources will be provided (hard copy and/or digital) at the 

training for the participants. Participants will be leaving the professional development seminar 

with a plan how to move forward with inclusion and determine whether to adopt programs or 
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strategies they learn at the professional development. Providing staff with a professional 

development is the best method for this project. The professional development is created to adapt 

and become campus specific. By providing these resources, the site can continue to implement 

what they have learned (e.g. discussion boards, professional developments, team meetings) after 

the professional development seminar.   

Design 

The professional development seminar was developed to determine the challenges of 

inclusion on school sites in hopes to repair and build a stronger support system for SSEN on 

campus. The seminar will take place over three days and is tailored to the school site to provide 

educators, administrators, and staff the opportunity to discuss their concerns about inclusion on 

their campus. By having face to face interactions and workshops provided by their colleagues, it 

will allow staff to have more of a connection to the seminar. They will be discussing issues that 

relate to their site and but also address shared challenges in inclusive classrooms. To prepare for 

the professional development and address concerns of a site, participants will be provided with a 

survey to determine their attitudes and feelings about inclusion. In addition, parents will be 

provided with a survey and their feelings about the campus being inclusive or becoming 

inclusive. The professional development seminar can provide staff the opportunity to discuss 

inclusion for a length of time and collaborate on the topic to produce a more positive 

environment for inclusion to develop.  

Participants/Setting  

 The professional development seminar is designed to help districts around the country 

with inclusion at their specific school sites. This professional development seminar can take 

place in any setting; however, it would be advisable to conduct this seminar at a site where 
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multiple rooms are available. The seminar will be provided for all staff on site (educators, 

educational specialists, paraprofessionals, administration, other related services, classified staff, 

and program specialists). When designing, this project the educators, special educators, related 

services, and administration of school sites were the inspiration. Many school sites implemented 

inclusion based on the revision of IDEA in 2004. The immediate implementation at schools did 

not allow many educators to prepare for the change in their classrooms. Students that were kept 

segregated from their “typical” peers were now being placed in the same class and neither 

student or educators were given a chance to transition. This professional development targets 

school sites that are just beginning to implement inclusion or school sites that are having trouble 

with inclusion on their campus.  

Considerations when implementing this professional development is the participation of 

staff and the time this professional development will be delivered (before school, immediately 

after the school year has ended, throughout the school year). It is suggested to place this seminar 

after the school year has ended. By implementing this professional development at the end of the 

school year it will allow teachers to really reflect on their time in the classroom and how 

inclusion worked on their campus. In addition, it will provide staff with a feeling of ease since 

they will be developing goals in relation to inclusion before the start of the coming school year.  

Instruments 

To create my projects I utilized PowerPoint, Microsoft Word, resources from 

instructional texts (Kagan, S., Kyle, P., Scott, S., 2004; Kluth, 2010; Snell, M.E. & Brown. F., 

2011; Villa, R.A., Thousand, J.S., & Nevin, A.I., 2013; Quantum Learning, 2014), online videos 

(BBC Three, 2017; BBC Three, 2016; Fleischmann, C., 2012; OWN, 2012; TED, 2014), and 

online resources (Autism Speaks, 2017; Center for Inclusive Child Care, 2001; “Functions of 
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Behavior”, n.d.; Lee, A.M.I., 2014; National Down Syndrome Society, 2012; Texas Council for 

Developmental Disabilities, 2013) regarding definitions and disability categories. By using these 

instruments, it helped develop a professional development that was interactive and informational. 

When speaking about SSEN, especially as a “typical” person, it allows the discussion leader to 

use the voices of SSEN through media. By using the videos to describe the different disability 

categories it can shed light upon a person’s lack of understanding. The video truly breaks barriers 

and misconceptions about SSEN and holds them in a light that presents a more independent 

person who has struggles but overall a happy life. In addition, the instructional texts provide the 

professional development with the validation. The strategies, information, and programs 

described in the professional development come from research and have been tested with success 

at school sites. By ensuring that the professional development IS professional it will allow the 

targeted population to truly trust in the product and its ability to change the mindset of inclusion 

at school sites.  

Procedures 

To develop this project, I relied heavily on the themes explained within chapter two. I 

took into consideration what I had learned about challenges and benefits. In turn, it created Day 

1. Day 1 allows staff to understand the meanings of “inclusion” and what it mean to have an 

“interventionist” attitude. However, before I could speak about inclusion and “intervention” I 

had to develop activities that allowed staff to become more open about their thoughts and 

opinions regarding inclusion. After developing the activities, I then thought about whether staff 

would be open if there were a mix of staff present within the room or if they would share more if 

they were segregated. Considering that inclusion can be a sensitive subject on a campus, I felt 

that by having the staff participate in a gallery walk and then discussion was more beneficial then 



INCLUSION  46 
 

just commenting on the posters when presenting it to staff. The activity allows the staff to take 

ownership of how they feel and how their colleagues feel about inclusion and their partnerships. 

Day 1 was created to reflect about inclusion and where the school is currently at with 

their implementation. At the end of the day, I decided to have staff collaborate on how to move 

forward. By beginning to develop a rough idea of “these are our most difficult areas”, “this is 

how we want to move forward”, and “this is what we are going to do to get there” it will allow 

staff to become more proactive about changing where they are at, rather than leaving it for a 

group of people to determine how to fix it. 

Day 2 was developed based on the need for staff to receive information about SSEN. 

Though staff is supplied with documents related to SSEN, they may not have received the same 

training as the educational specialists or related services personnel at a school site. By addressing 

the common things that can hinder SSENs’ education it will allow more staff to be aware of how 

to teach, interact, and develop relationships with SSEN. The common things that I felt were 

imperative for staff to know about SSEN on campus were functions of behaviors, the legal 

documents that applied to them and the legalities that we have with those documents, and the 13 

disability categories that qualify under IDEA (2004). By providing staff with basic information 

on SSEN it can ease their fears and allow them to be better prepared to receive the students in 

their classroom. 

Day 3 provides staff with methods and advice on how to support SSEN within the 

classroom. It provides staff with examples of programs that they can implement within their 

classroom to help with inclusion and strategies that teachers can utilize throughout instruction. A 

key component of Day 3 is the opportunity for staff to collaborate. Not having enough time to 

discuss and collaborate with team members was a main factor of why many schools failed with 
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inclusion. Staff did not have enough time to meet and collaborate with their co-teachers, 

therefore leaving the co-teaching system to stay as the basic level (one teach, one support 

method). In addition, many relationships with SSEN were built with the educational specialist 

but not the general education teacher. Day 3 allows the staff to revamp and rebuild their co-

teaching teams and determine how to move on and become better educators. In addition, for staff 

that may not have co-teachers, it provides them the time to collaborate with educational 

specialists to find out more information about their students or the opportunity to implement 

strategies for the classroom environment (e.g. creating a zone for pacing, having sensory toys, 

light covers) during this time to prepare for the students.  

To ensure that the staff has implemented the professional development and to learn 

whether it has been beneficial to the school site, the professional development team will also 

have to visit the school and meet with the site team that will present. The professional 

development team should also provide additional assistance to the site if they have questions or 

any difficulties implementing inclusion.   

Summary of Chapter 

 By addressing problems with inclusion through this professional development it will 

allow staff on a school site to become better collaborators and colleagues. In addition, students 

will also be able to benefit from educators co-teaching and constantly collaborating on lessons. 

With inclusion, staff can allow school culture to continue to grow and provide students with 

character education. Students and staff will be able to understand the disability categories 

associated with SSEN and provide them with the support they need throughout their school day.  
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Overall, this professional development can address the areas researchers found to be 

reasons why inclusion has failed on campuses. Staff can participate in reflective practices and 

determine how they want to move forward as a school. Attending this professional development 

will allow staff relationships that are broken the opportunity to rebuild and become better than 

how they were before. By including all staff on campus, it allows the school site not to create a 

divide amongst staff and show that how little or how big our interaction is with SSEN on 

campus, they are all OUR students. By integrating multiple resources and ways of presenting the 

material, staff will be able to alter the resources to reflect their site and continue to engage staff 

throughout the three days.  

The professional development seminar “Revamping and Rebuilding Inclusion: A Guide 

to Help Schools Prepare for Inclusion” provides sites with a guide in the first steps of 

implementing inclusion on their school site. “Revamping and Rebuilding Inclusion” is a seminar 

that will allow staff to address their hesitations prior to implementation therefore allowing 

inclusion to properly grow on the campus. This seminar does not encourage quick and easy ideas 

on how to implement inclusion on a school campus, but really emphasizes that inclusion should 

be a slow and steady progress made within the school site. It is only through this slow and steady 

pace that staff, students, and families can prepare for the change and adapt to it.  
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Professional Development 

Revamping and Rebuilding Inclusion Practices 

The purpose of this inservice training module is to 
enable individuals at a specific school site to facilitate a 

three day session appropriate for teachers, 
administrators, paraprofessionals, related services, and 

classified staff who want/need to increase their 
effectiveness supporting students on campus.  

 

PART I: PREPARATION TO FACILITATE THE MODULES 

Module Overview: This module is designed for veteran and novice teachers, administration, 
related services, and classified staff. This module is geared towards a campus that is becoming 
inclusive or is already inclusive but is struggling to address concerns, misconceptions, 
collaboration, and/or knowledge about students with special educational needs.   

Specifically, the module will:  

1. Determine concerns, attitudes, and beliefs regarding inclusion on a campus and 
community. 

2. Introduce inclusion and IDEA (2004). Follow the discussion with information on the 
different collaborative inclusive models to use and how to better support colleagues 
within a classroom.  

3. Discuss better ways to implement inclusion on campus (e.g. teams, meetings, open 
discussions etc.). 

4. Information regarding Behavior Interventions Plans (BIP) or Behavior Support Plans 
(BSP), Individualized Education Plans (IEPs) and accommodations/modifications.  

5. Introduce the functions of behaviors related to students with special educational needs 
(SSEN) and the strategies and techniques used to address those behaviors in a general 
education classroom.  

6. Provide resources to continue refining techniques and strategies, collaboration, and roles 
on campus to help with inclusion.   
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Rationale for the Need for and Importance of the Module: 

With the implementation of IDEA (2004) inclusion is now becoming the “norm” across 
many schools around the nation. However, schools are only providing the students with the 
opportunity to learn with “typical” peers, but do not implement additional supports for staff. In 
addition, a campus can lack assistance from administration and other colleagues during the 
implementation of inclusion on a campus. Furthermore, the implementation of inclusion may 
have been an executive order given by the district schools within to follow, therefore not 
allowing staff to prepare themselves, their colleagues, and their students for the change in their 
school environment. 

With no time to prepare for inclusion staff is left with a lack of understanding and 
knowledge on inclusive environments, how to support SSEN within the classroom, and how to 
read key legal documents related to the student’s education. By not providing appropriate 
meeting times for staff to collaborate, discuss, and develop an action plan regarding inclusion it 
can leave many educators and staff upset, therefore leaving teams unable to collaborate during 
the school year and leave staff with negative attitudes towards inclusion. 

By having a campus attend this professional development it will allow educators, 
classified staff, administrators, and related services to collaborate on the implementation of 
inclusion on their campus. This professional development will allow all personnel on campus to 
discuss their concerns regarding inclusion in an open forum. With those concerns in mind, staff 
will use the professional development to address them. Personnel will receive information 
regarding inclusion and determine the benefits and challenges their school site faces. They will 
also be provided with training about the different legal documents that are associated with SSEN. 
If there are additional concerns, it will be up to the site coordinating the professional 
development to address them to the best of their ability by day three. 

The implementation of inclusion must be a collaborative and reflective process for a 
campus. There is no specific implementation guide provided to sites when they begin the 
process, but by giving the school site the tools to begin the process and staff with information 
regarding their concerns, it will allow the implementation of inclusion to flourish in a positive 
environment rather than through obligation.  

Module Objectives:   

By the end of this module participants will be able to demonstrate: 

1. A clear understanding of what an “interventionist” is and their role with SSEN on 
campus. 

2. Understand key legal documents (e.g. IEP, BIP/BSP) and understand the different areas 
within the document that are imperative to a SSEN’s education. 

3. A clear understanding the purpose of inclusion and the laws in which schools must 
follow. 

4. Understand the four functions of behavior, how to approach the behavior, and strategies 
to use to achieve the desired behavior in class. 

 

Needed Materials and Advanced Preparation: 
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1. Review all materials prior to presenting to staff.  
a. Professional development requires lead site team to make professional 

development reflect their campus as much as possible 
2. Projector  
3. Screen  
4. Designated rooms for holding workshops 
5. Pre-survey filled out by staff and parents (Appendix A, B, C) 
6. Copies of appendices related to workshops 
7. Poster paper 
8. Post-it notes 
9. Designated staff who will present different workshops at their site 
10. Blank sheets of paper and pencils for all participants  
11. Have lead team meet and discuss how they would like to end the collaboration time on 

the 3rd day. 
a. Allow co-teaching teams to: 

i. Meet and discuss their progress. 
ii. Determine if their team is truly collaborative. 

iii. Determine roles for the following school year. 
b. Allow teachers and staff to look at IEPs and ask case managers questions about 

the student(s). 
c. Allow teachers time to arrange their room so that it is a “comfortable classroom” 

for SSEN. 
d. Coordinate with district in providing training for staff as additional follow up 

professional developments or trainings. 
i. CPI or first aid/CPR 
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PART II: ELEMENTS OF THE MODULE Total Time: 1125 minutes (18.75 hours) 

Day 1 

Anticipatory Set (Warm Up)   Time Limit/Range:10-25 minutes 

1. Introduce professional development (refer to Appendix D) 
a. Welcome 

i. Go over what staff should expect from the professional development  
ii. Go over what the leader expects from staff (can alter depending on site)  

b. Agenda 
i. Go over Day 1 Agenda 

Note: Use PowerPoint titled “Introduction Day” 

c. Explain 
i. Why (in notes section of power point) 

1.  School has recently become an inclusive campus or have 
implemented inclusive practices but still need direction 

2. By attending professional development staff will be able to: 
a. Gain a clear understanding of inclusion 
b. Gain an overview of how to read legal documents 

associated with students with special educational needs 
(SSEN) 

c. Staff will be provided an opportunity to voice concerns 
over inclusion and develop a plan on how to move forward 
with inclusion on their school site 

d. Opportunity to collaborate and develop inclusive 
classrooms 

2. Group activity (refer to Appendix E) 
a. Have staff break into equal groups 
b. Explain objective and rules of group activity  

i. Objective- to obtain all items that are being demonstrated through body 
language 

1. Must determine the 5 items the person is describing 
2. Need to find items in room or around campus 

ii.  Rules 
1. Person completing charades- can only use body movements to 

describe the object 
a. NO talking, writing, or drawing 

2. Other participants-determine the objects being described and 
obtain items 
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Body of the Lesson  Time Limit/Range: 310 minutes 

Section 1: “Interventionist” attitude? Time Limit/Range: 60 min 
(Refer to Appendix D) 

Explanation/Lecturette 1.1 (15 min) 

1. Review the group activity 
a. What were the challenges? 
b. What happened to help everyone achieve their goal? 
c. What were the positive outcomes?  
d. Did anyone step up to the plate? Did someone become the leader? 

2. Explain purpose of group activity 
a. Think of the person completing the charade. They were unable to speak, write, 

or draw. It was more challenging to communicate when we are unable to use 
our basic communication skills that we are used to accessing. However, it 
took more than one person to understand what the participant was trying to 
identify. In addition, it took more than one person to go and obtain the item 
needed. 

b. This activity shows that we all can become interventionist (to assist and try to 
communicate needs) on our campuses for SSEN 

3. After reviewing the group activity, relate the various aspects regarding an educator 
who is an interventionist 

a. Someone who provides assistance to others to increase skills 
b. Create lessons that are collaborative 
c. Set parameters so that students can successful 

i. Staff could represent these qualities when completing the group 
activity.  

It may have not been communicated but it shows that all humans have the innate ability to help, 
discuss, and when presented with a challenge create an environment that will allow them to be 
successful 

Guided Practice/Application1.1 (25 minutes) 

1. Have staff participate in the activity “interventionist attitude” (refer to Appendix F) 
a. Split staff by tables 
b. Have groups orient themselves at each poster within the room 
c. Have groups answer questions with the usage of post-it notes 

i. Groups should get 2 minutes at each poster and move clock wise to 
complete all posters 

ii. Once 10 minutes are up, have teams stay at last poster completed 
d. Have each group present their poster and determine common themes they saw 

or post-it notes that resonated with them 
e. Direct staff back to their seats 

2.  Purpose of Discussing “Interventionist” attitude 
a. Provide staff with the following definitions 

i. Definitions (Center for Inclusive Child Care, 2017)  
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1. Intervention- “A planned activity to increase students’ skills. 
May be preventative (keeping potential problems from 
becoming a serious disability), remedial (increasing skills) or 
compensatory (giving the individual new ways to deal with the 
disability).” 

2. Inclusion- “Inclusion is characterized by a feeling of 
belonging, not by mere proximity. Inclusion is children of all 
abilities learning, playing and working together.” 

3. “Interventionist” attitude- refers to the educator’s belief or 
attitude in providing intervention strategies to help with the 
process of inclusion.  

b. Explain to staff that developing “interventionist” attitudes will allow 
campuses to foster the growth on inclusion on a school site 

i. To provide staff with the ability to change their school culture and the 
attitudes surrounding inclusion 

ii. To provide staff with the knowledge about the students on campus 
with special needs 

iii. Creation of positive collaborative environments for all staff on campus 
iv. Ability to create a sense of belonging for all students on campus and 

spread awareness of SSEN  
 

Break (15 min) 

Transition to workshop (5 min) 

Workshop will take place in three separate rooms. Rooms designation will be based position held 
on campus. 

 Room 1: General educators and administrators  

 Room 2: Educational Specialists, paraprofessionals, and administrators 

Room 3: Classified staff and administrators (if one group is too large place additional 
staff in room 3) 

Section 2: Inclusion and Implementation  Time Limit/Range: 175 minutes 

 Refer to Appendix G 

Discussion Questions with Model Responses 2.1 (40-60 min) 

1. Welcome groups into the workshop: Implementation of Inclusion 
 
*Workshop leaders should note that they will be taking notes on the group 

responses on the PowerPoint. After discussion is completed they will also add their slides 
to the main lead’s master slide (suggested format would be Google slides for easier 
collaboration) 



INCLUSION  56 
 

-Try to have workshop leaders for this discussion not be staff at the school site. If 
it is hard to find someone outside of staff to run discussion, have administrators lead 
discussions. Provide an overview of the workshop 

a. Lead discussion with staff regarding inclusion on their site 
b. Prior to beginning activity workshop leader will provide staff with the “Checklist 

for Inclusive School” (Appendix I) 
i. Staff will fill out checklist to see if some of the qualities of an inclusive 

school are already implemented on the site  
ii. On the back of the paper, staff should answer discussion questions and 

reflect about their school site and their own attitudes about inclusion and 
write them on the back  

c. Staff should be provided with large butcher paper to write down their responses 
d. Staff will individually make their way around to each poster and place their 

thoughts 
e. After all staff has had a chance to make their way around the posters staff will 

then discuss the comments staff had made about inclusion.  
i. Are you open to inclusion being implemented on your site? 

1. Yes/No- What makes you open and what makes you hesitant? 
ii. How was inclusion implemented on your site? 

iii. What challenges has your school faced when implementation occurred? 
Or what challenges do you see arising when implementation does occur? 

What benefits have you seen come from implementation? Or what benefits do see arising 
from implementing inclusion?  

Lunch (1 hour) 

Discussion Questions with Model Responses 2.2 (30-40 minutes) 

Refer to Appendix H 

*Prior to welcoming staff back have slides ready with information. Please note only common 
themes when presenting information to staff. Discussion lead and site lead team should also 
place workshop posters in main room.  

1. Discussion Lead welcome back groups to main conference room and invites them to 
complete a gallery walk with the posters created during their workshop  

2. Discussion Lead review questions in relation to inclusion and provide feedback and allow 
discussion for staff members 

3. After reviewing feedback, place survey information on slides to help gain an overall 
sense of how people felt about inclusion. 

a. Discussion Lead should create graphs to visually represent survey taken by 
educators and staff 

i. Graphs can represent the following areas: 
1. Staff 

a. Classroom/school environment 
b. Knowledge and Training 
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c. Attitudes 
d. Experience with Implementation of inclusion 

2. Parent 
a. Accepted/Welcomed 
b. Informed 
c. Provided Resources 
d. Inclusion occurring outside of school with other families 

 

Explanation/Lecturette 2.3 (10-15 minutes) 

Refer to Appendix H 

1. Discussion Lead will present research regarding inclusion and the common reasons as 
to why inclusion had or had not been successful at a school site.  

2. Discussion Lead will also present reasons of why inclusion was or was not successful 
with staff on school sites. 

Notes about research placed on Appendix H in the notes section. 

Section 3: Development of Goals  Time Limit/Range: 60-75 minutes 

Explanation/Lecturette/Discussion/Application 3.1 

1. Discussion Lead will introduce Site staff that will be asssiting with the professional 
development for the next two days.  

2. Site lead will then discuss the following areas with staff: 
a. What their district is asking schools to implement within the district 
b. Identify major concerns of staff through workshop materials and discussion 
c. Discuss the current plan they have in place for inclusion 
d. Collaborate with staff on suggestions of how they would like to see it 

implemented on their school site 
i. Site staff should take note of staff’s concerns 

1. Information can be displayed or written 
2. Staff should be addressing additional concerns by Day 3 of 

professional development 
 

Break (15 minutes) 

Closure Time Limit/Range:10-30 minutes 

1. Have staff reflect on what they have discussed during the first half of the day, the 
workshop, and the review of discussions  

i. Staff will be provided with pieces of paper and pencils to write their 
goals in the following areas (exit slips) 

1. What inclusion goals they would like to achieve on their school 
site? 

a. Can be in the areas of: collaboration, attitude, and 
knowledge 
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2. How would you like to move forward with inclusion on your 
campus? 

3. Individual goal relating to inclusion 
a. Can be in the areas of: collaboration, attitude, and 

knowledge.   
b. Discussion leader should take exit slips from staff and place common 

responses under goal slides in Appendix J  
2. Thank staff for being open, honest, for their participation in today’s activities.  

 

Day 2 

Classified staff will only have to attend the workshops based on Behaviors and strategies and 
disability categories. Classified staff who must attend all workshops on Day 2 are 
paraprofessionals. 

Materials Needed 

1. Butcher paper 
2. Pencils 
3. Paper 
4. Post-its 

 
Anticipatory Set (Warm Up)  Time Limit/Range: 15-20 minutes 

Refer to Appendix J 

1. Welcome staff back to Day 2. Discussion Lead will invite staff to look again at the 
posters they created to remind them of Day 1’s workshop. In addition to Day 1 posters 
being viewed staff will also be able to read the exit slips created by other staff members 
yesterday.  

a. Review Day 1- Discussion Lead can display common themes found yesterday 
b. Review goals created yesterday by staff 
c. Have staff take a seat and ask them to comment about what they observed when 

they completed their gallery walk  
i. What did they notice between the two different activities? 

1. Did they feel like they could see attitudes changing? 
2. Did the information seem to change the opinions about inclusion? 

d. Review the common themes found with each goal from yesterday’s discussion 
e. Provide Day 2 overview of workshops for staff 

i. 3 workshops 
1. Functions of Behavior and Strategies 
2. Overview of legal documents in relation to SSEN 

a. Individual Education Plan (IEP) 
b. Behavior Intervention Plan (BIP) or Positive Behavior 

Support Plan (BSP) 
3. Disability categories 

2. Discussion Lead staff take a break (15 min) and head to their next workshop 
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Transition to next workshop (5 min) 

 

Body of the Lesson Time Limit/Range: 330 minutes 

* Staff will follow a pre-determined schedule. Classified staff (not paraprofessionals) will only 
have to attend the behavior training and disability categories workshops. Classified staff can also 
attend the legal documents workshop, but it will be optional. 

-Staff will be divided equally within the groups. Classified staff who are only attending the two 
mandatory workshops should be scheduled within the groups that are attending those workshops 
within the second rotation. Refer to Appendix K. 

-All staff will complete the Functions of Behaviors and strategies during the first workshop. The 
Disability Categories and Legal Documents workshops with take place and be conducted as a 
rotation.  

Section 1: Functions of Behavior and Strategies  Time Limit/Range: 190 minutes 
Refer to Appendix L 

 Lecturette 1.1 (15 minutes) 

1. Workshop lead will introduce the topic of Functions of Behaviors and Strategies used 
to address them 

2. Have participants reflect about Day 1 group activity (charades). Prompt them to 
remember how and what their team member did to communicate the item to them. 

a. The way that the team member tried to communicate to them was a behavior 
and it was only until staff were able to understand them did their behavior 
cease during the activity 

i. Show quote on Appendix L 
3. Workshop leader should discuss why behaviors occur. The main motivating factor 

being communication. 
4.  Workshop lead should explain to staff that the functions of behavior occur with every 

individual. However, the difference between a “typical” person’s reaction and a 
SSEN’s reaction is the extremity and constant occurrence. 

5. Present an overview of the slides. Have staff also complete on scratch pieces of paper 
a situation where they have seen these behaviors occur within all their students and 
not just SSEN.  

a. Functions of behaviors (no slip for this slide) 
i. Attention Seeking behaviors 

ii. Escape/Avoidance behaviors 
iii. Tangible Seeking behavior 
iv. Sensory Seeking behavior 

1. Keep paper examples in separate piles so that staff can 
comment about them during their group activity. 
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2. Mix paper examples up and provide tables with the same 
amount of slips 

 
Application 1.1 (15-20 minutes) 

1. Group Activity (refer to Appendix M) 
2. Since the activity encouraged us to think about our approaches to behavior, the 

workshop leader will now have the staff think about how they can revamp their 
approaches. 

 
Lecturette 1.2 (15 minutes) 

1. Workshop leader should review recommendation from Kluth about how to change 
our thinking about behavior (slide #2) 

2. Workshop leader will explain to staff that before beginning to revamp the way an 
educator handles behavior in their classes it is important to keep 3 things in mind: 
language, focusing on strengths, and finding ways to vent and collaborate   

a. Language used to describe the behavior or child effects the way the educator 
or other people involved in the student’s education view the student 

b. By focusing on the strengths of the student’s we can begin to look at them in a 
more positive light 

c. When dealing with students who have difficult behaviors it is important to 
vent with other staff and find some relief within the stressfulness of the 
situation. As teachers we constantly leave our classrooms wondering how 
could we have done it better, especially when heightened situations occur. By 
having other colleagues that you can talk to about the situation the more 
willing you will be able to continue to work with that student.  

3. Workshop leader will review systems in place that can cause positive and negative 
effects 

a. Using rewards and reinforcement but also pairing it with new skills and 
strategies 

i. Example: Students is yelling to gain attention. Staff is providing 
rewards for student when they are able to not yell in the classroom. 
Teacher has to educate student on proper ways of getting attention and 
providing other ways to achieve that attention (e.g. raising hand, 
tapping teacher on the shoulder with quiet mouth) 

b. Being proactive about behavior rather than reactive.  
i. Providing students with expected behaviors prior to beginning lesson 

ii. Keep expectations positive and not negative 
iii. positive punishment: adding a task as an unpleasant or aversive 

consequence 
iv. negative punishment: taking away something or task as an unpleasant 

or aversive consequence 
c. Avoid moving students from the classroom- when removing frequent fliers 

from the classroom, teacher can continue to break bonds with the student and 
can create a negative relationship with them.  
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i. Behaviors always occur to communicate something to the person. It is 
important to have conversations with the students and see if there is 
more to the constant behaviors occurring where they have to leave the 
classroom.  

ii. If removing from the classroom is unavoidable, it’s important to not 
have the student lose all instructional time outside. The teacher should 
provide staff that can coach the student with strategies of how to 
achieve what they want from the teacher when they are removed from 
the classroom.  

1. Raising hand 
2. Asking for a break  
3. Asking to use a strategy 

d. It’s important for people to not focus on compliance.  
i. Example: There are often times where student’s are asked to “look at 

me” by staff. This can be hard for SSEN and for “typical” people as 
well. 

1. Can be done as a request when students are distracted 
a. Staff should not require student to look at them when 

they are providing feedback 
i. If looking at staff is a difficult task for a student 

it can cause the student to concentrate on 
looking at the staff member rather than listening 
to what they are saying 

b. If done as a disciplinary action (student is not looking at 
the teacher because embaraased or is a result of 
disability), it can cause issues between the student and 
staff and in the end, the act is about power and does not 
help the student progress their skills socially or 
academically 

ii. Have staff think about a time they were challenged by an authority 
figure when they were young. Or a situation where they became 
reprimanded in front of peers and adults.  

1. Though it may be common thing to do in society, it may not 
always be the best approach considering some of the behaviors 
can be part of the disability.   

2. It’s our natural reaction to look away when we feel as if we are 
being publicly shamed. In general people also use other ways 
to not feel awkward in situations that are too serious (e.g. 
smile, laugh) – this goes in hand with SSEN and social skills 

3. To know how to better react to a student’s behavior during a 
situation in class it is important for the educator to know what 
behaviors can happen when diagnosed with a certain type of 
disability. 

iii. Sometimes forcing compliance of the student steers away from the 
main goal of what really matters and prevent teachers from creating 
solutions to enhance their teaching and the student’s learning 
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BREAK (15 minutes) 

Lecturette 1.3 (65 minutes) 

1. Review Strategies to help with attention seeking behaviors 
a. Preventative Strategies  

i. Important to acknowledge the student’s feelings. Can say things like: 
1. I know you would like my attention, but let me (activity) and I 

can come back to you 
2. I see that your hand is up, I will be with you in a moment. 
3. Let me speak to _______________ and you will be next 

ii. Greet them at the door 
iii. When they are completing the expectations of the classroom recognize 

them for their efforts. The more that we recognize when they engage 
in expected behaviors the more they will engage in those behaviors 
during class 

iv. Providing Chat time will allow the student to receive the 1:1 attention 
that they crave but in a healthy way  

1. The teacher can place a timer for the student so that they do not 
take a long time to talk 

v. Positive notes/phone calls home will continue to help the student 
receive additional positive praise for following expected behaviors 
from family members 

vi. Praise when completing expected behaviors help the student receive 
the attention they need for being appropriate in class.  

b. Responding 
i. Hand signals can be used in order to receive the desired behavior you 

need when a student is attention seeking 
ii. Ignoring will be very hard to do. However, for a person who is 

attention seeking they are not concerned whether or not they get 
negative or positive attention from staff they just want attention.  

1. While ignoring it is important to praise the other students 
within the class that are engaging in appropriate behaviors. 
Engaging in this strategy will definitely test your limits so stay 
STRONG! 

a. Educators and staff should also teach the peers within 
the class when to ignore the student’s behavior as well 
in order to limit the amount of attention he is receiving 

i. An example of attention seeking would be the 
student yelling across the room to get attenion 
(e.g. “great scott!” “Oh no! I’m never going to 
finish”) As this is occurring it is important for 
staff to ignore the student and praise other 
students for completing their expected 
behaviors.  
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1. A goal that we can strive for in this 
situation would be for the student to 
raise their hand and ask for more time if 
they feel like they aren’t able to 
complete the assignment by the time is it 
due. 

iii. Physical touches can help when the student is needing attention but 
staff are not able to provide verbal feedback. When using this, 
definitely know your student.  

1. If the student can inappropriately touch staff it’s important to 
NOT cross the boundary with the student instead continue 
modeling personal space  

iv. A written note provides the student with feedback but in a calm and 
quiet manner 

v. When using a student name in an example it can cause the student to 
stop what they are doing and engage in the lesson since the lesson is 
now concentrated on an example about the student 

vi. A person’s proximity to the student can also help with attention 
seeking behaviors, in addition it would be another alternative way 
instead of touching the student.  

vii. When students are constantly say things out loud to get attention (i.e. 
class clown) it is important for staff to also make the outbursts seem 
like nothing. With a witty comeback, staff can alter the behavior and 
turn it into a comical situation that is brief.  

2. Review strategies to help with escape/avoidance behaviors 
a. Preventative 

i. Putting students “on the spot” will cause the student to want to escape 
or avoid the situation even more since attention from all their peers are 
now on them. Instead of putting students on the spot try to: 

1. Getting all students started and have a 1:1 conversation with 
them about why they are not starting. If student is unresponsive 
provide them with a minute or two and then come back.  

2. Provide them choices before engaging in behaviors that are 
disruptive 

3. Reminding them of their positive and negative consequences of 
completing or not completing their work, but it is their choice.  

a. Staff should remember to only provide consequences 
that they can deliver on. Following through is the most 
important part of a student working for something and 
failing to do something.  

ii. When students are starting to break down, provide them with 
confidence in their ability to complete the work. Provide them with 
some time to cool down and then build them up with their confidence 

iii. Celebrate their accomplishments with them. If reading is very difficult 
for them and they receive a high score celebrate their success! 



INCLUSION  64 
 

iv. Allow them to escape the assignment in the appropriate way. Provide 
work in chunks and then allow them to take a break. This can be done 
multiple times throughout the period or day. 

v. Provide a choice for the students. Can be a change in environment to 
complete the assignment on, additional help with the assignment, 
access to break if needed, ability to work with a partner 

vi. Giving expectations prior to the student beginning their work can help 
all students within the class. It will allow them to know what they need 
to have done before leaving the classroom and how it should be done. 
By reviewing your expectation you can set your students up for 
success.  

b. Responding 
i. When a student has began to escape or avoid a task it is important for 

educators to chunk the assignment so that the student is able to feel 
that the task is not as daunting. 

ii. Continue to encourage the student while they are completing the 
assignment. Check in with the student constantly and provide praise.  

iii. Provide access to escape or avoid.  
1. When students begin to shut down it’s important to limit the 

problems for the student or provide additional time to complete 
the assignment.  

2. By also limiting directions it will allow the student to only 
concentrate on what is needed at that moment.  

iv. Modeling expected behaviors or think alouds for students. This 
provides an example of how the student can escape the assignment in 
the appropriate manner. Such as: 

1. How to ask for a break from the assignment 
2. To ask for help or express that they are feeling frustrated about 

the assignment  
3. Review strategies to help with tangible seeking 

a. Preventative  
i. Breaking up learning tasks and then providing access to the tangible 

ii. Prior to work beginning it is important to provide rules and 
expectations for tangible items and negative consequences that can 
arise if those expectations are not being followed.  

1. Fidgets are used as a way to concentrate on the assignment or 
task at hand. If the fidget goes above the desk or your attention 
is away from the task at hand, the fidget is no longer a tool to 
help you learn. 

a. Teacher can model to the student how it should look 
when the student is using it as a fidget versus how it 
looks when it is used as a toy 

iii. ”Here” cards are simple index cards with the word “here” and an “x”. 
A lot of times, students have a hard time letting go of an item and fear 
that they will never get it back. To not get into a “tug-of-war” for an 
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object with a student it is important for staff to identify a spot where 
they can place their item and staff will not touch it.  

b. Responding 
i. When students are having a hard time not being able to access their 

tangible or letting go of their tangible it is important for staff to 
provide them with a choice.  

1. When provided with the choice (whether it is to complete work 
to receive it or placing it somewhere and then beginning work)  
it will allow students to feel as if they have some control over 
the situation.  

ii. Providing the student a break when they are unable to receive their 
tangible will allow them to calm down until they are ready to work and 
receive the tangible after.  

iii. When students are provided access to their tangible it can become less 
of a hassle to give it up throughout the day and can become a routine 
for them.  

iv. When people are able to provide validation about how they feel in that 
moment, students are more willing to listen to the person providing the 
validation and follow directions. In addition, it provides comfort to the 
student and allows them to calm down.  

v. As previously stated the use of “here” cards can allow the student to 
give up their item more easily.  

4. Review strategies to help with sensory seeking behaviors 
a. Sensory breaks are very necessary for SSEN. Though they may be repetitive 

or “different”, these behaviors allow the student to gain some relief 
b. Preventative 

i. Providing students breaks will allow the student an opportunity to 
access this time to engage in their behavior as long as it is appropriate 
within environment they are in 

ii. Calming music can help a student that is in a very energetic and loud 
classroom. Calming music can help the other students become calm 
and allow the students who can become triggered by noises to calm 
down as well. 

iii. Movement breaks can allow students to get the movement they need in 
order to be able to sit for a period of time. 

iv. Calming techniques can help students looking for some change in the 
environment 

1. Deep breaths 
2. Yoga 
3. Deep stretches 

v. Creating a change in the environment can also help students with their 
sensory needs. When something about the room is not preferred (e.g. 
lights, sounds, smells) it can be hard for the person to stay in the room.  

vi. Having the student seated in a different area in order to decrease 
distraction or easier access to the door can help with allowing the 
student to access sensory breaks without interrupting instruction. 
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c. Responding 
i. When a student is heightened it is important to have the student engage 

in relaxation techniques. The techniques used should be determined by 
their mood. 

1. tired, bored, lazy- provide the student with a ball chair or 
vestibular cushion. It will provide them with sensory relief and 
make them use their core to sit down.  

2. Excited, anxious,- provide the student a walking break, a bean 
bag chair, squeezes, weighted backpack/vest, rice, kinetic sand, 
breathing techniques 

ii. Chunking or limiting assignments will allow the student to access 
breaks during an assignment. It can also help with sensory breaks, 
since sensory seeking behaviors can sometimes be due to anxiety 

iii. Redirecting the student will allow them to get back to their task. If 
students are not able to get back to task it is important for them to 
receive some sort of feedback (e.g. count down, visual) 

iv. By having a designated place to pace, stand, or flap it will provide the 
student the ability to be in an area that is not distracting to other 
students and access the input they need to make them feel more 
relaxed 

v. Once students are engaging in sensory seeking behaviors it is 
important to allow them to engage in those behaviors by asking for it 
(when asked it should be rewarded immediately). When a student is 
becoming upset over not being able to engage in their sensory 
behavior it is important to remind them of their expectations and 
consequences. However, if they are not responsive, they it is important 
for the person to show the student how they can access it. 

5. Dealing with behavior is a “dance” that you have to lead 
a. When in this “dance” it is important to know the student and their triggers  
b. You have to gauge how the student is feeling and how to best support them at 

that time.  
c. Sometimes it can be simply just leaving them alone and letting them know 

they have the ability to take a break.  
6.  Review Crisis Situations within the classroom 

a. Crisis situations are classified as complete disruption to the classroom. This 
may include a student screaming, yelling, throwing objects, refusing to leave 
area, trying to engage physical harm with staff or other students in the 
classroom 

b. First and foremost it is important for the person monitoring the behaviors to 
evacuate the area the student is in. Other staff members should help in 
evacuating the area of the student and supervise the other students in the class 
until the student engaged in the behavior is able to return to the task.  

c. Unless the student is causing self harm or about to cause harm to other people, 
staff should not put their hands on the student. 

7. Review how not to help during a crisis 
8. Review a recommendation for staff on campus to follow with crisis situations 
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9. Review additional training and help when dealing with crisis situations 
a. When escalations occur it is also important for educators to call staff that 

know how to go “hands-on” if the student does try to harm staff, students, or 
themselves.  

b. Educators can complete this training within district (if available). If not, staff 
should inquire how to receive proper training within their district 

i. Training examples: CPI, PABS 
ii. Training not only provide crisis education but emphasize de-escalation 

strategies.  
 

Lunch (60 min) 

Section 2: 13 Disability Categories   Time Limit/Range:40-50 minutes 

Lecturette 2.1 (20 minutes) 

1. Workshop Lead will introduce the 13 disability categories that qualify under IDEA  
2. Workshop Lead will discuss what does IDEA stand for and what the law states 

a. Esuring services be provided to the children with disabilities. 
b. Provides early intervention, special education, and related services. Related 

services including speech and language, occupational therapy, individual/group 
coounseling, adaptive physical education etc.  

i. Purpose for these additional services and/or programs are to help prepare 
SSEN for furthering their education, employment, and independent living 

3. Workshop Leader will address what IDEA has to do with inclusion  
a. Law requires schools to have SSEN be educated in the “least restrictive 

environment” to meet their educational needs 
i. However, to know what their least restrictive environment is the beginning 

of the placement will need to be at the general education level 
4. Workshop Leader will provide an overview of the 13 disability categories 

a. Disability categories related to the sites students should be highlighted 
b. Workshop leader will explain that staff will only review the disbilities that are 

prevalent to their site 
i. For the professional development resource all disability categories will 

appear on Appendix U. School site should edit and only present the slides 
relevant to their students. 

c. Workshop leader will speak about each disability relevant to their site and provide 
examples for staff 

d. Workshop leader will review the disability slides  
i. Workshop leader should review slides and provide an additional examples 

to use as they are presenting 
*Note: Videos are attached to some disability categories to help foster 

understanding and attitudes towards inclusion. Feel free to add videos or use 
videos included to enhance presentation. 

ii. Specific Learning Disability   
iii. Other Health Impaired 
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iv. Autism Spectrum Disorder 
v. Speech and Language Impairement 

vi. Hearing Impairment 
vii. Intellectual Disability 

*The following slides are added for additional categories student qualify 
for at the school site 

viii. Emotional Disturbance 
ix. Visual Impairment- Including Blindness 
x. Deafness 

xi. Deaf-Blindness 
xii. Orthopedic Impairment 

xiii. Traumatic Brain Injury 
xiv. Multiple Disabilities 

Application 2.1 (20-30 minutes) 

Refer to Appendix V 

1. Staff will participate in identifying the disability categories of the SSEN in their 
classroom 

2. Staff will need to think of the SSEN they have in their classroom, on-site (if they don’t 
have a class), or in one period (if done at the high school or middle school level)  

3. Staff will determine which disability category their student is placed in  
a. Considering that the student has been in their classroom, they should have 

received the IEP and know which category the student belongs to 
4. After determining which category the student belong to, staff will then write as much as 

they can about their students  
a. Some of the information will have to be obtained through the teachers own 

research. 
b. Staff will not be able to use IEPs in order to help them 

i. Staff can rely on other staff to fill the paper out 
ii. Staff can complete this handout during collaboration time on  

 

Section 3: Legal Documents   TimeLimit/Range:45-60 minutes  

Lecturette 3.1 (30-40 minutes) 

1. Workshop leader will introduce the topic: Legal documents associated with SSEN 
2. Workshop leader should use examples created for professional development and reference 

them as they are presenting.  
*IEPs and BIPs/BSPs may not match all school sites. Workshop leaders should look at 

examples and switch them out for documents that match their school site. 
3. Workshop leader should be able to answer any questions staff may have about documents and 

go into detail with document (i.e. providing details and explanations etc.) 
4. Workshop leader should provide an overview of what an IEP is and how someone obtains an 

IEP 
5. Workshop leader will review the 5 areas of an IEP that are essential to staff 
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a. Workshop leader can use IEP example to guide staff through the lesson. 
i. Document camera would be the best technology to use.  

6. Workshop leader will go over the information/eligibility page 
a. Workshop leader will provide staff with the types of IEPs a student can have 

7. Workshop leader will review what the present levels page provides 
8. Workshop leader will review Special Factors 
9. Workshop leader will review goals 
10. Workshop leader will review accommodations/modifications 
11. Workshop leader will review BIP/BSP and use example to help guide staff 
12. Workshop leader will review how students receive a BIP/BSP 
13. Workshop leader will review the different components of the plan to help staff understand how 

to decipher the document 
a. Workshop leader will over each section and explain how the section is important 
Workshop leader will review why knowing and understanding the BIP is important 

BREAK (15 minutes) 

TRANSITION TO MAIN ROOM (5 minutes) 

Section 4: Collaboration Time   Time Limit/Range: 30 minutes 

Application 4.1 (30 minutes) 

1. Staff will reconvene in main conference room 
2. Discussion Lead will notify staff that it is now collaboration time and that they will need 

to fill out their disbility Categories Matrix as an exit slip for the day. 
a. Site lead staff should have IEPs prepared to share with teachers and provide them 

with any additional informaion regarding their student (e.g. BIP/BSP or Psych 
Reports etc.) 

b. Technology devices should also be available for staff to help with the last two 
columns of the matrix. 

 

 
Closure Time Limit/Range: 5 minutes 

1. Have staff reconvene together as a group. 
2. Have staff reflect about the workshops today and have them: 

a. Write three things that they have learned from the workshops. 
b. Three things that they would change. 
c. Three things they feel they have to work on in regards to the workshops 

3. Discussion Lead thank staff for their time. 

Day 3 
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Note: Only madatory for paraprofessionals, administration, educators, and related services. 
 
Materials Needed 

• Resources to help with inclusion 
• Time for collaboration 
• Computer and devices 
• Workshop room 
• Writing utensils 
• Paper 

 

Anticipatory Set (Warm Up)  Time Limit/Range: 5 minutes 

1. Greet staff 
2. Have staff sit in their co-teaching groups if they have them. If staff is new to inclusion 

then have them continue to sit where they are sitting, unless the school site has 
determined their co-teaching teams for next year or coming years.  
 

Body of the Lesson Time Limit/Range: 395 minutes 

Section 1: Methods and Advice   Time Limit/Range: 90 minutes  

Lecturette 1.1 (30 minutes) 

1. Discussion Leader review the first steps of how to make inclusion happen in a positive 
way.  

a. Discussion about fear, concerns, and frustrations. Attitudes being the main reason 
why inclusion can have a hard time fostering at a school site. 

i. Lack of understanding creating fear and then leading to negative feelings 
about inclusion   

ii. Day 1 we were able to address those concerns 
1. We discussed our feelings about inclusion 
2. We addressed what the law actually entails about inclusion 
3. We talked about our attitudes towards inclusion and how it impacts 

the process of it 
iii. Determined what our needs are, what we wanted to see at the school site, 

and goals for ourselves in regards to inclusion 
iv. Defined the inclusion and having an “interventionist” attitude 

1. Choice to have an “interventionist” attitude would be determined 
personally by staff  

2. Discussion lead would then talk about the need for professional developments 
a. Continues to help staff learn and grow as professionals  
b. Some PD’s should also be centered around inclusion during the school year based 

on what educators feel like they have to learn about SSEN 
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i. This PD provides staff at a site knowledge about SSEN in regards to 
behavior, inclusion, legal documents, collaboration, attitudes, and disablity 
categories 

3. Discussion lead review programs and educator related strategies 
a. Programs- used to help with the implementation of inclusion at a site 
b. Related strategies- things educators can do within the class to help SSEN feel 

more included 
c. Programs include: 

i. Building-Based Planning (Schnorr et. al., 2000) 
1. Middle school implemented inclusion at school over a course of 3 

years 
2. 1st year no inclusion occurred only planning about how to 

implement 
3. 2nd year- first year of inclusion with only selected classes. Along 

with monthly open meetings for staff to discuss concerns and 
review progress  

4. 3rd year- school was able to change more classes to inclusive and 
continue to reflect and revise their approaches 

ii. Peer Wide Tutoring Program (McDonnell, J. et. al., 2001) 
1. Educators will need to build a multi-element curriculum for 

students to be able to tutor SSEN  
2. Peers to SSEN will be able to learn how to teach, use strategies, 

observe, constructive criticism, take data, and work on goals for 
the student during a lesson  

a. Students will receive training from staff  
b. Students would be relied on heavily by staff but provided 

with a task that can enhace the classroom culture and 
acceptance of SSEN 

i. Students will be in teams of three and peers will 
rotate roles 

1. Peer role 1- to help teach the student the 
lesson through the strategie given by the 
teacher  

2. Peer role 2- to observe peer 1, take notes, 
provide contructive criticism after lesson, 
and take data on how well SSEN completes 
task  

a. Peer roles 1 and 2 will switch so that 
both students gain experience 

3. SSEN- complete task given by teacher with 
help from peers  

iii. Peer Intervention Model (McCurdy, E.E. et. al., 2013) 
1. Using peers to help support students with “off-task” behaviors. 

a. Peers receive training from educators on what “off-task” 
behaviors are 
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b. Students are taught how to speak to the student when 
engaged in the behavior. Example of strategies:  

i. Encourage them on tasks 
ii. Remind them of their calming techniques 

iii. Remind them of their reward 
iv. Strategies for teachers 

1. Strategies can be just important as programs on a school site 
2. If there are not programs being implemented at your school site, 

educators should be implementing the following strategies to help 
with inclusion 

a. Use of peers to maximize their learning 
b. Accessing accommodations and modifications needed for 

student 
c. Developing multi-element curriculum 
d. Speaking to the students about the strategies and programs 

you will be implementing in class prior to SSEN attending  
i. All these strategies will continue to create a better 

classroom environment and culture 
 

Application 1.1 (15 minutes) 

1. Discussion Lead will continue with the survey “Am I a co-teacher” (Appendix AC) 
2. Discussion Lead will explain that amongst the programs and strategies teachers can use 

to make inclusion successful in their classroom it is important that they also work 
collaboratively with a co-teacher  

3. Discussion Lead will have staff participate in the survey and determine if they are a co-
teacher 

4. After survey Discussion Lead will hand out co-teaching resources (Appendix AD) 
 

Lecturette 1.2 (30 minutes) 

 
5. Discussion Lead will welcome staff back to discussion about methods and advice. 

a. Discussion lead will explain that the survey was to have staff reflect on their co-
teaching relationships and determine if they truly a shared reposibility amongst 
the team with SSEN. 

b. If so, this is their opportunity to discuss how they can enhace it during 
collaboration time.  

c. If not, this will be their opportunity to outline responsibilities of the members of 
the teams during collaboration time. 

6. Discussion Lead will review approaches to co-teaching and the charcteristics of each one 
(see Appendix AD) 

7. Discussion Lead will review resources attached to co-teaching approaches 
a. Planned resposibilities 
b. Co-teaching data sheet 

8. Discussion Lead will continue with why collaborative teams are essential to an inclusive 
campus and how they continue to be the leaders of inclusion through their partnership  
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a. Collaborative teams encompass all members of IEP team: administrators, 
teachers, related services, paraprofessionals and staff around campus 

b. Teams should share common goals and framework or mission for inclusion within 
their teams or as a campus  

c. To be collaborative it is important for teams to share roles, leadership, and 
students within their classes  

i. This will allow for a better class culture and have the students and staff 
feeling more united  

d. Seeking advice and help is key to any collaborative group. It teaches us to be 
vulnerable and allows us to reflect and revise our approaches with students. 

e. Communicating openly with team about crisis moments that happen in class after 
school is done is key to a collaborative classroom  

i. Depending on the extremity of behaviors it can sometimes be a warzone in 
a classroom and important for staff to debrief about the chaos. We are able 
to talk about our own experiences with students and the steps to take next 
time when it occurs etc. 

ii. When crisis situations occur it is important for a team to debrief. It will 
allow heightened emotions and fears to be eased 

9. Discussion Lead will continue with expressing the last pieces of advice on methods for 
how to implement inclusion  

a. If things aren’t working don’t give up. It’s important to constantly reflect and 
revise 

b. There is no wrong or right way to implement inclusion. However, there is 
research on attitudes about inclusion and the different methods put in place.  

i. These were the driving force of this professional development  
ii. This PD provides staff with the ability to change their viewpoints about 

inclusion and SSEN in the general education classroom, provide them 
information on inclusion, and how to make inclusion prosper on their 
campus. However, it is truly up to the school site to embrace what they 
have learned here the past 3 days or continue the same mindset that they 
came in with. 

BREAK (15 minutes) 

Section 2: Collaboration Time with Site   Time Limit/Range: 305 minutes 

Application 2.1 (60 minutes) 

1. Discussion Lead will welcome back staff and have site team work with staff on finalizing 
their outline for goals on inlcusion at the school site  

a. Refer to Appendix AE 
i. Goals should be centered around Day 1’s collaboration time  

1. Goals should address the areas of weakness 
2. Should have all members of the school attached with a goal 
3. Goals should also be oriented inside and outside of the classrooms 

b. Site lead group will develop this application with information from Day 1 and 
alter the document as needed 

i. Site should ask input from staff 
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ii. Site should have approval from staff before implementation 
c. Once finalized, site lead group will then make copies of the plan and developa 

schedule to monitor progress on their goals 
 

LUNCH (60 minutes) 

Application 2.2 (15 minutes) 

1. Discussion lead will have staff participate in the post-survey to determine if they feelings 
have changed since the beginning of the professional development seminar. In addtion 
there will be areas where staff can also share opinions and comments about the 
professional development. 

Application 2.3 (165 minutes) 

2. Site teams will decide how staff should use collaboration time for the rest of the PD 
a. Suggestions:  

i. Have an all staff meeting to determine how they will move forward 
ii. develop goals, mission or framework for inclusion on school site 

iii. Allow co-collab teams to meet and discuss their progress and whether 
their team is truly collaborative 

iv. Allow teachers to look at IEPs and ask case managers questions about the 
student(s) 

v. Coordinate with district in providing training for staff 
1. CPI or first aid/CPR 

Closure Time Limit/Range: 5 minutes 

1. Have Discussion Leader thank staff for their openness and participation throughout the 
three days.  

2. Discussion leader will provide staff with resources (if needed). 
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PART III: APPLICATIONS, PRACTICE, & FOLLOW-UP EXPERIENCES 

FOLLOWING THE MODULE 

Application and Follow-Up  

1. After staff develops goal sheet for inclusion. Professional development lead should visit 
the campus when they have determined an appropriate time to evaluate their goal.  

a. Professional development lead should provide feedback for what they saw 
happening in classrooms and if staff are implementing the strategies taught to 
them during the seminar. 

2. Have staff reflect on the observations and determine additional goals for the coming  
month.  

 
Follow-Up Experiences 

1. Have staff on site have the opportunity to get to know SSEN on campus. 
a. Have staff schedule times for teachers to introduce the students to staff on 

campus. 
2. Try to have staff attend the IEP for the whole meeting. 

a. Personnel tend to only provide their portion of the meeting and then leave. By 
staying personnel can receive more information about the student and continue 
to build the team stronger. 

 
Practice 

1. Staff should practice scheduling collaborative meetings at least once a month.  
2. Staff should also develop an outline of areas to talk about during the meeting to use time 

wisely.   
a. Meetings do not have to be long and exhausting but can be just an overview of the 

student and progress in class.  
b. Meeting just to discuss concerns. 
c. Meetings can be times to plan units and activities. 
d. Meeting to debrief about behavior and crisis situations. 

 
Application  

1. Have administrators develop a schedule of opportunities for staff to receive more 
professional development in the area of inclusion and SSEN.  

2. Have administration graph interests in professional developments dealing with the two 
topics and how many people attended throughout the school year 

a. This information will be used to determine the need for professional 
developments  

b. Survey what information is important in these areas for staff 
c. How effective the professional developments are on our campus culture in regards 

to these two areas. 
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PART IV: EVALUATION, RESOURCES, AND REFERENCES 

 
Evaluation 

1. The evaluation provided to staff was a pre-survey. The survey questioned participants 
about their educational history, classroom/school environment, knowledge and training, 
attitudes, experience with implementation of inclusion, and rating scale of their school. 
(See Appendix C)  

 
This evaluation will also be used as a post-test to determine whether or not attitudes and 
thoughts about inclusion have changed for staff on campus. 
 

2.  Staff will be participating in the Disability Category Matrix (“Whose Disability is it 
Anyway?!- Appendix V). Staff will be asked to complete the matrix based on SSEN that 
have attended their classes this year. It will ask them to identify which category they fall 
under, their strengths and challenges, behavior, and information on their actual diagnosis. 
By having staff complete this matrix it will allow staff to self evaluate and for workshop 
leaders gauge how many educators and staff on campus look at SSEN profiles.  

 
3. Staff will also be participating in a survey to determine whether or not they play an appropriate 

role as a co-teacher (“Am I a Co-Teacher?”- Appendix AC) in their collaborative teams on site. If 
staff do not have teams, they can evaluate themselves and determine which qualities of a co-
teaching team are their strengths and weaknesses. 
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Appendix A 

Parent Letter Example 

Dear Parents/Guardians,  

 Recently your school site has decided to implement inclusion or has recently began 

implementing inclusion. To create a better school community (Name of school) School has 

decided to ask parents and guardians to participate in a quick survey about inclusion on their 

student’s campus. To help with inclusion on your student’s campus, educators, administrators, 

and classified staff will be participating in a professional development to better staff’s inclusive 

techniques with the students in their classrooms and on campus. 

 To create an “inclusive” campus, educators will be teaching all students in their 

classrooms. Students with diverse educational needs, multicultural backgrounds, socio-economic 

backgrounds etc. will be taught in collaborative classrooms. This professional development will 

help teachers create a sense of belonging and community amongst staff, teachers, administrators, 

students, and parents.  

The individuals who decide to participate in this survey will remain anonymous and will 

allow the professional development team to address parental concerns with the staff. Your input 

is very valuable to us during this professional development. Please address any concerns or 

comments that you may have regarding inclusion on your campus. 

By completing this survey, you will allow the educators of ______________________ 

School better serve your student on campus. 

Sincerely,  

Kathleen Bartolome 

Professional Development Creator 
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Appendix B 

Parent Survey 

Information 

Grade level of student(s): ______________________ 

Number of students at school site: _________________ 

Years of inclusion on campus: 

0-1 year 1-2 years 3+ years 

 

Demographic of student(s): 
Please respond with YES or NO 

Does your student(s) qualify under the free or reduced lunch? ___________________________ 

Does your student(s) qualify under any disability categories? ____________________________ 

Does your student(s) have an IEP or 504 plan? __________________________________ 

Does your student(s) have Positive Behavior Support Plan (PBS) or Behavior Intervention Plan 
(BIP)? _______________________ 

Does your student(s) have a behavior contract with their current school? 
____________________ 

Does your student(s) participate in advanced courses? __________________________ 

Does your student(s) participate in general education courses? __________________________ 

How many general education courses does your student(s) participate in during their school day? 
________________________________ 

 

Rating 

For the following statements please circle whether you strongly disagree, disagree, neutral, 
agree, strongly agree. 

All staff on campus are accepting of my student(s). 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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I feel welcomed by the staff on campus when I attend events, pick up my student from school, 
and attend meeting or conferences. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

I feel well informed about school activities on campus.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

My teachers are well informed about school activities on campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

When I ask for help or resources I believe that my school supplies them to the best of their 
abilities. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

I feel connected with families with students with special educational needs for activities or 
carpool. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

I feel connected with families with “typical” peers for activities or carpool. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

I feel that my student(s) understands diverse cultures, special educational needs, and socio-
economic statuses of their peers. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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I feel that my student(s) has a sense of belonging on their school campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Additional Comments:  
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Appendix C 

 Teacher Survey for Inclusion 

Information 

How many years have you been in the education field? ______________________ 

What is your role on campus? (Please circle one) 

General educator Educational  Specialist Speech and Language Pathologist 

School Psychologist Paraprofessional  Custodian Administration  

Occupational Therapist Office Assistant Counselor  

Other Service Provider Other: _____________________________ 

 

How many years have you worked on campus? _________________________ 

Classroom/School Environment 

I feel confident in my ability to produce a positive, comfortable learning environment for my 
students.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to serve the students with my classroom or services. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to handle problematic behaviors in or outside of the classroom.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to make connections with all students on campus.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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I feel confident in my ability to make connections with students with special educational needs 
on campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Knowledge and Training 
 

I feel confident in my ability to use my knowledge and training in my field to support the 
students learning needs on campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my knowledge of classroom management to help with problematic behaviors 
in the classroom.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I have received proper training in behavior management with typical and students with special 
educational needs. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I have knowledge in behavior management strategies (e.g. token board systems, positive reward 
systems etc.). 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I understand the 4 types of behaviors (attention seeking, sensory, escaping/avoiding, or tangible 
seeking) that students can engage in and know proper behavior techniques to gain the desired 
outcome. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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Attitudes 

I am accepting of all students within my classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Though it may be a challenge to have students with special educational needs in my classroom, I 
try to get to know them and provide them with a positive learning environment. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I do not let past events alter my attitude towards a student. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I enjoy having students with special educational needs in my classroom. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I treat students with special educational needs the same as a typical student. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

  

Experience with Implementation of Inclusion 

During my credential program, I was taught about inclusion and the different methods of a 
collaborative classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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Throughout my years as an educator I attended professional developments that prepared me to 
teach in an inclusive classroom.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

I have taught in an inclusive classroom with educational specialist support. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

We used a collaborative model that allowed both educators to use their strengths in teaching the 
classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel like the inclusive model is useful on our site. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Rating: 

Please rate your site in their ability in addressing the following areas. Rating is based on a 1-5 
scale (1 being the lowest and 5 being the highest). 

My school is fully inclusive. Parents, special educators, administration, and classified staff work 
together to include students with special educational needs in general education classrooms.  

1 2 3 4 5 

 

My school has provided opportunities to develop inclusive classrooms between general 
education teacher and educational specialists 

1 2 3 4 5 

 

Educational specialists have been willing to collaborate and develop lesson plans that benefit all 
students within the classroom 

1 2 3 4 5 
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General educators have been willing to collaborate and develop lesson plans that benefit all 
students within the classroom 

1 2 3 4 5 

 

Additional Comments:  
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Appendix D 

Introduction: Day 1 

Slide 1 

Welcome to:
Developing and Refining 

Inclusive Practices

 
Slide 2 

Welcome!

What to expect:
• Three day professional development seminar

• 3 days of workshops and one day of collaboration

• Staff will be provided with two 15 minute breaks and 1 hour lunch 
each day

• Workshops will be given by colleagues
• Opportunity to collaborate and reflect with colleagues on 

implementation of inclusion

 
 

Give an overview of what to expect with the next couple of days.  
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Slide 3 

What do I expect?

• For staff to be open and communicative about concerns and ideas 
about inclusion

• To maintain professionalism during discussions
• To be open minded
• To be considerate of colleagues time (e.g. arriving on time from 

breaks and lunches)
• To be present 

 
Provide staff with expectations before beginning professional development. 

 

Slide 4 

Day 1 Agenda
Welcome 
Group activity
What does it mean to have an “interventionist” attitude?
Break (15 min break)
1st workshop- inclusion
Lunch (1 hour)
Group discussion
Break (15 min break)
Review of pre-survey results
Conclude Day 1

 
Introduce the workshop and the outline of how Day 1 should go. 
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Slide 5 

Why are we here?

Inclusion
• By attending this professional 

development staff will be able 
to:

• Understanding of inclusion
• Overview of legal documents
• Opportunity to voice concerns 

about inclusion
• Develop and collaborate on how 

to implement inclusion on campus

 
*Edit slides so that the left side appears first and the right side appears second 

Two possible reasons: 

•School has decided to recently implement inclusion on campus  
•School is now moving to an all-inclusive type of setting 
•School has implemented inclusion but needs help in refining their process and develop 
inclusion to better the students’ and staff’s learning environment  

 

By attending this professional development staff will be able to: 

-Gain a clear understanding of inclusion 

-Gain an overview of how to read legal documents associated with students with special 
educational needs (SSEN) 

-Staff will be provided an opportunity to voice concerns over inclusion and develop a plan on 
how to move forward with inclusion on their school site.  

-Opportunity to collaborate and develop inclusive classrooms 
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Slide 6 

Group Activity

 
 

Slide 7 

Group Activity- Charades and Scavenger Hunt

• Objective
• to obtain all items that are being 

demonstrated through body 
language

• Five items 
• Need to find items in room or 

around campus
• 10 minutes

• Rules:
• Charader- can only use body and 

movements to describe the object
• NO talking, writing, or drawing

• Other participants
• determine objects being described
• obtain the item 

 
Group activity (Appendix E): 

-Have staff break up into equal groups 

* Have slide first show left side and then transition to right side 
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Slide 8 

Thoughts?

• What happened?
• Positive outcomes?
• Challenges?
• Was there a leader? Was it collaborative?

 
Review group activity with staff 

-What happened? Were they successful? 

-Any positive outcomes? 

-Were there any challenges? 

-Was there a leader? Was it collaborative? 
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Slide 9 

Why did we do this?

 
Why did we do this activity? 

-Think of the person completing the charade. They were unable to speak, write, or draw. It was 
more challenging when we are unable to use some of the most basic communication skills that 
we are used to accessing. However, it took more than one person to understand what the person 
was trying to identify. In addition, it took more than one person to go and obtain the item needed. 

 

-This activity shows that we all can become interventionist on our campuses for students with 
special educational needs 

  



INCLUSION  95 
 

Slide 10 

What is an interventionist?

• Someone who provides assistance to others to increase skills
• Collaborative
• Providing guidelines to help with a successful outcome

 
1) Staff could represent these qualities when completing the group activity  

2) It may have not been communicated but it shows that all humans have the innate ability to 
help, discuss, and when presented with a challenge create an environment that will allow them to 
be successful.  

 

Slide 11 

What does it mean to have an 
“Interventionist” attitude?

 
 

Refer to Appendix F 
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Slide 12 

1) What does it mean to have an interventionist attitude?

2) Why should we have interventionist attitudes?

3) How are interventionist attitudes important to our students 
on campus?

4) How are interventionist attitudes important to our 
colleagues on campus?

5) How do we benefit from interventionist attitudes?

 
Slide 13 

“Interventionist” attitudes- refers to a 
person’s belief or attitude in regards to 
providing intervention strategies to help with 
process of inclusion in the classroom and on 
campus.  

 
Intervention3- A planned activity to increase student’s skills. May be preventative, remedial, or 
compensatory. 
Inclusion- characterized by the feeling of belonging, not by mere proximity. Inclusion is children 
of all abilities learning, playing, and working together.  

  

                                                 

 
3 From Center for Inclusive Child Care (2001-2017). Retrieved from 

http://www.inclusivechildcare.org/inclusion_glossary.cfm#I 
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Slide 14 

Purpose of Developing ‘Interventionist’ 
Attitudes
• Power to change their school culture and the attitudes surrounding 

inclusion
• Knowledge about the students on campus with special needs
• Creation of positive collaborative environments for all staff on campus
• Ability to create a sense of belonging for all students on campus and 

spread awareness of SSEN. 

 
 

Slide 15 

Break (15 min)
and 

then head to first workshop
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Appendix E 

Group Activity 1: Charades and Scavenger Hunt 

Objective: 
To obtain all 5 items that their partner will have to describe using their body.  

Materials: 
• Blank sheets of paper and a pencil (to write objects on) 
• 5 objects easily obtainable by staff (e.g. pen, paper, pencil, chapstick etc.) 
• Buckets or containers to keep labels for the 5 objects 
 

Directions: 
1. Divide participants in equal groups 
2. Have groups determine who will be the person to complete the charade 

a. Other participants will help determine which objects staff must obtain to win the 
game 

3. Have groups stay in different areas of the room 
4. Notify groups that they will have 10 minutes to try and obtain all items given to their 

partner who will be completing the charades.  
a. All groups will be provided the same number of items and the same objects 
b. Once a team can determine the object they then need to find that object in the 

room or on campus 
5. Allow enough space for people to move around 

a. Have participants place their bags under chairs or tables 
 

Directions for participants: 
1. Person completing charade: can only use their body and movements to describe the 

object 
a. Cannot: talk, write, or draw 

2. Other participants in group: determine what object is being described and obtain the item
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Appendix F 

Group Activity 2: Interventionist Attitudes 

Objective:  

To have staff determine what it means to have an interventionist attitude on campus.  

Materials: 

• Posters with each question labeled (larger groups should create duplicate posters)  
• Post-it notes 
• Staff broken into teams and assigned a poster to start with 

Questions: 

1. What does it mean to have an interventionist attitude? 
2. Why should we have interventionist attitudes? 
3. How are interventionist attitudes important to our students on campus? 
4. How are interventionist attitudes important to our colleagues on campus? 
5. How do we benefit from interventionist attitudes? 

Directions: 

4. Split staff by tables 
5. Have groups orient themselves at each poster within the room 
6. Have groups answer questions with the usage of post-it notes 

a. Groups should get 2 minutes at each poster and move clock wise to complete all 
posters. 

b. Once 10 minutes are up, have teams stay at posters 
7. Have each group present their poster and determine common themes they saw or post-it notes that 

resonated with them 
8. Direct staff back to their 
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Appendix G 

Day 1: Workshop PowerPoint 

Slide 1 

Implementation of Inclusion
Workshop 1

 
*Workshop leaders should note that they will be taking notes on the group responses on the 
PowerPoint. After discussion is completed they will also add their slides to the main lead’s 
master slide (suggested format would be Google slides for easier collaboration) 

-Try to have workshop leaders for this discussion to not be staff on the school site. If it is hard to 
find someone outside of staff to run discussion, have administrators lead discussions.  
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Slide 2 

Purpose of Workshop

To discuss inclusion and understand the benefits 
you see and the challenges you face throughout 

the school year

 
•Provide overview of workshop to staff 
•Explain areas of discussion 
•Being open to inclusion on school site (attitude) 
•How was inclusion implemented? 
•Problems or potential problems or benefits 
•Solutions and end goal for professional development  

 

Slide 3 

Questions:

1. Are you open to inclusion being implemented on your site? Yes or 
no? What makes you open and what makes you hesitant?

2. How was inclusion implemented on your site? 
3. What challenges has your school faced when implementation 

occurred? Or what challenges do you see arising when 
implementation does occur?

4. What benefits have you seen come from implementation? Or what 
benefits do see arising from implementing inclusion?  

 
 

 

  



INCLUSION  102 
 

Slide 4 

Are you open to inclusion being implemented 
on your site?

Yes No

 
Discussion leaders will pose these questions and complete the boxes with staff during discussion.  

1) What makes you hesitant? What make you open? 

 

Slide 5 

How was inclusion implemented at your 
school site?

 
•What problems have they faced when the implementation occurred? 
•What problems do they see arising when implementation does occur? 
•Pros 
•Cons 
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Slide 6 

What challenges has your school faced when 
implementation occurred? Or what challenges do 
you see arising when implementation does occur?

 
Slide 7 

What benefits have you seen come from 
implementation? Or what benefits do see arising 
from implementing inclusion?
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Appendix H 

Inclusion Discussion PowerPoint 

Slide 1 

Welcome back!

 
Review feedback received by groups during workshop discussion.  

Slide 2 

Are you open to inclusion being implemented 
on your site?

Yes No

 
Slides should be already completed from the previous day. Discussion lead will review it with 
staff.   
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Slide 3 

How was inclusion implemented at your 
school site?

Pros Cons

 
Slide 4 

Survey information 
(Staff)

0

1

2

3

4

5

6

Category 1 Category 2 Category 3 Category 4

Chart Title

Series 1 Series 2 Series 3

Example of how information should be 
displayed

 
Professional development team will develop survey results, graph them, and present them to 
staff.  
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Slide 5 

Survey information 
(Parent)

Sales

1st Qtr 2nd Qtr 3rd Qtr 4th Qtr

Example of how information should be 
displayed. 

 
Professional development team will develop survey results, graph them, and present them to 
staff. 

Slide 6 

Inclusion Successful?

Successful
• Provided opportunities to 

collaborate
• Time to devise an 

implementation plan
• Team constructed in order to 

review the progress on inclusion 
with staff

• Open communication about 
concerns and benefits.

Unsuccessful
• No formation of group to 

oversee the implementation of 
inclusion

• No trainings to help with 
knowledge and/or provide 
strategy tips to staff

• A declaration
• No revision to current 

implementation

 
Discussion Lead will pose the question: So, has inclusion been successful?  

The answer is “yes”, however it has been with the proper placement of strategies and methods 
determined by the site. 

What researchers have found was that: 
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•The school was provided opportunities to collaborate prior to the implementation of 
inclusion.4  
•When provided with opportunities to collaborate, teams could develop a plan on how to 
implement inclusion and provide the program the constant revising it needs.5  
•With this plan, staff on campus determined when they would review progress of inclusion on 
their campus and created an open forum for many staff members. 
•During these meetings or reviews staff would be able to have open communication with 
committee and discuss any challenges they were facing.  
•These meetings would also allow educators to determine what types professional 
developments or trainings staff needed to keep all students safe on campus and how to help 
support SSEN. 

 

Campuses that were unsuccessful with inclusion 

•Did not place a team/person in charge to oversee the process and gauge whether it was being 
successful in the way it was being implemented 
•There was no training implemented prior to staff on how to help SSEN within the classroom 
•Inclusion was implemented as something to comply with IDEA (2004) rather than a process 
that should be constantly reviewed.6   

                                                 

 
4 From Singh, D.K. (2006). Preparing general education teachers. Paper presented at the 

29th Teacher Education Division of the Council for Exceptional Children and the second annual 
Technology and Media Division joint conference, San Diego, CA. Abstract retrieved from 
http://files.eric.ed.gov/fulltext/ED499013.pdf.  

5 From Schnorr, R.F., Matott, E., Paetow, M., & Putnam, P. (2000). Building-based 
change: one school’s journey toward full inclusion. Middle School Journal, 31(3), 44-52.  

6 From Ross-Hill, R. (2009). Teacher attitude towards inclusion practices and special 
needs students. Journal of Research in Special Educational Needs, 9(3), 188-198. 
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Slide 7 

Staff and Inclusion?

Successful
• Open to having SSEN in their 

classroom and interacting with 
them

• Willing to adapt collaborative 
environments and learn new 
techniques and strategies to help 
with SSEN in the classroom

• Implementing proper BIP or PBS 
around campus and following 
accommodations and 
modifications

Unsuccessful
• Not being able to discuss 

concerns or being heard but 
nothing comes from the 
discussion

• Attitudes of staff about inclusion
• Not given knowledge or 

information about SSEN
• Not given proper training 

 
Regarding staff and their transition with inclusion, staff had success7:  

•when they were open to having SSEN in their classroom and treated them as other “typical” 
students. 
•When staff were willing to be collaborative with educational specialists and learn additional 
strategies to help SSEN within their classroom. 
•When staff could understand and implement IEP accommodations and modifications as well 
as behavior plans or strategies to help with students’ behaviors. 

 

Inclusion was not successful with staff when: 

•Concerns were not addressed or if they were discussed there were no solutions provided to 
staff’s concerns. 
•Staff not wanting SSEN within their class.8 
•No information or instruction on how to read key legal documents regarding SSEN  
•No training provided to staff to prepare them for SSEN attending their classes.   

                                                 

 
7 From Knight, B.A. (1999). Towards inclusion of students with special educational 

needs in the regular classroom. Support for Learning, 14(1), 3-7.   
8 From Stanovich, P.J. & Jordan, A. (1998). Canadian teachers’ and principals’ beliefs 

about inclusive education as predictors of effective teaching in heterogenous classrooms. The 
Elementary School Journal, 98 (3), 221-238. 
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Slide 8 

 

Activity

• Write at least 2 goals in 
each area

• You will have 5 minutes to 
complete this activity

1. What goals would you like your 
school to achieve in regards to 
inclusion?

2. How would you like to move forward 
with inclusion on your campus?

3. What is a personal goal you have in 
regards to inclusion? 

*Goals can relate to collaboration, 
attitude, and/or knowledge 
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Appendix I 

Checklist for Inclusive Schooling9 

 Yes No If no, next 
action: 

Designated 
Individual for 
Next Step: 

Notes: 

Does your school mission statement 
support inclusion? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Are there any professional learning 
opportunities for staff to reflect about 
inclusion on campus? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do staff developments or memos promote 
inclusion through a variety of ways 
(presentations, announcements, school 
news etc.)? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Does staff use inclusive language (i.e. 
refer to SSEN as “our students” vs. 
“your” students) 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Are SSEN in general education 
classrooms? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Are all SSEN able to participate in a 
meaningful way? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do SSEN use the same transportation as 
everyone else during field trips (when 
possible)? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do SSEN us the same school spaces (e.g. 
lockers, entrances, and lunch tables) as 
their “typical” peers? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

                                                 

 
9 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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 Yes No If no, next 
action: 

Designated 
Individual for 
Next Step: 

Notes: 

Do SSEN participate in extracurricular 
activities with “typical” peers? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do group activities throughout a 
student’s day promote interactions 
between “typical” peers and SSEN? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do educational specialists and general 
educators collaborate to ensure 
participation of all students within the 
classroom? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do educational specialists and general 
educators collaborate on IEP goals and 
objectives? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do educational specialist and general 
educator collaborate on core curriculum 
for SSEN? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do educational specialist and general 
educators collaborate on instructional 
strategies used for SSEN and whether 
they are successful in the classroom? 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Do educators promote self-advocacy (e.g. 
voicing concerns in the classroom, 
wants/needs, understanding their 
disability and participating in their IEP 
etc.) 

  Revise/Revamp 
Make plan 
More 
info/resources 

  

Are educational specialists, general 
educators, paraprofessionals, and related 
service professionals collaborating and 
developing plans (e.g. lesson plans, 
behavior plans, data sheets etc.) to 
address educational needs of SSEN? 

  Revise/Revamp 
Make plan 
More 
info/resources 
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Discussion Questions: 
 

1. Are you open to inclusion being implemented on your site? Yes or no? What makes you 

open and what makes you hesitant?  

2. How was inclusion implemented on your site?  

3. What challenges has your school faced when implementation occurred? Or what 

challenges do you see arising when implementation does occur? 

4. What benefits have you seen come from implementation? Or what benefits do see arising 

from implementing inclusion?   
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Appendix J 

Day 2: Welcome PowerPoint 

Slide 1 

Welcome to Day 2!

 
Slide 2 

Goals for Inclusion

 
Discussion Lead fill out with common themes found from responses given on Day 1 
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Slide 3 

How would you like to move forward with 
inclusion on your campus?

 
Discussion Lead fill out with common themes found from responses given on Day 1 

 

Slide 4 

Individual Goal

 
Discussion Lead fill out with common themes found from responses given on Day 1 
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Slide 5 

Day 2 Overview

• Workshops
• Functions of Behavior and Strategies
• Legal Documents Related to SSEN
• Disability Categories

 
 

Slide 6 

Welcome Back!
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Slide 7 

Welcome back!

• Reflect on your day
• Write

• 3 things you learned at your workshops
• 3 things that you would change about the workshops
• 3 things you feel like you have to work on in regards to these workshops
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Appendix K  

Group Cards for Workshops (Example) 
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Appendix L 

Day 2: Functions of Behaviors and Strategies PowerPoint 

Slide 1 

Behaviors and Strategies

 
Slide 2 

“Behavior are not fixed realities; when teachers 
work to understand students and their needs, 
undesirable behaviors can be minimized or 
eliminated.” 

-Kluth

 
  



INCLUSION  119 
 

Slide 3 

Communicating

• All people engage in behaviors in order to receive their desired need 
or to communicate their wants and needs

• When students are “exhibiting a behavior” they may be communicating the 
only way that they can. They may be responding to pain, asserting 
themselves, escaping from an intolerable situation, or resisting the way they 
are being treated.  

• However, not all people know how to engage in appropriate behaviors 
in order to get their needs met within the classroom.

• When students or people engage in inappropriate ways to get their 
needs met, they can often disrupt the environment.  

10 

Slide 4 

Functions of Behavior

• There are four functions of behavior that occur
• Sensory

• Engaging in behaviors in order to feel good or find relief
• Ex: flapping, jumping, running, pacing, squeezing, tapping

• Escape/Avoidance
• Ability to leave or not attend to a task, situation, or person

• Ex: procrastinating, changing the subject, avoiding someone in the hallway
• Attention

• Gaining attention from peers or staff. Can be done positively or negatively
• Ex: raised hand, yelling in the room, constantly asking questions, tapping someone to talk to them

• Tangibles
• Trying to obtain materials to participate in an activity or to retrieve a preferred item. 

• Ex: stuffed animal or toy, grabbing a pen or pencil,  a personal object 

11 

  

                                                 

 
10 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 

 
11 From Functions of Behavior: Four Primary Functions of Behavior. Retrieved from 

http://flpbs.fmhi.usf.edu/Modelschools_08_09/Artifacts/Collier/Veterns%20Memorial%20Eleme
ntary/Behavior%20Principles.pdf. 
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Slide 5 

Attention Seeking Behaviors

• Attention seeking behaviors can occur with specific individuals are 
present within the room

• Ex: Teacher, administrator, staff
• These related behaviors are person specific and NOT event or location 

specific
• Can occur when other students are receiving attention and not 

student
• Peer attention can be a constant factor throughout the day

• Behaviors that can occur: Yelling out, being a class clown, making presence 
known

• Extreme Examples: inappropriately touching, inappropriate talk

 
 

Slide 6 

Escape/Avoidance Behavior

• Behavior can occur when the person is trying to escape or avoid a 
person, event, activity, or requests

• Behaviors that can occur: procrastinating on assignments, eloping from 
classroom, constantly completing other activities besides the task at hand

• Extreme Behaviors: kick, hit, spit, tear paper up, argue about activity
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Slide 7 

Tangible Seeking Behavior

• Tangible seeking behaviors can occur when an item is usually denied 
or taken away from a person

• Items: phone, video games, preferred activity etc.
• Behaviors that can occur: arguing, not giving it to the person, trying to obtain 

the object
• Extreme behaviors: kicking, spitting, hitting, breaking items,

 
Slide 8 

Sensory Seeking Behaviors

• Sensory seeking behaviors can occur anytime, anywhere
• They are not person, event, or location specific
• Can occur when the person is experiencing more stress

• Examples of behaviors: flapping, jumping, pacing, biting on objects, making 
noises

• Extreme behaviors: touching inappropriately, eating items (crayons, paper), 
licking items
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Slide 9 

Group Activity 

 
Slide 10 

How do you handle these behaviors?

• Take a moment to think about how you currently deal with these 
types of behavior within your classroom

• Think about the tendencies, habits of our own mind, and our beliefs about 
how to problem-solve

• What are you usual approaches? With “typical” students and/or 
SSEN?

• Are the approaches successful? Why or why not? 

 
Have staff reflect about what they wrote in the group activity. If there were any areas where they 
tried to use strategies to help behaviors and were unsuccessful ask them why and how would 
they approach the same situation again.  
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Slide 11 

Revamping Approaches to 
Behavior

 
Slide 12 

Recommendations Prior to Revamping

• 3 important things to remember
• Language
• Strengths
• Venting 

• By being able to concentrate on these aspects prior to handling 
behaviors within the classroom it will allow staff to be able to build 
better relationships with their students and colleagues.

 
Workshop leader will explain to staff that before beginning to revamp the way an educator 
handles behavior in their classes it is important to keep 3 things in mind: language, focusing on 
strengths, and finding ways to vent and collaborate12. 

-Language used to describe the behavior or child effects the way the educator or other people 
involved in the student’s education view the student. 

-By focusing on the strengths of the student’s we can begin to look at the student in a more 
positive light 

                                                 

 
12 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism in the inclusive 

classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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-When dealing with students who have difficult behaviors it is important to vent with other staff 
and find some relief within the stressfulness of the situation. As educators, we constantly leave 
our classrooms wondering how could we have done it better, especially when heightened 
situations occur. By having other colleagues that you can talk to about the situation the more 
willing you will be able to continue to work with that student.  
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Slide 13 

Recommendations Prior to Revamping

• Using rewards and reinforcement but also pairing it with new skills 
and strategies

• Being proactive about behavior rather than reactive
• Examples: using positive or negative punishment 

• Avoid removing students from the classroom
• Do not always focus on compliance

• SSEN

13 

•Using rewards and reinforcement but also pairing it with new skills and strategies 
•Example: Students is yelling to gain attention. Staff is providing rewards for student when 
they do not yell in the classroom. Along with the reward, the teacher must also educate the 
student on the proper ways of getting attention and providing other ways to achieve that 
attention (e.g. raising hand, tapping teacher on the shoulder with quiet mouth) 
•Being proactive about behavior rather than reactive.  
•Providing students with expected behaviors prior to beginning lesson 
•Keep expectations positive and not negative 
•-positive punishment: adding a task as an unpleasant or aversive consequence 
•-negative punishment: taking away something or task as an unpleasant or aversive 
consequence 

• Avoid moving students from the classroom- when removing frequent fliers from the 
classroom, teacher can break bonds with the student and create negative relationships with 
them. Behaviors always occur to communicate something. It is important to have 
conversations with the students and see if the behaviors are a reaction to something that is 
happening in their lives. If removing from the classroom is unavoidable, it’s important to not 
have the student lose all instructional time outside. In addition, staff should also reflect on the 
situation with the student and provide them with feedback to help them gain what they need 
from the classroom environment.  

• It’s important for people to also not focus on compliance. There are times where students are 
asked to by staff to “look at me”, sometimes this is hard for SSEN and for “typical” people. 

o “Look at me” can be used to gain the attention from SSEN when they are distracted. 
However, depending on the task (i.e. if you are asking them to listen to you or if their 

                                                 

 
13 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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task is to attend) staff should determine whether it is important for the student to 
provide you their attention. For example, a student who has a tough time looking at 
someone may be due to their disability (e.g. student with ASD). So, a teacher or staff 
demanding the student to “look at them” requires more concentration in comparison 
to “typical” peers. So, if a teacher would like the student to concentrate on watching 
something or gain their attention “look at me” or “let me see your eyes” is 
appropriate. If an educator would like the student to listen to them, it may be better to 
have them listen and look away rather than stare at the person talking.  

o It can be our natural reaction to look away when we feel as if we are being publicly 
shamed. People also use other ways to not feel awkward in situations that are too 
serious (e.g. smile, laugh) – this goes in hand with SSEN and social skills.   

o Sometimes forcing compliance of the student steers away from the main goal of what 
really matters and prevent teachers from creating solutions to enhance their teaching 
and the student’s learning.  

 

Resources: Quantum Learning14 and Kluth “You’re Going to Love this Kid”  

  

                                                 

 
14 From Quantum Learning. (2014). Essentials: understanding the quantum learning 

system. Oceanside, CA: Quantum Learning Network Incorporated. 
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Slide 14 

Strategies to Help with Attention Seeking 

Preventative
• Acknowledge student’s feelings
• Greet them 
• Recognize them for following 

directions
• Chat time
• Positive notes/ phone calls 

home
• Praise

Responding
• Hand signals
• Ignoring
• Physical Touch
• A note written to the student
• Student name in an example
• Move closer to student
• Use a witty comeback for the 

student

 
Preventative Strategies15  

- Important to acknowledge the student’s feelings. Can say things like: 

•I know you would like my attention, but let me __________________ and I can come back to 
you 
•I see that your hand is up, I will be with you in a moment. 
•Let me speak to _______________ and you will be next 

-Greet them at the door.  
-When they are completing the expectations of the classroom recognize them for their efforts. 
The more that we recognize when they engage in expected behaviors the more they will engage 
in those behaviors 
-Providing chat time will allow the student to receive the 1:1 attention that they crave but in a 
healthy way. The teacher can place a timer for the student so that they do not take a long time to 
talk. 
-Positive notes/phone calls will continue to help the student receive additional positive praise for 
following expected behaviors from family members 
-Praise when completing expected behaviors help the student receive the attention they need for 
being appropriate in class.  
 

Responding 

                                                 

 
15 From Kagan, S., Kyle, P., Scott, S. (2004). Win-win discipline. San Clemente, CA: 

Kagan Publishing.  
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-Hand signals can be used to receive the desired behavior you need when a student is attention 
seeking 

-Ignoring will be very hard to do. However, for a person who is attention seeking they are not 
concerned whether they get negative or positive attention from staff they just want attention. 
While ignoring, it is important to praise the other students within the class that are engaging in 
appropriate behaviors. Engaging in this strategy will test your limits so stay STRONG! 

-Physical touches can help when the student is needing attention but you are not able to provide. 
When using this, know your student. If the student can inappropriately touch staff it’s important 
to not cross the boundary with the student to continue modeling personal space.  

-A written note provides the student with feedback but in a calm and quiet manner 
-When using a student name in an example it can cause the student to stop what they are doing 
and engage in the lesson because the lesson is now concentrated on an example about the student 
-Proximity to the student can also help with attention seeking behaviors, in addition it would be 
another alternative way instead of touching the student.  
-When students are constantly say things out loud to get attention (i.e. class clown) it is 
important for staff to also make the outbursts seem like nothing. With a witty comeback, staff 
can alter the behavior and turn it into a comical situation that is brief.  
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Slide 15 

Strategies to Help with Escape/Avoidance 
Behaviors 

Preventative
• Avoid putting students on the 

spot
• Self-confidence building
• Celebrate accomplishments
• Provide time to escape or avoid
• Provide choice
• Provide expectations 

Responding
• Chunking assignments
• Encouragement
• Access to escape or avoid 

assignment
• Limit problems
• Limit directions

• Model expected behaviors of 
how to escape/avoid task

 
Preventative 

-Putting students on the spot will cause the student to want to escape or avoid the situation even 
more since attention from all their peers are now on them. Instead of putting students on the spot 
try to: 

•Getting all students started and have a 1:1 conversation with them about why they are not 
starting. If student is unresponsive provide them with a minute or two and then comeback.  
•Provide them choices before engaging in behaviors that are disruptive 
•Reminding them of their positive and negative consequences of completing or not completing 
their work 
-When students are starting to break down, provide them with confidence in their ability to 
complete the work. Provide them with some time to cool down and then build them up with their 
confidence 
-Celebrate their accomplishments with them. If reading is very difficult for them and they receive 
a high score celebrate their success! 
-Allow them to escape the assignment in the appropriate way. Provide work in chunks and then 
allow them to take a break. This can be done multiple times throughout the period or day. 
-Provide a choice for the students. Can be a change in environment to complete the assignment 
on, additional help with the assignment, access to break if needed, ability to work with a partner 
-Giving expectations prior to the student beginning their work can help all students within the 
class. It will allow them to know what they need to have done before leaving the classroom and 
how it should be done. By reviewing your expectation, you can set your students up for success.  
 

Responding 

-When a student has begun to escape or avoid a task it is important for educators to chunk the 
assignment so that the student is able to feel that the task is not as daunting. 
-Continue to encourage the student while they are completing the assignment. Check in with the 
student constantly and provide praise.  
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-Provide access to escape or avoid. When students begin to shut down it’s important to limit the 
problems for the student or provide additional time to complete the assignment. By also limiting 
directions it will allow the student to only concentrated on what’s needed at that moment.  
-Modeling expected behaviors or think alouds for students. This provides an example of how the 
student can escape the assignment in the appropriate manner. Such as: 

•How to ask for a break from the assignment 
•To ask for help or express that they are feeling frustrated about the assignment  
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Strategies to Help with Tangible Seeking 
Behaviors

Preventative
• Break up learning tasks and then 

supply student with tangible 
seeking item

• Provide rules and expectations 
for tangible and task

• “Here” cards

Responding
• Providing choice
• Cool down area
• Opportunities to access tangible 

throughout the day
• Right now validation
• “Here” cards

 
Preventative  

-Breaking up learning tasks and then providing access to the tangible 
-Prior to work beginning it is important to provide rules and expectations for tangible items and 
negative consequences that can arise if those expectations are not being followed.  

•Fidgets are used to concentrate on the assignment or task at hand. If the fidget goes above the 
desk or your attention is away from the task at hand, the fidget is no longer a tool to help you 
learn but a toy. 
•Teacher can model to the student how it should look when the student is using it as a fidget 
and when it is used as a toy 

- “Here” cards are simple index cards with the word “here” and an “x”. A lot of times, students 
have a tough time letting go of an item they have in fear that they will never get it back. To not 
get into a “tug-of-war” for an object with a student it is important for staff to identify a spot 
where they can place their item and staff will not touch it.  

Responding 

-When students are having a tough time not being able to access their tangible or letting go other 
tangible it is important for staff to provide them with a choice. When provided with the choice 
(whether it is to complete work to receive it or placing it somewhere and then beginning work) it 
will allow students to feel as if they have some control over the situation.  



INCLUSION  131 
 

-Providing the student a break when they are unable to receive their tangible will allow them to 
calm down until they are ready to work and receive the tangible after.  

-When students are provided access to their tangible it becomes less of a hassle to give it up 
throughout the day.  

-When people can provide validation about how they feel in that moment, students are more 
willing to listen to the person providing the validation and follow directions. In addition, it 
provides comfort to the student and allows them to calm down.  

-As previously stated the use of “here” cards can allow the student to give up their item more 
easily.  
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Strategies to Help with Sensory Seeking 
Behaviors

Preventative
• Breaks
• Calming music
• Fidget toys/sensory toys
• Class movement 
• Access to movement breaks
• Use of calming techniques
• Change factors that may be effecting 

student: smell, sound, lighting etc. 
• Moved to an area where student can 

have easy access to pace or engage in 
other sensory activities

Responding
• Relaxation techniques
• Chunking assignments
• Limiting (problems/length) 

assignments
• Redirect
• Area for pacing, standing, flapping
• Expectations and consequence

• Do problems 1-10 and then can 
access sensory break

 
Sensory breaks are very necessary for SSEN. Though they may be repetitive or “different” these 
behaviors allow the student to gain some relief 

Preventative 

-Providing students breaks will allow the student an opportunity to access this time to engage in 
their behavior if it is appropriate within environment they are in 

-Calming music can help a student that is in a very energetic and loud classroom. Calming music 
can help the other students become calm and allow the students who can become triggered by 
noises to calm down as well. 

-Movement breaks can allow students to get the movement they need to be able to sit for a period 
of time. 

-Calming techniques can help students looking for some change in the environment 

•Deep breaths 
•Yoga 
•Deep stretches 
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-Creating a change in the environment can also help students with their sensory needs. When 
something about the room is not preferred it can be hard for the person to stay in the room.  
-Having the student seated in a different area to decrease distraction or easier access to the door 
can help with allowing the student to access sensory breaks without interrupting instruction. 
 

Responding 

-When a student is heightened it is important to have the student engage in relaxation techniques. 
The techniques used should be determined by their mood. 

•tired, bored, lazy- provide the student with a ball chair or vestibular cushion. It will 
provide them with sensory relief and make them use their core to sit down.  
•Excited, anxious, provide the student a walking break, a bean bag chair, squeezes, 
weighted backpack/vest, rice, kinetic sand, breathing techniques 

- Chunking or limiting assignments will allow the student to access breaks during an assignment. 
It can also help with sensory breaks, since sensory seeking behaviors can sometimes be due to 
anxiety 

-Redirecting the student will allow them to get back to their task. If students are not able to get 
back to task it is important for them to some sort of feedback (e.g. count down, visual) 
-By having a designated place to pace, stand, or flap it will provide the student the ability to be in 
an area that is not distracting to other students and access the input they need to make them feel 
more relaxed 
-Once students are engaging in sensory seeking behaviors it is important to allow them to engage 
in those behaviors by asking for it (when asked it should be rewarded immediately). When a 
student is becoming upset over not being able to engage in their sensory behavior it is important 
to remind them of their expectations and consequences. However, if they are not responsive, they 
it is important for the person to show the student how they can access it.  
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Slide 18 

Let’s Dance

• Dealing with behavior is a “dance” that you have to lead
• When in this “dance” it is important to know the student and their 

triggers 
• You have to gauge how the student is feeling and how to best support 

them at that time. 
• Sometimes it can be simply just leaving them alone and letting them know 

they have the ability to take a break. 

 
Refer to Appendix N 

Slide 19 

How to deal with a Crisis 

• During crisis it’s important to remain calm with the student and 
support them when they are able to calm down

• Things that can help: 
• not speaking to the student until they’re ready
• Providing only a command, simple phrase, or visual for student
• Not stopping the student from the behavior, unless causing harm to people

• Examples of crisis behavior:
• A student who is angry and yelling/screaming 
• Student throwing objects
• Student jumping on desks or tables

 
Crisis situations are classified as complete disruption to the classroom. This may include a 
student screaming, yelling, throwing objects, refusing to leave area, trying to engage physical 
harm with staff or other students in the classroom 

First and foremost, it is important for the person monitoring the behaviors to evacuate the area 
with the student. Other staff members should help in evacuating the area of the student and 
supervise the students until the student is able to return to the task.  

Unless the student is causing self-harm or about to cause harm to other people, staff should not 
put their hands on the student. 
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Slide 20 

How to not help during a crisis

• Things that DO NOT help with extreme melt downs
• Loud voices
• Statements that serve no purpose (“You had your chance”, “You lost your 

reward)
• Taking away preferred or comforting materials or activities
• Physical redirection
• Angry tone or body language
• Intervening in situations where staff is already monitoring the behavior

• Talking with student before checking in with staff

 
Slide 21 

Developing a Protocol for all staff members

• By developing a protocol for all staff members to follow it will make it 
easier for them to get out of a crisis

• Kluth (2010) developed a protocol named C.A.L.M.
• Comfort

• Be soothing to the person to help calm them down
• Avoid Contact

• Avoid touching the student. Only restrain if the student is harming themselves or a danger to 
other people

• Lower Voice
• Drop voice to a whisper. Conversation or directions should only be heard by you and student

• Manage
• Assistance should only be provided when asked. Other staff should stay away. If needed, have 

them assist with directing students the other way. Avoid having others continue to observe 
the situation or offer comments to the students.  
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Slide 22 

Additional Help

• When escalations occur it is also important for educators to call staff 
that know how to go “hands-on” if the student does try to harm staff, 
students, or themselves. 

• Educators can complete this training within district (if available). If 
not, staff should inquire how to receive proper training within their 
district

• Training examples: CPI, PABS
• Training not only provide crisis education but emphasize de-escalation 

strategies. 
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Appendix M 

Group Activity: Behaviors and Actions 

Group Activity Time:10-20 minutes 

Materials:  

• Small pieces of paper (to write examples) 
• Pencils 
• Handout 

Directions: 

1. Review the functions of behavior and the categories of behavior 
2. As you review each category of behavior have staff think of one example of where they 

saw this behavior occurred in their classroom 
a. Note to staff that they should also include “typical” students within their 

classroom 
3. After staff have written down one example, workshop leader a table should obtain pieces 

of paper and mix them 
a. The examples should be placed on the leaders table based on the behavior 

category or each category could be placed at a table and have staff mix them. 
4. After the review of the categories of behavior have tables distribute the slips equally 

amongst the tables or have workshop leader complete this step. 
5. Have staff complete handout for activity 

a. Staff should be able to determine what category does the behavior fall under 
b. What would be their response to that behavior? 
c. Have they completed the response before? If so, was it successful? 

6. After completion of handout have staff share 1 or 2 examples of what they wrote in each 
category 

7. Refer to Slide 10 of PowerPoint reflect about what they wrote 
a. If any of the strategies did not work, what would be another approach that they 

could try? 



INCLUSION  137 
 

Behavior Strategy and Group Activity16 

Example Which Category? How would you respond? Have you used 
this response 
before? 

Did it 
work? 

     

     

                                                 

 
16 From Villa, R.A., Thousand, J.S., & Nevin, A.I. (2013). A guide to co-teaching: practical tips for facilitating student 

learning (3rd ed.). Thousand Oaks, CA: Corwin Press. 
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Appendix N  

Day 2: 10 Ways to Gauge and Support Students Resource 

Slide 1 

10 Ways to Gauge and Support 
Students with Behavior 

Challenges 

 

Slide 2 

10 Topics

• Focus on relationships and 
connections with students

• Gain the student’s perspective
• Prevention
• Talk to the student’s family
• School community

• Evaluate and change the 
environment 

• New skills
• Reflect on curriculum and 

instruction
• Be willing to adapt
• Try something different
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Slide 3 

Relationships and Connections

• Understanding behaviors becomes easier when you can establish a 
relationship with the students who are exhibiting it

• For students who are unable to communicate it is important that they 
create a bond with the student and the family

• Don’t address behaviors purely based on label. Relationship can be a 
reason why behaviors decrease and will allow student’s to be more 
receptive of strategies and skills taught

 
Slide 4 

Student’s Perspective

• Ability to talk to the student and gain insight into why their behaviors 
occur

• SSEN can sometimes engage in behaviors because of the unpreferred 
situation that they are in. 

• Example: loud room, dancing, dark rooms, lights, over stimulated, fixating on 
a particular subject

• In addition, other students engage in behaviors in order to provide 
themselves some sensory relief 

• Ex: hitting their heads, flapping, rocking
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Slide 5 

Prevention

• Instead of being reactive and punishing students for behavior become  
proactive

• Develop plans to help a student be successful
• Have administration, staff, and other students be involved
• Teach students expected behaviors in situations where we want to change the 

behavior

 

Slide 6 

Student’s Family

• Parents can offer history and insight about the student and their 
behavior(s) in school

• Determine how behaviors are dealt with at home
• Personal events effecting the student
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Slide 7 

School Community

• We all should take part in being part of every student’s village
• Collaboration is key with all students

• Receiving advice on how to incorporate preferred activities within the 
classroom

 
-Take part in a student’s “village” no matter how little the impact. Sometimes a new 
interaction can cause a change in the student’s behavior. In addition, it provides an 
opportunity for another person to build a relationship with the student. 

-Collaboration Example: students needing activity or movement within the classroom- 
teachers can seek advice from PE teacher on how to complete small activities to get the 
activity needed.  
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Slide 8 

Assess and Adapt the Environment

• Asses the environment where the behaviors are occurring and adapt 
the environment to better suit the individual

• Create a comfortable classroom environment

17 

-When behaviors occur with SSEN and “typical” students it is important to assess the 
current environment for the behavior (e.g. Is it too loud? Is it a peer? Are the lights 
flickering? Etc.) 

-Once you can determine the cause for the behavior, collaborate with an educational 
specialist or another colleague on how to adapt the environment to help the student 

-Create a comfortable classroom environment: simple things within classroom or around 
school can trigger SSEN and behaviors. If students are sensitive to sound, smells, or 
lighting it may cause them to behave to communicate a need to change the environment.  

  

                                                 

 
17 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with 

autism in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Slide 9 

Teach New Skills

• When talking to a student about their behavior, it is important to not 
just provide the student with the consequence but to also teach the 
student new skills

• Example: Students not being able to share a particular sensory item
• Consequence: Taking away the object from the student
• Consequence + skill: having students share object with time limits

 
Slide 10 

Evaluate Curriculum  and Instruction

• Use the same curriculum to address the students IEP goals. 
• Content may be high, but can be modified to help the student learn. 

• Providing students with different worksheets or lessons sets SSEN 
apart for their “typical” peers.

• Causes peers not being able to work with the student being they do not have 
the same assignment

• Contributes to the lack of social skills
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Slide 11 

Adapt

• Willingness to change long-established teaching practices to help 
benefit the student.

• Example: providing the student with an environment to set them up with 
success, even if different from other students in the classroom

• Collaborating on how to move forward rather than continuing to 
focus on the behavior

 
Slide 12 

Do Something Different

• Take a step back
• Reflect
• Look at the problem from multiple angels 
• Ask for advice
• Refer to resource for more ideas

 
Refer to Appendix P 
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Slide 13 

Resource

Kluth, P. (2010). “You’re going to love this kid!”: teaching students with 
autism in the inclusive classroom. Baltimore, MD: Paul H. Brookes 
Publishing Co. Inc.  204-214.    
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Appendix O 

Day 2: How to do Something Resource18 

 Do nothing- Not all behavior require an intervention. Questions to ask yourself: 
Does something NEED to be done? Will everything be okay if I did not act? 

 
 Look at the behavior from different angels. Maybe instead of thinking about ways 

on how to stop a behavior, try to make sense or understand the behavior. Is the 
behavior necessarily negative? In which environments is the behavior okay? 

 
 Talk with people who care about the person. Discuss the positive and negatives. 

Understand that the behavior will not be solved instantly once a plan is put in place.  
 

 Consult with someone new. 

 

 Understand the behavior from another point of view (i.e. would it be beneficial to 
find an outlet for the student to engage in?) 

 
 Capture the student on video to see if you can get more information from re-

watching it or from family and other staff. 
 
 

 Observe the student without intervention 
 

 Write observation notes when behaviors are concerning and relay them to parent 
 
 

 Make a home visit to get more information about the student 
 

 Model for the student how to communicate their feelings when frustrated, angry, 
sad, excited, annoyed etc. Tell them how you feel when the student engages in 
behavior that are disruptive to the classroom. 

 
 

 Schedule chit chat times with the student to build a relationship. Can be done 
through: lunch meetings, breaks etc.   

                                                 

 
18 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with 

autism in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Appendix P 

Prevention Strategies19 

 Speak positively about students and never speak about a student in front of them 

 Look for the strengths in the student 

 Create a comfortable classroom environment (resource handout) 

 Make lessons well rounded and address the different learning abilities 

 Opportunities for social connection and relationship buildings 

 Learner has a way to communicate 

 Provide the ability to move throughout their day 

 Use numbers to describe or help students visualize emotional states (e.g. Out of a 

5-point day, my day feels like a 1 because I was rushing to get to school) 

 Be clear, overt, and consistent about rules, norms, procedures, and expectations 

from students 

 Go beyond labeling things as “good” or “bad”. Teach students that we all have 

bad days but what is important is if we can turn it around and complete what 

needs to be done. 

 Chunking material to make it accessible to students 

 Adapting and being flexible with the students   

                                                 

 
19 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with 

autism in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Appendix Q 

Day 2: Preventative Strategies Win-Win 

 

Position Preventative Procedures Rationale 
Attention Seeking Acknowledge student feelings By acknowledging a student's feelings when 

they are having trouble concentrating the 
student will be able to feel more relaxed that 
their needs are being met by the teacher 
because of their acknowledgement of their 
feelings. This will allow the student to know 
that their teacher cares about how they are 
doing 
and how they are feeling. 

 Positive phone calls home Many of the phone calls that go home are not 
positive ones, especially with students who 
have behavior problems. By making positive 
phone calls home it will allow parents to also 
see that their child does have positive days in 
school and can feel better about 
their child's experience in their classroom. 

Avoiding Failure Private feedback This will allow the student not to feel 
embarrassed about their score on a test or on 
assignment that is done with their 
classmates. Hopefully by distributing their 
grades privately it will allow them to feel 
more confident. 

 Self-confidence building By being able to work on self-confidence 
building in the class it will help the student 
become more independent when they begin 
to have behaviors because they feel 
as if they cannot complete a task. By 
teaching them how to think about their 
successes and organizing tasks into little 
successes the student will be able to have a 
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Position Preventative Procedures Rationale 

positive attitude towards the work in 
class. 

Angry Break up learning tasks This strategy will be helpful in more than 
one way. It can help students who are afraid 
a failure and it can help students who 
become angry when doing one large task. By 
breaking a lesson up into smaller pieces, it 
will allow the student to process the 
information and help them feel more 
confident in their work. 

 Class discussion: responsible anger Usually when dealing with anger it is easy 
for a teacher to just punish a student; 
however, the discussion about what we 
should do when we become upset never 
occurs. By discussing it as a class we can 
allow student to become more aware of the 
different strategies they can independently 
use to help them 
when they feel upset. 

Control Seeking Ask for help By asking students to help the teacher it will 
allow student to feel as if they have more 
power within the class and help the 
students who feel bored during a lesson. 

 Focus groups By allowing students to take control and 
speaking of the different solutions for their 
class problems it will allow them to feel as if 
their voices are being heard and 
their opinions are taken into consideration. 
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Position Preventative Procedures Rationale 

Energetic Energizers and brain breaks By being able to have the students 
participate in Silly Sports or Goofy Games it 
will allow them to burn off their energy in a 
fun way and have them ready for 
class. 

 Managing energy level By teaching the students how to manage 
their own energy levels it will allow the 
student to seek strategies that are beneficial 
for them while not disrupting a 
lesson. 

Bored Relate to personal interests By relating to a student's interests, it will 
allow the teacher to become more 
interested in the lesson that is being taught. 
Therefore, not allowing them to become 
bored like in a lesson that had no 
relevance to them. 

 Appropriate level of difficulty By challenging the students, it will allow 
them to become more engaged within the 
lesson and have them progress their skills 
within that subject. 

Uninformed Tutors Having tutors can help a student learn from 
their peers. The tutors can also help the 
students understand what behaviors are 
acceptable and unacceptable within the 
classroom. By using the tutors as role 
models, it will help the student to become 
better informed within the class. 
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Position Preventative Procedures Rationale 

 Buddy Usually when a new student comes to a 
classroom they are very shy and keep to 
themselves during the day. By setting the 
new student with a buddy it can help the 
student's learning environment and help 
them understand the rules of the class. 
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Structures and Strategies20 

Position Strategy/Structure Rationale 
Attention Seeking Private written note By providing a student with a written note it will allow the student to 

feel positive about their actions and help them stay on task during 
a lesson. 

 Restart By restarting a lesson after a discussion about the students' actions 
during a lesson it will allow them to know their expectations while 
doing the lesson. It will also help the students 
not progress to levels 4 and 5 on the pyramid. 

Avoiding Failure Numbered heads together This strategy will help students learn on how to rely on each other for 
help. The student can feel as if they are horrible at a task but by being 
able to receive help from another student it can show them that everyone 
can have trouble 
on a lesson. 

 Gambits of when students 
blame others 

Conflicts between students can happen a lot of times within a given day. 
What can help deal with these conflicts is the teacher's ability to calm 
down the student and how the student 
can deal with their feelings. 

Angry Catharsis By providing catharsis for the student it will allow them to communicate 
how they are feeling in many ways, especially if they are choosing not 
to communicate with the teacher or an adult. By being able to purge out 
their feelings it can help the student move past the issues that they are 
having and continue 
with the lesson. 

 Right now, validation By providing a student with validation of their feelings during a 
behavior it can help the student regain composure and get back to the 
task at hand. A lot of the times I think students just need the validation 
from a teacher when they are upset, so by having the teacher 
acknowledging it and moving forward the 
student can do the same. 

  

                                                 

 
20 From Kagan, S., Kyle, P., Scott, S. (2004). Win-win discipline. San Clemente, CA: Kagan Publishing.   
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Position Strategy/Structure Rationale 

Control Seeking Plus/minus choice matrix When a student has a behavior and they are presented with a plus/minus 
choice matrix it can help them think about the different choices they are 
making and the consequences of both 
of those actions. 

 To you...to me When dealing with a confrontation from a student this strategy is 
good because it will allow the student to speak their thoughts about a 
situation and then helps the teacher provide the student with their 
opinions about a 
topic or lesson that they are learning about. 

Energy Releases Energizers Can help students either gain or lose some energy during lessons. They 
can become more stimulated after a long day and receive the calming 
reaction in their body when they 
are too amped up. 

 Remove Distractions By removing distractions for a student, it can 
help them focus better on a lesson and engage in the lesson with their 
classmates. 

Bored Cooperative learning By helping the students participate in cooperative learning it allows 
them to engage in conversations with their peers and discuss 
the lesson that they are participating in. 

 Interest links By involving the students' interests in a lesson plan a teacher can engage 
the students in her lesson and have them participate in an 
effective way. 

Uninformed Draw attention to a positive 
model 

Students generally want to have approval from their teacher and peers. 
By providing the students with an example of model student it 
will help them get back on track as well. 

 Teacher gambits: when a 
student feels dumb 

When encountering this behavior, it may be hard to achieve an answer 
that is thoughtful, but when using a gambit, it can help the teacher's 
ability to communicate with their 
student. 
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Appendix R 

Day 2: Win-Win Discipline Behavior Resource (Leader Outline)21 

 

                                                 

 
21 From Kagan, S., Kyle, P., Scott, S. (2004). Win-win discipline. San Clemente, CA: Kagan Publishing.  
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Appendix S 

Day 2: Win-Win Discipline Behavior Resource 
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Appendix T 

Strategies to Use When Crisis Occurs22 

 Is the student trying to communicate something? Was their schedule different? Was it the 

classroom environment? 

 Can it be something medical or physical causing the behavior? Is it possible that they 

have a headache or toothache? 

 Teaching is not an option during this time. When a student has climaxed and reached the 

peak of their behavior any sort of advice or teaching will not be heard by the student or if 

anything will trigger the behavior to continue. 

 Keep a calm and quiet voice. Students pick up on our body language. When we are able 

to remain calm we can also help the student get back to being calm.  

 Allowing the student to walk without initiating conversation with them (especially when 

behavior has just occurred and the student is being escorted back to destination). Walking 

without talking allows staff and student to remain calm after behavior. It allows the 

student and staff time to process the events.  

 Inappropriate and difficult behavior can be linked to elevated levels of anxiety (e.g. 

substitute teacher, new paraprofessional, test). Review ways to calm anxiety with 

students.  

 Shorten the list of demands. If a task is too difficult for the student, modify the 

assignment 

                                                 

 
22 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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 Find a preferred item. Access to materials that will comfort student. Be aware not to 

reward the behavior by providing this item for escaping/avoiding a task or tangible 

seeking. The student should be able to request the item therefore rewarding the behavior 

of the student asking for the item in the correct manner. 

 Try something unusual that is different for the student (e.g. singing, counting to 100) to 

shift away the student’s attention away from their discomfort.  
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Appendix U 

Day 2: 13 Disability Categories PowerPoint 

Slide 1 

13 Disability Categories 
Qualifying under IDEA

 
Slide 2 
 

What is The Individuals With Disabilities 
Education Act (IDEA)?
• Law ensuring services be provided to children with disabilities 
• IDEA provides early intervention, special education, and related 

services specifically designed for the child to meet their unique needs 
and prepare them for further education, employment, and 
independent living.

• Allows parents to receive early intervention services (children from birth-2)
• Children and youth (ages 3-21) able to receive special education and related 

services 

 
Workshop Lead will discuss what does IDEA stand for and what the law states 

Ensuring services be provided to the children with disabilities. 

Provides early intervention, special education, and related services. Related services including 
speech and language, occupational therapy, individual/group counseling, adaptive physical 
education etc.  
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Purpose for these additional services and/or programs are to help prepare SSEN for furthering 
their education, employment, and independent living. 

 

Slide 3 

What Does IDEA Have to do With Inclusion?

• Amended in 2004
• Does not require inclusion, but requires schools to have SSEN be 

educated in the “least restrictive environment” to meet their 
educational needs. 

• Their ability to be educated in the “least restrictive environment” will 
begin with placement in regular education classrooms and analysis of 
ability will begin there.  

 
Workshop Leader will address what IDEA must do with inclusion 

Law requires schools to have SSEN be educated in the “least restrictive environment” to meet 
their educational needs 

However, to know what their least restrictive environment is the beginning of the placement will 
need to be at the general education level  
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Slide 4 

13 Disability Categories (example)

• Specific Learning Disability (SLD)
• Other Health Impairment (OHI)
• Autism Spectrum Disorder (ASD)
• Emotional Disturbance (ED)
• Speech or Language Impairment 

(SLI)
• Visual Impairment- including 

blindness
• Deafness

• Hearing Impairment
• Deaf-Blindness
• Orthopedic Impairment
• Intellectual Disability
• Traumatic Brain Injury 
• Multiple Disabilities

23 

Complete an overview of the 13 disability categories.24  

*Presenter should highlight common disability categories on campus. Though it would be 
important to know all categories, in the interest time it is important to discuss the categories that 
current students fall under. 

  

                                                 

 
23 From Lee, A.M.I. (2014-2017). 13 conditions covered under IDEA. Retrieved from 

https://www.understood.org/en/school-learning/special-services/special-education-
basics/conditions-covered-under-idea. 

24 From Texas Council for Developmental Disabilities. (2013). Disability Categories. Retrieved from 
http://www.projectidealonline.org/v/health-impairments/. 
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Slide 5 

Specific Learning Disability (SLD)

• An umbrella term used describe a group of learning difficulties
• Conditions in this groups affect a child’s ability to read, write, listen, 

speak, reason or do math. 
• Examples of learning disability:

• Dyslexia
• Dysgraphia 
• Dyscalculia 
• Auditory processing disorder
• Nonverbal learning disability

 
Specific Learning Disability is an umbrella term used to describe learning difficulties. These 
difficulties pertain to the person’s ability to read, write, listen, reason, or do math.  

Slide 6 

SLD Characteristics

• These characteristics have been associated with learning disabilities:
• Academic problems
• Poor motor skills
• Difficulty in processing information
• Lack of cognitive strategies needed for learning
• Oral language difficulties
• Reading difficulties
• Written language problems
• Mathematical disorders
• Social skill deficits

*Not all students will exhibit these behaviors, but students who do are 
successful in class. The intensity, quantity and duration of the characteristics 
that can lead to a more moderate to severe setting. 
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Slide 7 

Other Health Impairment (OHI)

• Covers conditions that limit a child’s strength, energy or alertness. 
These students may still be able to perform at their “typical” level.

• Example of people who qualify under Other Health Impairment:
• ADHD
• Microcephaly
• Epilepsy 
• Asthma
• Diabetes
• Cardiac conditions
• Leukemia

• Epilepsy- BBC YouTube

 
The qualifications for other health impairment is determined by the person’s strength, energy, or 
alertness. Many of the individuals who qualify under OHI can perform at their age level, but 
some conditions do affect their cognitive ability. 

 

Slide 8 

Autism Spectrum Disorder (ASD)

• Developmental Disability
• “Spectrum” refers to the wide variation of in challenges and strengths 

of the individual. 
• The term covers people with: Autism, Pervasive developmental disorder/not 

otherwise specified, Asperger’s Syndrome, Childhood Disintegrative Disorder, 
and Rett’s Disorder

• Most common areas this disability affects are:
• social skills
• communication skills
• behavior.

 
Autism spectrum disorder effects the development of the individual.   
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Slide 9 

ASD Characteristics

• Communication will often be delayed. It can occur verbally or 
nonverbally. 

• If language does develop- the person may have a hard time being able to 
sustain the conversation

• Abstract topics are rarely expressed and are difficult for individuals to 
comprehend

• Nonverbal communication is also hard for a person with autism to also 
understand. They can have a hard time maintaining eye contact, providing 
appropriate personal space etc. 

• Socially
• Can lack pragmatic, language, observation, and imitation skills
• Difficulty with new situations

 
Slide 10 

ASD Characteristics

• Behavior
• An individual with autism can display 

• Self-injurious behavior
• Biting, scratching, pinching, or hitting themselves
• Pica- eating nonedible items

• Crayons
• Erasers
• cans

• Rosie King- TED talk
• Carly's Café- YouTube
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Slide 11 

Speech and Language Impairment (SLI)

• Communication problems. Effects the person’s ability to talk, 
understand, read, and write. 

• Disability can be split into two groups: Speech impairments and 
language impairments

• Examples: 
• Stuttering
• Impaired articulation
• Language impairment 
• Voice impairment 

 
 

Slide 12 

SLI Characteristics

• Speech Impairments: articulation, fluency, and voice
• Articulation: saying “wabbit” for “rabbit”, “mo” for “more”, “mishes” for 

“Missus”
• Fluency: stuttering, cluttering (fast and jerky speech)
• Voice: can be characterized by abnormal vocal quality, pitch, loudness, 

resonance, and/or duration
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Slide 13 

SLI Characteristics

• Language Impairments: phonological disorders, morphological 
disorders, semantic disorders, syntactical deficits, and pragmatic 
difficulties

• Phonological:  individual may be hard to understand or not using the correct 
sounds with the letters

• Morphological: inflections that occur on nouns, verbs, and adjectives to 
create different meanings

• Semantic disorders: poor vocabulary, misuse of work meanings, restrictions in 
word meanings

• Syntactic: trouble with word order and grammatical rules
• Pragmatic: trouble with understanding and using language in social situations 

and “rules” associated with social skills 

 
 

Slide 14 

Hearing Impairment 

• Hearing loss but does not meet the definition of deafness
• Can be caused by: genetic or hereditary factors, infections, developmental 

abnormalities, environmental/traumatic factors
• The loss of hearing can fluctuate over time or be permanent 
• Four major types of hearing loss:

• Conductive: damage or obstruction in the external or middle ear. Can be 
treated medically but can happen multiple times.

• Sensorineaural: damage to the inner ear or auditory nerve. Permanent and 
affects oral language

• Mixed: combination of conductive and  sensorineural
• Central: disorder in the central auditory system between the brain stem and 

auditory cortex. 
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Slide 15 

Deafness

• Severe hearing impairment
• Are not able to process language through hearing
• Prevent an individual from receiving sound in all or most of its forms. 

 
 

Slide 16 

Intellectual Disability 

• Below average intellectual ability (formerly known as mental 
retardation)

• Combination of deficits in cognitive abilities and adaptive behavior.
• Areas of need: communication, self-care, and social skills
• Characteristics: 

• IQ of 50-70
• Limitations in memory recall, task and skill generalization, low motivation, 

and learned helplessness
• Example: Down syndrome
• 10 things people with down sydrome are tired of hearing- BBC 

YouTube
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Slide 17 

Emotional Disturbance

• Can have a number of mental disorders. Deficits are in the areas of 
emotional, behavioral, and cognitive development.

• Disorder can effect issues with personal identity and emotional well-being
• Characteristics:

• academic issues
• Deficits in communication
• Behaviors (external and internal)

• Can include: anxiety, schizophrenia, bipolar disorder, obsessive-compulsive 
disorder, and depression

• Where are they now?- Oprah YouTube

 
 

Slide 18 

Visual Impairment-Including Blindness

• A person who has visual problems
• Includes partial sight and blindness

• If eyewear is able to correct the vision problem, the student does not qualify

• Classification:
• Low vision- student use their vision as their primary channel
• Functionally blind- can use vision for some tasks but rely on touch and sound 

for learning
• Totally blind- can only use touch and sound for learning and functional tasks
• Congenital visual impairment- happens during fetal development. Impairment 

occurs before any visual memory has been created
• Adventitious visual impairment- having normal vision and experiencing 

trauma or condition that causes you to lose it.
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Deaf-Blindness

• Both hearing and visual impairments
• Communication and other needs are beyond what programs can offer 

them.
• Individuals can have it from birth, lose it as they get older, result from 

accident or illness
• Category is often accompanies by other disabilities.
• Example of causes:

• Fetal alcohol syndrome
• AIDS
• Asphyxia

 
 

Slide 20 

Orthopedic Impairment

• Impairment to a person’s body (no matter the cause)
• Example: cerebral palsy, amputations, clubfoot, bone tuberculosis etc. 
• Condition is caused by damaged areas in the brain that effects the control 

of body parts. 
• Classifications:

• Cerebral palsy- limbs are affected.
• Spina bifida- opening in the spinal column causes paralysis of various portions of the 

body. 
• Degenerative diseases- various diseases that affect motor development
• Musculoskeletal disorders- physical limitations

• Maysoon Zayid- TED YouTube
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Traumatic Brain Injury

• Injury caused by accident or physical force resulting in total or partial 
functional disability and/or psychosocial impairment

• Can affect the following areas: cognition, language, memory, attention, 
reasoning, etc.

• Problems that can occur
• Medical/Neurological Symptoms: speech, vision, hearing etc.
• Cognitive symptoms: decreased attention, organizational skills, problem solving 

ability etc. 
• Behavioral/Emotional Symptoms: aggressive behavior, denial deficits, depression etc.
• Social Skills Development: difficulties maintaining relationships, inability to restrict 

socially etc.

 
 

Slide 22 

Multiple Disabilities

• More than one condition covered by the IDEA and impacts a person’s 
educational progress

• Their needs cannot be met in one program for one condition
• 5 areas of development:

• Intellectual functioning
• Adaptive skills
• Motor skills
• Sensory functioning
• Communication skills 
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Appendix V 

Whose Disability is it Anyway? 

 

Directions:  

Think about SSEN in your classroom (it can be one period if you are in middle school or high school). 

1. Determine which disability category they qualify under. 
2. Identify their personal strengths and challenges in class. 
3. What types of behavior do they exhibit? 

 
For the topics of Exact Diagnosis and Common characteristics with disability, staff will need to conduct research (through research or 
talking with case manager). 

**Hold on to this paper until collaboration time after workshop 
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Disability Category How many 
students in 
your class? 

Strengths Challenges Behavior Exact Diagnosis Common 
characteristics 
with disability 

Specific Learning 
Disability (SLD) 

      

Other Health 
Impaired 
(OHI) 

      

Autism Spectrum 
Disorder (ASD) 
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Disability Category How many 
students in 
your class? 

Strengths Challenges Behavior Exact Diagnosis Common 
characteristics 
with disability 

Speech and 
Language 
Impairment (SLI) 

      

Hearing Impairment       

Intellectual Disability       
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Disability Category How many 
students in 
your class? 

Strengths Challenges Behavior Exact Diagnosis Common 
characteristics 
with disability 

Emotional 
Disturbance 

      

Visual Impairment-
Including Blindness 

      

Deafness       
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Disability Category How many 
students in 
your class? 

Strengths Challenges Behavior Exact Diagnosis Common 
characteristics 
with disability 

Deaf-Blindness       

Orthopedic 
Impairment 

      

Traumatic Brain 
Injury 
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Disability Category How many 
students in 
your class? 

Strengths Challenges Behavior Exact Diagnosis Common 
characteristics 
with disability 

Multiple Disabilities       
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Appendix W 

Day 2: Legal Documents Associated with SSEN PowerPoint 

Slide 1 

Legal Documents Associated 
with SSEN

 
Workshop leader should use examples created for professional development and reference them 
as they are going through the PowerPoint. 

*The are only examples of IEPs and BIPs/BSPs and may not match schools site. It would be 
important for workshop leader to use documents that are part of their site since staff are familiar 
with those documents.   

Slide 2 

Individualized Education Plan (IEP)

• Considered to be an educational road map that are worked on 
collaboratively with all team members

• Supports IDEA (2004) by providing a outline for the student’s 
curriculum and instruction

• Agreement among team members to focus on the areas addressed 
within the IEP for a year.

• Legally IEP should contain
• The student’s present levels (academic and functional)
• How their disability affects their learning environment

• Understanding IEP- YouTube
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Slide 3 

5 Areas of IEPs That Are Essential

• Information/Eligibility
• Present Levels
• Special Factors
• Goals
• Accommodations/Modifications

 

Slide 4 

Information/Eligibility

• Provides the general information about the student
• Age, address, parents, date of birth etc. 

• Determines what type of meeting the IEP reflects (Refer to Types of 
IEPs)

• Annual- yearly update
• Triennial- 3 year update with formal assessments completed
• Transition-meeting for when placement is changing 

• Indicates their primary qualifications under IDEA and a brief synopsis 
of how it affects his learning environment

• For more information it is important for educators to look at the student’s 
psychologist report or triennial report

 
Provide staff with the types of IEPs guideline.  
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Slide 5 

Present Levels
• Provides the educator with an overview of the students: 

• Strengths, interests, and preferences
• Parental concerns with educational progress
• Current assessment scores
• Academic skills

• Reading
• Writing
• Math

• Communication (completed by Speech Language Pathologist and teacher input)
• Gross/Fine motor development (completed by Occupational therapist and teacher) 
• Social emotional/behavioral (lists how the student presents in class emotional and 

behavioral) 
• Vocational (job related skills)
• Adaptive/daily living skills 
• Health

• Notes what areas goals will be written in for the team.  

 
Slide 6 

Special Factors

• Provides information on whether or not the student requires assistive 
technology to help them throughout their day. 

• Can be in the area of communication, hearing aids, or visual aids
• Can also lists accommodations provided to the student to help them during their school day

• Information on whether or not the student is an English learner and how 
they are receiving their instruction

• This page also comments on how the student is behaviorally. It will provide 
information on how severe it is. 

• Examples of behavior
• Interventions being used
• Whether they have a formal Behavior Plan or only a goal
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Slide 7 

Goals

• Goals provide a lot of information for team members
• When looking at the goal page you can determine:

• What area is the goal written for
• How is the student currently performing in that area (baseline)
• Who is responsible for monitoring the goal and teaching the goal

• The goal will tell the person: 
• When the goal will be evaluated
• What things will the student be provided with
• The measurable and observable behavior that the student should be 

exhibiting

 
Slide 8 

Accommodations/Modifications

• Accommodations/Modifications can be found on the Offer of FAPE-Services 
page

• This page provides information on what aids the student should be receiving, how 
often, and where throughout the school year. 

• Student cannot be denied access to these accommodations and modifications
• Accommodation- adding something to the environment to help the 

students become more successful in the learning environment. 
• Does not change assignment but can limit the number of problems

• Modification- changes made to original material provided to “typical” 
peers

• What is produced is not the same of their peers
• Having different guidelines for assignments
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Slide 9 

Behavior Intervention Plans 
(BIP)/ Behavior Support Plan 

(BSP)

 
Slide 10 

Behavior Intervention Plans (BIP)/Behavior 
Support Plans (BSP) 
• Process for a plan begins when the student’s behavior is much more 

than that of their peers and needs constant attention and support to 
help decrease the frequency or severity of it

• Behavior can cause concerns of health and safety with the student, 
peers, staff, and others

• The behavior can impact the student’s educational program and/or 
education of others

• Behavior Intervention Plan- Youtbe
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Slide 11 

Important Behavior Plan Components

• Descriptions of what the behavior looks like
• If the report is detailed, it can list the behaviors at different levels of severity

• How to behavior impedes the individual’s learning or the learning of others
• How often that behavior occurs within a typical day at school
• What are the antecedents or predictors of when the behavior can occur
• How to support the student before, during, and after the behavior
• Any incentives to help with expected behaviors
• Goals for behavior- what are we trying to replace it with and what can we 

accomplish within 1 year. 

 
Slide 12 

Why is it important?

• By looking at these components part of the behavior plan staff will be 
able to address the student’s behavior with the best proven approach

• Approaches listed are constantly used and evaluated to see if they are 
beneficial for the student

• It’s imperative for staff to also communicate with the case manager or other 
team members to get a better understanding of what the behaviors look like 
and how to address them within the classroom

 
 

  



INCLUSION   192 
 

Slide 13 

Resources

BIP: Behavior Intervention Plan [Video File]. Retrieved from 
https://youtu.be/Qw6a1vtaX7U

Kluth, P. (2010). “You’re going to love this kid!”: Teaching student with 
autism in the inclusive classroom. Baltimore, MD: Paul H. Brooks 
Publishing Co. 

Understanding the IEP Process: The IEP [Video File]. Retrieved from 
https://youtu.be/XaZtQNez6Yc
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Appendix X 

Day 2: Example of IEP

NORTH COASTALSELPA
INDIVIDUALIZED EDUCATION PROGRAM (IEP) - INFORMATION / ELIGIBILITY

IEP Date: 3/23/2017Student Name   Angel Colon, Victor Hugo Date of Birth 10/29/2003

Original SpEd Entry Date 8/25/2008 Next Annual IEP 3/23/2018

Last Eval 3/23/2017 Next Eval3/23/2020

Purpose of Meeting Interim Other 

Age 13

Grade  Eighthgrade

EL Yes No

Initial Annual Triennial Transition Pre-Expulsion

Gender Male Female  

Migrant Yes No  

Redesignated

Native LanguageSpanish

Interpreter Yes No

Student ID 384001022 SSID# 3174217547

Residency 10 Parent or Legal guardian

Hugo Angel/Hilda Angel Colon 7602959378
307 W Los Angeles Dr # A
Vista

Parent/Guardian  
Home Address  
City
State,Zip CA , 92083

Home Phone  
Work Phone  
Cell Phone  
EmailAddress

Parent/Guardian Home
Address
City
State, Zip CA ,

Home Phone  
Work Phone  
Cell Phone  
EmailAddress

District of Residence  VistaUnified Residence School RooseveltMiddle

Ethnicity: 500 Hispanic

Race 1. 100 Native American Race 2. Race 3.

INDICATE DISABILITY/IES Note: For initial and triennial IEPs, assessment must be done and discussed by IEP Team before  
determiningeligibility.

Primary  Other Health Impairment (OHI) Secondary  Hard of Hearing (HH) * * Low IncidenceDisability

Not Eligible for Special Education Exiting from Sp. ED. (returned to reg. ed/no longer eligible)

Describe how student's disability affects involvement and progress in general curriculum(or for preschoolers,  
participation in appropriate activities) Due to Victor's OHI microcephaly (neuro-developmental disorder) accompanied by  
attention problems, documented hearing loss HH/Hard of Hearing (Secondary) and SLI (Speech Language Impaired) language  
deficits delays in visual motor integration skills as well as visual perceptual skills, which significantly interfere in the general
educationclassroom.

FOR INITIAL PLACEMENTSONLY
Has the student received IDEA Coordinated Early Intervening Services (CEIS)  
using 15% of IDEA funding in the past two years?
Date of Initial Referral for Special Education Services  
Person Initiating the Referral for Special Education service  
Date District Received ParentConsent:
Date of Initial Meeting to DetermineEligibility

Yes No

03/05/2008
90 Other  
03/31/2008
05/30/2008

Staff can also review Psych or
Triennial Report to gain more  
information about student
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NORTH COASTALSELPA
PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Student Name   Angel Colon, Victor Hugo Date of Birth  10/29/2003 IEP Date: 3/23/2017

Strengths/Preferences/Interests
Victor enjoys conversing with peers, art, recycling, interactive lessons, and dogs. Victor enjoys helping out with tasks for the  
teacher (e.g. providing the example for students on the document camera, running materials to another teacher, delivering items  
to the office etc.). Victor enjoys talking to staff about girls who he likes and different things he is working for at home.

Concerns of parent relevant to educationalprogress

SBAC

StandardExceeded StandardMet Standard Not Met
Above Standard
Above Standard
Above Standard
AboveStandard

At or Near Standard
At or Near Standard
At or Near Standard
At or Near Standard

StandardExceeded StandardMet Standard Not Met
AboveStandard  
AboveStandard

At or Near Standard  
At or Near Standard

Standard Nearly Met  
Below Standard  
Below Standard  
Below Standard  
Below Standard  

Standard Nearly Met  
Below Standard  
BelowStandard

AboveStandard At or Near Standard BelowStandard

English/Language Arts Overall  
Reading

Writing
Speaking and Listening  
Research/Inquiry

MathOverall
Concepts andProcedures
Problem Solving and Data  
Analysis
CommunicationReasoning
CAA (Scores Not Available for  
2015)

StandardExceeded StandardMet Standard Nearly Met Standard Not Met

CA StandardsTest

Science

Adv. Proficient Basic BelowBasic Far BelowBasic

CMA

Science Adv. Proficient Basic BelowBasic Far BelowBasic

CAPA

Science Adv. Proficient Basic BelowBasic Far BelowBasic

Reading Intermediate WritingBeginning

CELDT

Listening Beginning Speaking Intermediate

Physical Education Testing (grades 5, 7 & 9): Not tested.

Other Assessment Data (e.g., curriculum assessment, other district assessment,etc.)

Hearing Date:( 3/23/2017 )
Vision  Date: ( 3/23/2017 )

Pass  
Pass

Fail  
Fail

Other   left ear passed, failed right ear (no hearing aid)

Other   Rt. passed with spot screener

This page of the IEP is the most informational
about the student's current levels. In addition, it  
allows educators to know what the parent  
concerns are and any goals related to their  
subject area.
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Preacademic/Academic/FunctionalSkills
Reading: According to the Woodcock Johnson IV (WJIV) Victor is currently performing between 1.6-2.3 grade level. Victor  
strengths are in his basic reading skills (identifying letters/words and applying phoneme-grapheme relationships to determine the  
pronunciation of a word). Victor struggles with his ability to read fluently, reading comprehension, and overall reading skills.
While taking the WJIV Victor was able to answer the initial problems with ease but would have trouble with the latter items. In
addition, when the passages would become too hard, Victor would choose to quit instead of attempting to read the passage  
without adult help.

In class, Victor will need assistance in reading. Staff will ask if he would like them to read with him and he will usually refuse.  
When silent reading occurs at the end of the day, he will often grab a book but converse with the peers near him. Reading is not  
a preferred task for Victor, but when he progresses in his Read 180 course he becomes excited and it motivates him to continue  
to read.

Writing: During the WJIV Victor was tested in the area of writing. The tests focused on spelling, sentence writing fluency, and  
writing samples. Victor scored within the mid 3rd grade level (scores ranging from 3.3-3.7). This score does not take into  account 
misspelled words, grammatical errors, or punctuation mistakes. The assessment purely scores Victor on whether or not  he was 
able to complete the task. While taking the test, Victor would answer the initial problems with ease but would quit once  the 
instructions became too complicated or if he wasn’t able to receive help during the assessment. When taking the TOWL,  Victor 
was provided with 15 minutes to complete a “cold write” (student provided with a picture and asked to create a story about  the 
picture). During his assessment Victor had a hard time in complete the assessment. He finished his work with 7 minutes  
remaining in the test and was only able to produce 1 sentence with spelling, capitalization, and grammar mistakes.

In class, Victor’s Read 180 teacher reports that Victor cannot complete paragraphs or sentences independently, but benefits  
from sentence frames, graphic organizers, and fill in the blanks. When writing assignments occur in his Social Studies course,  
Victor is able to complete guided writing activities with staff. However, when expected to complete it on his own, Victor will often  
become frustrated with the activity rather than ask for assistance from staff.

Math: According to the WJIV, Victor is able to complete mathematical problems within the 3rd grade level (scores ranging from
2.7-3.2). Victor is able to solve up to two-digit addition and subtraction problems with no regrouping or borrowing. Victor is also
able to solve simple multiplication problems (1 digit x 1 digit).

In class, Victor is able to solve two-digit addition and subtraction problems, however when provided with a calculator Victor is  
able to input the correct combination of keys to receive the answer desired. When working with money, Victor will often mistake  
some of the coins value, but once reminded and provided with numerical visuals, he is able to solve the problem. Word  problems 
are difficult for Victor. He will often have an idea of what operation to use, but because he is unsure he will often  become
frustrated with the task. Usually staff will have to prompt Victor with questions in order to reassure him that his ideas are  correct.

CommunicationDevelopment
Current speech/language evaluation using standardized and non standardized measures indicates overall significantly below  
average skills for receptive language and expressive language in English. These skills were also evaluated in Spanish and  Victor 
demonstrated that he struggled significantly in Spanish with these skills as well; although he exhibits slightly stronger  Spanish 
Language skills at this time (CELF-5 Receptive Language Score <.1%ile, Expressive Language Score .1) (CELF-4  Spanish 
Receptive Language Score .2%ile, Expressive Language Score .3%ile). Victor’s language scores are commensurate  with his 
overall nonverbal IQ score of 59, secondary to a diagnosis of Microcephaly and Klinefelter Syndrome. Victor has a wide  range of 
functional vocabulary for communication. He is able to express himself using simple sentences with no negative impact  noted 
with regard to his intelligibility or voice. He is able to follow simple one and two step oral directions paired with visual  prompts. 
Victor shows significant weakness in pragmatic skills; his ability to adjust his language according to the varying  communicative 
situations which he is presented with on a daily basis as evidenced by his therapy performance, observation,  and teacher input 
(e.g., he does not use appropriate social greetings/farewells as he will often enter a room yelling "What up!",  and does not read 
social situations correctly and then behave or respond appropriately.)

Gross/Fine MotorDevelopment
In the area of gross motor Victor is able to participate in his general education PE.
In the area of fine motor Victor's handwriting is legible, but will appear somewhat messy when he does not want to complete the  
task.

SocialEmotional/Behavioral
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Victor's behavior has improved a great deal since 7th grade. Victor has shown that he is able to communicate more with staff  and 
adjust his behavior accordingly when staff has pulled him aside to talk about his behavior. Lately, Victor has been having  more 
behaviors during lunch (e.g. throwing milk cartons, juice cartons, pushing students, instigating fights between students  etc.). 
Victor will often become upset when other students engage in the same behavior but direct it towards him, but has trouble  
connecting how a person feels when he does it to them. When receiving consequences for his actions, Victor will often say to  
staff "well okay", "so", "it was ", "oh my god!" etc. rather than take ownership or understand the affect that his   
actions have in the classroom, staff, or peers. Victor will also target staff if he does not prefer them. He will often whine and ask  
for another staff call the unpreferred staff names (e.g. saggy pants). When Victor is upset he will often elope from the classroom,  
make a hand gesture to staff, cry, curse at them etc.

Vocational
Victor comes to school regularly but has been periodically late. Victor knows the classroom rules and can repeat the rules to the  
teacher, but does not always follow the rules. Victor is able to keep his backpack organized but chooses not to bring his  behavior 
charts or homework home from school.

Adaptive/Daily LivingSkills
Victor is able to take care of his daily needs. Victor chooses not to dress out for PE but if he does will only change his shirt or  
pants. Victor has been able to complete his "jobs" in class. Victor is able to recall some of the names and values of coins but will  
need a prompt from staff. He can combine coins and bills but will need some assistance from staff. Victor is able to determine  
what time it is by looking at a digital clock on his phone. Victor does not wear his hearing aid or his glasses at school.

Health
Victor has a moderate hearing loss in his right ear and a high frquency loss in both ears. He received a hearing aid for his right  
ear late 2010 when he was 7 years old. The hearing aid brought his hearing in the right ear within normal ranges except for the  
sounds of f, th, and s, which he misses in both ears. Without the hearing aid Victor misses the sounds of i, p, h, ch, h, a in his  
right ear. He does not currently wear the hearing aid. There have been repeated requests to mom for a neurology report  
concerning the microcephaly. To date we have not received any information, mom states that Victor’s cardiomegaly has  
resolved. Nurse will follow up with communication with doctor. Victor has anemia, but it has been checked by a physician  
reported that it is good.

For student to receive educational benefit, goals will be written to address the following areas of need:
Reading, Writing, Math, Behavior,Speech/language.
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NORTH COASTAL SELPA  
SPECIALFACTORS

IEP Date: 3/23/2017Student Name   Angel Colon, Victor Hugo Date of Birth 10/29/2003

Does the student require assistive technology devices and/or services? No Yes
Rationale

Does the student require low incidence services, equipment and/or materials to meet educational goals? No Yes
(if yes,specify)
D/HH Services, Educational audiological consult, equipment available to troubleshoot and maintain hearing aid at school (ie.  
batteries) if needed

Considerations if the student is blind or visually impaired: N/A

Considerations if the student is deaf or hard of hearing: Flexible/preferential seating to favor left ear, away from noise  
sources, repeated directions with visual prompts, and repeat/rephrase student comments.

If the student is an English Learner, complete the followingsection:
Does the student need primary language support? No Yes If yes, how will it be provided? Specialized Academic Setting
What will be the language of instruction for the student? English
Who will provide ELD services to student?
What type of classroom setting will the student  
attend?

Special Education  
StructuredEnglish

GeneralEducation
English Language Mainstream  

Immersion
Alternative Program (primary languageinstruction)

Comments:
Does student's behavior impede learning of self or others? No Yes   Ignoring directions/requests, foul language, name  
calling, inappropriate comments to/about students, physical aggression, throwing objects, instigatingfights.

If yes, specify positive behavior interventions, strategies, and supports Rewards, Daily Self and Match Behavioral Form, Behavior  
goals, Behavioral InterventionPlan.

Behavior Goal is part of this IEP Behavior Intervention Plan (BIP) attached

This page allows staff to know if there are
any special devices that the student has  
and if they have any behaviors that impede  
the learning of others or themselves.
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Student Name: Victor Angel Colon

NORTH COASTALSELPA
StatewideAssessments

Date of Birth:10/29/2003 IEP Date: 3/23/2017

Indicate student’s participation in the California Assessment of Student Performance and Progress (CAASPP) below: 
English Language Arts (Grades 3-8, & 11)
30 To participate in an alternate performanceassessment

Alternate Assessment with Designated SupportsEmbedded Text To Speech, Items,
Alternate Assessment with Designated Supports Non-EmbeddedSeparate Setting (i.e., most beneficial time, special

lighting or acoustics, adaptive furniture),Read Aloud,For
items, Not Passages (ReadingOnly),
Text To Speech, Passages,  Read 
Aloud Passages (ReadingOnly),

Alternate Assessment with Accommodations Embedded  
Alternate Assessment with Accommodations Non-Embedded  
Alternate Assessment with Accessibility Support (requiresCDE

Approval)

Math (Grades 3-8, & 11)
30 To participate in an alternate performanceassessment

Alternate Assessment with Designated SupportsEmbedded Text To Speech,
Alternate Assessment with Designated Supports Non-EmbeddedSeparate Setting (i.e., most beneficial time, special

lighting or acoustics, adaptivefurniture),
Alternate Assessment with AccommodationsEmbedded

Calculator, allowed items (Grades 6-8, 11),Alternate Assessment with Accommodations Non-Embedded  
Alternate Assessment without Designated Supportsor

Accommodations
Alternate Assessment with Accessibility Support (requires CDE  

Approval)

Science (Grades 5, 8 & HighSchool)
30 To participate in an alternate performanceassessment

Alternate Assessment with Designated SupportsEmbedded Text To Speech (Items and Stimuli),
Alternate Assessment with Designated Supports Non-EmbeddedRead Aloud,Separate Setting (i.e., most beneficial time,

special lighting or acoustics, adaptivefurniture),
Alternate Assessment with AccommodationsEmbedded
Alternate Assessment with AccommodationsNon-Embedded Calculator (four-function for grade 5, scientific for grade 8 

and highschool),
Alternate Assessment with Accessibility Support (requires CDE  

Approval)

If student is taking Alternate Assessment the IEP team has reviewed the criteria for taking alternate assessments.  
The student will not participate in the SBAC because The SBAC does accurately portray Victor's cognitive ability.
Participation in an Alternate Assessment is appropriate The Alternate Assessment will accurately portray Victor's cognitive  

ability.

Physical Fitness Test (Grades 5, 7 & 9)  
Out of testingrange
WithoutAccommodations
WithAccommodations
With Modifications (Check with PFT Office prior to use)

Other State-Wide/ District-Wide Assessment(s) AlternateAssessment(s)

Desired Results Developmental Profile (DRDP) – (Preschoolers Ages 3, 4 and 5 years)
Not Applicable
Alternative response mode

Sensory support
Assistive equipment or device

Functionalpositioning  
Visual support

This page shows what state assessment
will be used to assess the student's  
learning. In addition, it provides the  
embedded and non-embedded materials  
that should be provided to the student  
while testing.
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Alternative mode for written language Augmentative or alternative communicationsystem

CELDT (English Learners Only)  
Listening without Accommodations  
Listening with Accommodations  
Listening with Modifications

Speaking without Accommodations  
Speaking with Accommodations  
Speaking with Modifications

Reading without Accommodations  
Reading with Accommodations  
Reading with Modifications

Writing without Accommodations  
Writing with Accommodations  
Writing with Modifications

Listening Speaking Reading Writing
Alternate Assessment to CELDT
If yes, areas of alternate assessment:  
Name of alternateassessment(s)
Person responsible to administer alternateassessment(s)

Standards based Tests in SpanishSTS
Math without Designated Supports or Accommodations  
Math with DesignatedSupports
Math withAccommodations
Reading, Language, Spelling without Designated Supports or Accommodations  
Reading, Language, Spelling with DesignatedSupports

Reading, Language, Spelling with Accommodations
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NORTH COASTAL SELPA  
ANNUAL GOALS AND OBJECTIVES

Student Name   Angel Colon, Victor Date of Birth 10/29/2003 IEP Date: 3/23/2017

Short-Term Objective: By 06/23/2017, Victor will improve his pragmatic language skills by making appropriate social  
greetings/farewells in 5/10 opportunities across three consecutive documented trials as measured by SLP data and teacher  
records.

Short-Term Objective: By 10/23/2017, Victor will improve his pragmatic language skills by making appropriate social  
greetings/farewells in 6/10 opportunities across three consecutive documented trials as measured by SLP data and teacher  
records.

Short-Term Objective: By 01/23/2018, Victor will improve his pragmatic language skills by making appropriate social  
greetings/farewells in 7/10 opportunities across three consecutive documented trials as measured by SLP data and teacher  
records.

ProgressReport 1: 
Summary of Progress  
Comment

ProgressReport 2: 
Summary of Progress  
Comment

ProgressReport 3: 
Summary of Progress  
Comment

Annual Review Date: 
Goal Met Yes No Comments:

Area of Need: Pragmatics

What area does this goal address?

Measurable Annual Goal# 1 The goal for the next year

Goal: By 03/23/2018, Victor will improve his pragmatic language skills by making  
appropriate social greetings/farewells in 8/10 opportunities across three consecutive  
documented trials as measured by SLP data and teacher records.

Enables student to be involved/progress in general curriculum/statestandard
SL8.1

Addresses other educational needs resulting from the disability  

Linguisticallyappropriate

Transition Goal: Education/Training Employment Independent

Baseline: Victor does not use  
appropriate social greetings/farewells  
while at school. He will often enter a  
room yelling "What up!" and disrupt the  
class.

How does the student  
perform currently in this  
area?

Living
Person(s) Responsible SLP, student, sped staff, gen. ed

Who is responsible for the
goal?
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NORTH COASTAL SELPA  
ANNUAL GOALS AND OBJECTIVES

Student Name   Angel Colon, Victor Date of Birth 10/29/2003 IEP Date: 3/23/2017
Area of Need: Pragmatics Measurable Annual Goal# 2

Goal: By 03/23/2018, during structured activities, when presented with varying  
hypothetical situations, Victor will identify both expected and unexpected behavior with  
80% accuracy across three consecutive sessions as measured by SLP data and  
teacher records.

Enables student to be involved/progress in general curriculum/statestandard
SL8.1

Addresses other educational needs resulting from the disability  

Linguisticallyappropriate

Transition Goal: Education/Training Employment Independent  
Living
Person(s) Responsible SLP, student, sped staff, gen. ed

Baseline: Victor is not able to identify  
behaviors that are socially considered  
"unexpected" or inappropriate and  
therefore does not make appropriate  
adjustments to correct any unwanted or  
unexpectedbehavior.

Short-Term Objective: By 06/23/2017, during structured activities, when presented with varying hypothetical situations, Victor  
will identify both expected and unexpected behavior with 50% accuracy across three consecutive sessions as measured by  
SLP data and teacherrecords.

Short-Term Objective: By 10/23/2017, during structured activities, when presented with varying hypothetical situations, Victor  
will identify both expected and unexpected behavior with 60% accuracy across three consecutive sessions as measured by  
SLP data and teacherrecords.

Short-Term Objective: By 01/23/2018, during structured activities, when presented with varying hypothetical situations, Victor  
will identify both expected and unexpected behavior with 70% accuracy across three consecutive sessions as measured by  
SLP data and teacherrecords.

ProgressReport 1: 
Summary of Progress  
Comment

ProgressReport 2: 
Summary of Progress  
Comment

ProgressReport 3: 
Summary of Progress  
Comment

Annual Review Date: 
Goal Met Yes No Comments:
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NORTH COASTAL SELPA  
ANNUAL GOALS AND OBJECTIVES

Student Name   Angel Colon, Victor Date of Birth 10/29/2003 IEP Date: 3/23/2017
Area of Need:  FunctionalWriting Measurable Annual Goal#  3 New

Goal: By 03/23/2018 when provided with a writing topic, personal dictionary, sentences  
frames, and/or graphic organizer, Victor will able to produce a coherent piece of writing (i.e.  
morning journal topics, directions, lists etc.) with correct spelling, capitalization, punctuation,  
and grammar with 80% accuracy and no more than 3 cues from staff out of 3 consecutive  
trial days as measured by teacher observations, student work, and data sheets.

Enables student to be involved/progress in general curriculum/statestandard
CCCS 8.WI.o1

Addresses other educational needs resulting from the disability  

Linguisticallyappropriate

Transition Goal: Education/Training Employment IndependentLiving
Person(s) Responsible Staff, Teacher, and Student

Baseline: Victor is able to  
complete a summary with 70%  
accuracy when provided with  
sentences frames. When left to  
complete writing independently,  
Victor is able to produce 1  
sentence with spelling,  
capitalization, punctuation, and  
grammaticalerrors.

Short-Term Objective: By June 2017 when provided with a writing topic, personal dictionary, sentences frames, and/or graphic  
organizer, Victor will able to produce a coherent piece of writing (i.e. morning journal topics, directions, lists etc.) with correct  
spelling, capitalization, punctuation, and grammar with 80% accuracy and no more than 5 cues from staff out of 3 consecutive  
trial days as measured by teacher observations, student work, and data sheets.
Short-Term Objective: By January 2018 when provided with a writing topic, personal dictionary, sentences frames, and/or  
graphic organizer, Victor will able to produce a coherent piece of writing (i.e. morning journal topics, directions, lists etc.) with  
correct spelling, capitalization, punctuation, and grammar with 80% accuracy and no more than 4 cues from staff out of 3  
consecutive trial days as measured by teacher observations, student work, and data sheets.
Short-TermObjective:

ProgressReport 1: 
Summary of Progress  
Comment

ProgressReport 2: 
Summary of Progress  
Comment

ProgressReport 3: 
Summary of Progress  
Comment

Annual Review Date: 
Goal Met Yes No Comments:
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NORTH COASTAL SELPA  
Offer of FAPE - SERVICES

Student Name Angel Colon, Victor Hugo Birthdate 10/29/2003 IEP Date: 3/23/2017

The service options that were considered by the IEP team (List all): The IEP team met to discuss a range of services
including: general education classes, functional skills program at VHS, speech and language, DHH services, and ERMHS
counseling.

In selecting LRE, describe the consideration given to any potential harmful effect on the child or on the quality of  
services that he or she needs: Specific service recommendations are reflected below. Potential harmful effects considered in  
making this placement decision include: time away from peers and access to general education curriculum. The team agrees that  
the educational benefits to the student outweigh any potential harmful effects.

Supplementary Aids, Services & Other Supports for school personnel, or for student, or on behalf of the student

Special Education Transportation No Yes
Transportation not required. Student takes city transportation or gets picked up by parents.

SPECIAL EDUCATION and RELATEDSERVICES

Service: Specialized deaf and hard of hearingservices Start Date:3/23/2017 End Date:3/23/2018
Provider:SELPA

Ind Grp Sec Transition
Duration/Freq: 120 min x 1 Totaling: 120 min servedYearly Location: Separate classroom in public integrated  

facility
Comments:

Provides an overview of the different services discussed during the meeting

Potential harmful effects when placed in the determined least restrictiveenvironment.

Aids, Services, Program  
Accommodations/Modifications,  
and/orSupports

Start Date EndDate Frequency Duration Location
The accomm
student

odations/modifications that should be available to the

Consultation between:educational
specialist and speechand  
languagepathologist

Student monthly 30 minutes school site
Personnel 03/23/2017 03/23/2018

Flexible seating with left ear  
toward instruction and away from  
additional noise sources

Student Offereddaily All year Classrooms

Personnel 03/23/2017 03/23/2018

Directions repeated for clarification  
and/or visual prompts

Student Offereddaily All year Classrooms
Personnel 03/23/2017 03/23/2018

Educational audiological consult Student Upon request 
from staff

Until 
resolutionof 
problem

Classrooms

Personnel 03/23/2017 03/23/2018

Access tocalculator Student 03/23/2017 03/23/2018 daily All year school site
Personnel

Extended time on assignments /  
tests

Student 03/23/2017 03/23/2018 daily All year school site
Personnel

Cues/prompts/reminders of rules:  
behavior chart, rewards, positive  
praise

Student 03/23/2017 03/23/2018 daily all year school site

Personnel
Offerchoices Student 03/23/2017 03/23/2018 daily all year school site

Personnel
Supervision during unstructured  
time (recess, lunch, passing time  
between classes): consequences  
in place for inappropriate  
behaviors, rewards for displaying  
appropriatebehaviors

Student 03/23/2017 03/23/2018 daily all year school site

Personnel
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Service: Specialized AcademicInstruction Start Date:3/23/2017 End Date:6/30/2017
Provider: District of Service

Ind Grp Sec Transition
Duration/Freq: 678 min x 1 Totaling: 678 min servedWeekly Location: Separate classroom in public integrated  

facility

Service: Individual counseling Start Date:3/23/2017 End Date:3/23/2018
Provider: Nonpublic agency (NPA) under contract with SELPA or district

Ind Grp Sec Transition
Duration/Freq: 45 min x 1 Totaling: 45 min served Weekly Location: Service provider location

Service: Psychological services Start Date:3/23/2017 End Date:3/23/2018
Provider: Nonpublic agency (NPA) under contract with SELPA or district

Ind Grp Sec Transition
Duration/Freq: 600 min x 1 Totaling: 600 min servedYearly Location: Service provider location

Service: Specialized AcademicInstruction Start Date:3/23/2017 End Date:6/30/2017
Provider: District of Service

Ind Grp Sec Transition
Duration/Freq: 1252 min x 1 Totaling: 1252 min served Weekly Location: Separate classroom in public integrated  

facility

Service: Intensive IndividualServices Start Date:3/23/2017 End Date:3/23/2018
Provider: District of Service

Ind Grp Sec Transition
Duration/Freq: 1882 min x 1 Totaling: 1882 min served Weekly Location: Public residentialschool

EXTENDED SCHOOL YEAR (ESY)
Yes No

Rationale: Victor's regression during the summer is much more than that of his peers. In order to recuperate the skills lost during  
summer it is recommended that Victor attends extended school year.

Service: Specialized AcademicInstruction Start Date:6/19/2017 End Date:7/14/2017
Provider: District of Service

Ind Grp Sec Transition
Duration/Freq: 1200 min served Weekly Location: Separate classroom in public integrated  

facility
Comments:

Programs and services will be provided according to when student is in attendance and consistent with the district of service  
calendar and scheduled services, excluding holidays, vacations, and non-instructional days unless otherwise specified.

Service: Language andspeech Start Date:3/23/2017 End Date:3/23/2018
Provider: District of Service

Ind Grp Sec Transition
Duration/Freq: 40 min x 20 Totaling: 800 min served Yearly Location: Service provider location
Comments: Services intended to be evenly distributed throughout the entire school year.

Comments:

Comments:

Comments:

Comments:

Comments: 1:1 services for in class and behavioralsupport
List of services the student receives throughout the school year
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NORTH COASTALSELPA
Offer of FAPE - EDUCATIONALSETTING

Date of Birth 10/29/2003 IEP Date: 3/23/2017Student Name   Angel Colon, Victor Hugo

Physical Education General SpeciallyDesigned Other

District of Service Vista Unified School of Attendance  RooseveltMiddle School Type  Public day school

Federal Setting  Regular classroom/Public day school
Federal Preschool Setting 

All special education services provided at student's school of residence?
Yes No (rationale)

35 % of time student is outside the regular class & extracurricular & non academic activities
65 % of time student is in the regular class & extracurricular & non academic activities

(Note: Percentage of time is required for those that will be age 6 and older within the duration of this IEP)

Student will not participate in the regular class and/or extracurricular and/or non academic activities math, life skills, and speech 
and language
because Victor benefits from small group instruction.

Regional Center  
Department of Rehabilitation
County Mental Health(CMH)

Other AgencyServices
California Children's Services(CCS)  
Probation
Dept. of Social Services(DSS)  
Other   

PromotionCriteria: District Progress on Goals Other   

Parents will be informed of progress

How?

Quarterly Trimester Semester Other   

Progress Summary Report Other   

ACTIVITIES TO SUPPORT TRANSITION (e.g. preschool to kindergarten, special education and/or NPS to general education  
class, 8th-9th grade,etc)
High school representative attended IEP/TRI meeting, student visited appointed high school for next year, student will determine
electives taking for next year.

GRADUATION PLAN (Grade 7 and Higher)
Projected graduation date and/or secondary completion date 06/06/2021

10 To participate in curriculum leading to a Diploma
20 To participate in curriculum leading to a Certificate of Completion

Educational settings determines the
percentage of time the student is in  
general education classrooms. It also  
provides information about which  
classrooms the student will NOT be  
participating in general education for.
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NORTH COASTAL SELPA  
IEP TEAM MEETINGNOTES

Student Name   Angel Colon, Victor Hugo Date of Birth  10/29/2003 Date 03/23/2017

Notes Attendance: Hilda Colon (parent), Kathleen Bartolome (education specialist/case manager), CJ Port (administrator),  
Therese Silvaboroa (general ed. teacher), Anne Hunt (school psych), Sue Tellez (DHH Itinerant), Anne Cona (ERMHS therapist), 
Ms. Ancona (ERMHS counselor), Mrs. Hoffmanchan (interpreter), Kim Taylor (Speech Language Pathologist, SLP), Heather  
Bernard (education specialist for VHS).

-Introductions were made and parent rights offered and accepted.

-The IEP Team met for Victor's Annual and Triennial IEP.

-District nurse shared medical history of Kleinfelder syndrome, hearing loss, microcephaly; Mom shared that Victor is followed by  
Dr. Ambo. Nurse shared that she will contact Dr. Ambo for updated neurology, cardiology report, and endocronology report

-SLP shared the results of her assessment. Victor continues to meet eligibility criteria as speech language impaired for deficits in  
communication/pragmaticskills.

-Education specialists shared the results of her academic assessment

-School Psychologist shared program review and her recommendation of Victor continuing with the functional skills program.  
Victor continues to meet eligibility criteria for hearing impairment, intellectual disability, and other health impairment.

-Team agrees that Victor's primary handicapping condition is Other health impairment, secondary speech language impairment

-DHH Itinerant shared that Victor has a hearing loss. He wears a hearing aid in the left and right (left ear hears significantly more  
than right ear) but it was reported that Victor stopped wearing them in middle school because he refused to do so.

-ERMHS counselor shared that Victor participates in therapy with prompting but that he continues to struggle with peer and adult  
interactions (e.g., will talk back to adults, use foul language, acts impulsively, etc.)

-Victor requires glasses for near nearsightedness but refuses to wear them. Victor reported that he has them.

-Student information on cover page was reviewed.

-Present levels of performance was reviewed.

-Parent shared her concern with the successful transition to Vista High School. Team shared that VHS was the recipient of a large  
grant, allowing for many electiveprograms

-VHS education specialist shared about the program at VHS. The functional skills program focuses on life skills and the students  
can spend part of their day working a paying job. She shared there are a number of electives to choose from.

-General ed teacher shared that Victor is currently reading at a second grade level and has made progress in vocabulary skills.

-Administrator shared that there has been a dramatic reduction in referrals this year and he sees a lot of improvement although  
impulsive behavior is still present (e.g., throwing food, arguing with othersetc.)

-Victor reports to really enjoy playing soccer and is involved in the following activities at school with non-disabled peers; art, PE,  
school assemblies

-Special factors werediscussed.

-Statewide assessments and accommodations werediscussed.

-Previous goals were reviewed.

-New goals were established, discussed and agreed upon.

-Services and educational setting were discussed and agreed upon. Victor will continue in the functional skills program at RMS  
with a Read 180 class
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-Mother shared that she does not currently have services through Regional Center. ERHMS therapist shared information on this  
level of support and that she would have the community liaison contact parent.

- Vista Unified School District believes this entire document constitutes an offer of Free Appropriate Public Education (FAPE).

- Parent agreed and signatures wereobtained.

-Notes were read aloud
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Appendix Y 

Types of IEPs 

IEP Type25 Description of Meeting 
Initial  Meeting to determine eligibility of student after the initial assessment 

completed.  

Annual Meeting held once a year to review progress made on their academic 
goals and other functional areas.  
 
Meeting usually held prior to the due date.  

Triennial Meeting held every three years. Determines if the student continues to 
qualify under the 13 disability categories and eligibility for special 
education. Assessments done by all related services.   

Transition Meeting to discuss transition from one educational setting to another 
(e.g. infant to preschool, preschool to kindergarten, elementary to 
middle, middle to high school, high school to transition placements, 
public school setting to NPS, or NPS to public school setting etc.) 

Manifestation 
Determination/ Pre-
Expulsion 

Meeting that occurs when the student is being recommended for 
expulsion and/or removed from their current educational placement. 
Occurs when student is removed from placement for more than 10 
consecutive days in a school year. 

Interim Meeting held if the student is transferring from another district.  
Other/Special Meeting held when there is concern with the program or placement 

and needs to be addressed by the IEP team. 
 
Can be requested by parent or staff.  

 

  

                                                 

 
25 From Villa, R.A., Thousand, J.S., & Nevin, A.I. (2013). A guide to co-teaching: 

practical tips for facilitating student learning (3rd ed.). Thousand Oaks, CA: Corwin Press. 
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Things to Remember: 
• All team members should be present at the meetings 
• Bring work samples 
• Be present within the meeting- add advice and participate in the conversation 
• Collaborate or share concerns with team prior to meeting occurring 
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Appendix Z 

Day 2: Example of Behavior Support Plan/ Behavior Intervention Plan 
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Appendix AA 

Day 3: Methods and Advice PowerPoint 

Slide 1 

Methods and Advice on How 
to Move Forward with 

Inclusion

 
Slide 2 

First Steps

• To make inclusion happen in a positive manner, it is important for our 
school community to discuss our fears and frustrations about 
inclusion and feel validated. 

• Half the battle with inclusion are the attitudes that staff hold against 
it.

• During day 1 we were able to discuss those concerns.
• We discussed what the law really asks us to do with inclusion and 

what it means for us to develop “interventionist” attitudes.
• When implementing inclusion, this should always be the first step. 

 
-Fears and frustrations is what holds a lot of people from accepting inclusion. It reflects a lot of 
different issues around the country when dealing with diverse cultures and lifestyles. The lack of 
understanding creates a lot of fear within people, therefore leading to feelings of frustrations and 
negative attitudes about the topic.  
-If staff are unwilling to participate inclusion, it can make collaboration harder for everyone on 
the team and on campus.  
-This professional development wanted to address these first steps of inclusion and provide staff 
the opportunity to be open and honest.  
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-With more knowledge about what the law asks us and by knowing our attitudes, you as an 
individual can make the choice of whether to adopt “interventionist” attitudes. 
-When implementing inclusion this should always be the first step. By making this the first step 
we can tear down walls separating staff to become a team. 
 

Slide 3 

Professional Developments

• Professional developments allow us to continue to learn and grow as 
educators. 

• Though we may attend them yearly, it’s possible that they haven’t 
been centered around SSEN and inclusion. Therefore, leaving many 
teachers and staff without resources. 

• The workshops of this professional development
• Knowledge
• Attitudes
• Collaboration
• Legal items

 
- Workshops: were to provide you with information about SSEN and the areas that affect their 
education the most 

Slide 4 

Programs and educator related strategies

• Within the professional developments, a site will be able to provide 
programs and educator related strategies

• If no programs are specific with inclusion, it would be important for a 
team to be selected to investigate how other schools have 
accomplished inclusion successfully at their school.

.  
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Slide 5 

“Building-Based Planning”

• Schnorr et. al. (2000) suggests implementing collaborative teaching 
teams at the beginning to see how staff worked with each other.

• However, inclusion did not happen as a whole, but only as a portion of the 
school (ex: grade level)

• It was not until the 3rd year that the school finally became all inclusive 
• The Implementation continued to grow when they implemented “building-

based planning”
• Allowed a team to create goals for a period of 3 years. 

• Constant reflection and review with open forums for all staff to attend to
• Effective when it was implemented from the district level

• By completing the implementation this way it allowed the campus to have an easier time 
adjusting to inclusion on their campus. 

 
Slide 6 

Peer Wide Tutoring Program

• For campuses that have already implemented inclusion
• This program allow “typical” students to support SSEN within the 

classroom activities
• Multi-element curriculum is necessary for this to work

• Educators would be able to make the “typical” student become the teacher 
and have SSEN work on IEP goals

• This would not be all the time but the student would know the goal and have 
assistance from staff in knowing how to help support SSEN

• Students would be relied on heavily and taught how to collect data, how to teach, 
and how to provide constructive criticism

• Students would be teamed in trios (two typical students and one SSEN)
• One student teaching and one observing and taking data (roles would be swapped to make 

sure both students learn all skills) 
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Slide 7 

Peer Intervention Model

• Another way to help inclusion in the classroom is to provide peer 
intervention support to students who may engage in more behaviors 
during class.

• Peer intervention can help a great deal with other student’s “off-task” 
behaviors

• The process includes:
• Peers receiving training from case manager or someone familiar with the 

student
• Implementing strategies to help the student (encouraging them on their 

work, reminding them to use their strategies etc.)
• The useful strategies will be taught to the student by the case manager

 

Slide 8 

Strategies for teachers

• When programs are not decided on or take a while to implement it is 
important for staff to use the following strategies to help them in 
class:

• Use peers to help maximize their learning
• Use the accommodations needed for the student
• Developing a multi-element curriculum
• Speaking about the strategies and programs you will be implementing in class

• Can cause a better classroom environment and culture 
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Slide 9 

Survey

 
-Have teachers take “Am I a co-teacher” survey  

-After completing survey review the different collaborative teaching models with staff and note 
the resources that they can use with their collaboration   

Slide 10 

Building Collaborative Teams

• Having collaborative teams is essential for a campus to be inclusive
• Does not only pertain to educators

• Teams should share common goals and framework or mission of 
some type

• Share 
• Roles
• Leadership
• Students

• Seeking advice and help
• Outlet to openly discuss crisis situations 

 
-Collaborative teams does not only refer to educators. Teams encompass all teams involved with 
SSEN. A campus should take ownership of all students within the class and show it on campus.  
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Slide 11 

Last Piece of Advice on Methods 

• Don’t give up!
• Combinations of multiple strategies and programs are what make 

inclusion successful on a campus
• There is no standard formula
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Appendix AB 

Day 3: Program Examples 

Program Example Description 
Building-Based Planning 

(Schnorr et. al., 2000) 
Year 1 

Schools were matched based on implementation of inclusion. 
 
Director of Special Education meets with principal and discusses 
future middle school student with severe disabilities. - Done 2 
years in advance. 
 
Mid-Year: principal has staff create a “inclusive education 
committee” to spear head building-based planning 
 
Volunteers able take on the responsibility and selected 
individuals by program director and principal. Additional 
participants from outside of school site were also involved (e.g. 
parent, inclusion consultant) 
 
Agreement about roles during meetings. Staff took responsibility 
for contribution to meetings. 
 
Reflected on how students with moderate to severe disabilities 
currently participated in their middle school program.  
 
Barriers to inclusion were identified and discussed. Barriers 
include procedures, staff roles, curriculum instruction, space, 
and attitudes etc.  
 
Based on discussions of barriers and current participation, 
committee developed a plan for the coming Fall next school 
year. 
 
Goals: increase general educational class participation 
 
Other outcomes from meetings:  
- developed a mission statement 
- provided outcome and developments over the year to staff on 
campus 
 
  

Building-Based Planning 
(Schnorr et. al., 2000) 

Year 3 

Initial implementation. 
 
All students with special educational needs were assigned to 
“typical” teams and provided with schedule for general 
education classes. 
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Program Example Description 
 
Three teams on campus we all inclusive and three additional 
teams provided resource services. 
 
“Inclusion Support team” created to help address issues 
throughout the school year. 
 
  

Building Based Planning 
Additional Information 

For this program to work it is imperative for the district and 
administration to play a role in developing the program. By 
using resources at the district level, the school could properly 
prepare for the students who were transferring over. In addition, 
the middle school developed a more inclusive campus.  

Peer Wide Tutoring 
(McDonell et. al., 2001) 

School currently implementing a small group of students with 
moderate to severe disabilities in general education classrooms.  
 
What the program does:  

1) Increasing the amount of time for students with 
special educational needs in general education 
classrooms 
2) Improving the quality of instruction 

 
Only specific individuals received inservice training about how 
to help support students with moderate to severe disabilities in 
the classroom. 
 
Participants: 

- Students with moderate to severe disabilities 
- “typical” peers performing at or above average in 
class 
- General education teacher 
- Educational Specialist 

 
Classwide Peer Tutoring 

- Peer tutoring dyads with student with special 
educational needs (SSEN) 

o Used so both “typical” students can serve 
as tutor and tutee 
o During peer tutoring peers played the 
roles of tutor (peer 1 or 2), tutee (SSEN), 
observer (peer 1 or 2) 

- Scheduled two times per week for 15 minutes 
o Tutor provides tutee with instructional 
cues related to task needed to be completed by 
tutee. 
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Program Example Description 
o Observer checks for accuracy of the tutees 
response with their tutor. 

  Also provides social 
reinforcement is the tutee does it correctly 
 If answer is incorrect, tutor will 
provide tutee with correct answer or 
model the response they were looking for. 

o Tutor and Observer are used to help assist 
each other through the process and provide 
constructive criticism if needed.  

 
Multi-element curriculum: general education teacher and 
educational specialist develop curriculum that not only addresses 
the needs of general ed peers but also addresses the subset of 
skills needed to instruct SSEN.  
 

1) Determined objectives 
2) Planned daily activities 
3) Used accommodations that increased student’s 
participation in daily activities 

 
Example of objectives: 
History Class 
 
“Typical” peer: 
Review historic developments which prepared Utah for 
statehood and national acceptance. Determine the contributions 
of significant individuals in Utah’s past. (McDonnell et. al., 
2001) 
 
SSEN: 
Identify a Conestoga wagon, Utah’s state bird, Utah’s state 
flower, picture of Jim Bridger.  
 

Peer Support Intervention 
(McCurdy & Cole, 2013) 

Used with students who had off-task behaviors (e.g. playing with 
desk, talking with peers, talking to staff, walking around the 
classroom etc.) 
 
“Typical” students: no reminders to stay on task and learning or 
work completion is not affected by assisting another student. 
Students can be on grade-level.  
 
Peer training provided:  

- Paraprofessional assisted in training 
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Program Example Description 
- Defined what “off-task” behaviors are and 
provided examples and descriptions 

o Engaged in role-playing 
- Peer identified the “off-task” behaviors  
- Continued this exercise until student answered 
with correct behaviors with 100% accuracy.  
- Peer was then shown how to prompt student  

o Lightly tapping materials on desk 
- Peer was also shown how to provide non-verbal 
positive feedback 

o Thumbs up 
o Smile 

- Peer was then taught to provide verbal feedback 
to the student once that activity or lesson was over.  

o “good job”  
o “you did great!” 

 
If peer supporters for get their training, staff can retrain them 
with how to help students with their off-task behaviors. 
 
Staff should also implement incentives if peer supporters lack 
motivation to help SSEN.  

 

* Please note these are only suggestions of how to get started with the implementation of 
inclusion as a school, within collaborative teams, or with students.  
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Appendix AC 

Self-Assessment: Do I Allow a Co-Teaching Relationship to Occur? 

Yes No In my co-teaching relationship26… 

  I can share ideas, information, and materials with my partner. 

  I can seek additional training to make our co-teaching better. 

   I can identify the resources and talents of my co-teacher(s) 

  We both decide on what to teach and how to teach 

  We can identify the student strengths and needs 

  We both differentiate instruction for all our students 

  We create and agree on the discipline procedures and can both carry them 
out 

  We can freely communicate our concerns with each other 

  We enjoy our success with co-teaching and the positive outcomes that come 
from it 

  We have fun with all students in the classroom and enjoy the co-teaching 
relationship we have 

  We can meet and discuss our work regularly 

  Our meeting times are used productively 

                                                 

 
26 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Yes No In my co-teaching relationship26… 

  We can effectively co-teach even when we don’t have time to plan.  

  All students view us as their teachers 

  We use all a variety of co-teaching models (e.g. parallel, supportive) 
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Appendix AD 

Co-Teaching Examples and Resources 

Four Approaches to Co-Teaching27 

Approach Characteristics 
Supportive 
 
Also known as: 
One teach/One assist 
One teach/One observe 
One teach/One assess 

One teacher takes the lead instructional role 
and the other teacher rotates among students 
providing support. Rotating teacher can 
provide 1:1 assistance and observes and 
listens to student’s discussions in groups 
 
Usually used with teachers new to co-
teaching and had little time to coordinate 

Parallel and Station teaching When teachers work with diverse groups of 
students in different areas of the classrooms. 
Should be used as a way for teachers to be 
able to instruct all students within the class.  
 
Parallel teaching can be done on the same 
lesson or activity but just in smaller groups. 
Allows teachers to have better teacher to 
student ratio. 
 
Station teaching is when teachers can divide 
instructional content into different segments 
(stations) and deliver it in multiple ways.   
 

Complementary Co-teacher can do something to enhance the 
lesson of their partner.  
 
Example would be one teacher modeling a 
“think aloud” and note-taking skills while the 
other teacher is instructing. Teacher 
instructing allows other co-teacher time to 
model the think aloud and note-taking.  
 
Another example is the co-teacher being able 
to pull aside a small group and work on a 

                                                 

 
27 From Villa, R.A., Thousand, J.S., & Nevin, A.I. (2013). A guide to co-teaching: 

practical tips for facilitating student learning (3rd ed.). Thousand Oaks, CA: Corwin Press. 

 



INCLUSION   228 
 

Approach Characteristics 
component needed for the activity (e.g. social 
skills while in group)  

Team/ Duet Teaching Co-teachers share responsibility with 
planning, teaching, assessing, and students. 
Co-teachers share leadership within the 
classroom and plan majority of lessons 
together. 
 
They can deliver lessons simultaneously and 
are comfortable taking the lead or being the 
supportive role.  
 
Students can experience both teachers’ 
expertise. 
 
Example: Lesson may be on a science related 
topic but other teacher provides input about 
the history during that time and the impact the 
topic had on society.  
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Parallel Co-Teaching Examples 

Example Description 
Split class Each co-teacher is responsible for a group of 

students. Need to monitor understanding and 
provide instruction. Co-teacher also needs to 
be responsible for any additional learning 
activities for understanding.  

Station teaching or learning centers Each co-teacher is responsible for preparing, 
guiding, and monitoring their station and 
other stations (if needed) during the lesson.  

Rotate among stations or learning centers Co-teachers rotate themselves among their 
groups. One teacher can provide one content 
area lesson for the students and the other can 
provide the other portion of the content.  

Cooperative group monitoring Co-teachers are responsible for monitoring, 
giving feedback, and aiding certain groups 
while they are engaged in cooperative 
learning.  

Experiment or lab monitoring Co-teachers monitor and assist an equal 
number lab groups. They provide them with 
guided instruction and additional support if 
needed.  

Learning style focus Each co-teacher uses a different learning style 
to teach their group of students. One teacher 
can concentrate on visuals, another on 
auditory, and another on kinesthetic.  

Supplementary instruction One teacher works with students who have 
been identified as needing extra support with 
lesson, instructing students to make the lesson 
more relevant to everyday life, providing 
guided practice for applying learning strategy, 
or completing enrichment activities. The other 
teacher works with the rest of the class on a 
lesson, concept, skill, or learning strategy.  
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Planned Agreements for Co-Teaching28 

Directions: With your co-teacher(s) develop a plan for the level of responsibility each of you 
will take throughout the school year with your students. 

Use the following codes to map out your responsibility levels: 

1 

Primary 
Responsibility 

 

2 

Secondary 
Responsibility 

= 

Equal Responsibility 

+ 

Input into the 
Decision Making 

 

                                                 

 
28 From Villa, R.A., Thousand, J.S., & Nevin, A.I. (2013). A guide to co-teaching: 

practical tips for facilitating student learning (3rd ed.). Thousand Oaks, CA: Corwin Press. 
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Example of Planned Agreements 

 

Use the following codes to map out your responsibility levels: 

1 

Primary 
Responsibility 

 

2 

Secondary 
Responsibility 

= 

Equal Responsibility 

+ 

Input into the 
Decision Making 
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Co-Teaching Data Record 

Directions: To encourage the exploration of co-teaching and the different approaches it is 
important for staff to monitor and document their experiences. By monitoring your team’s 
experiences, you can determine which co-teaching approach works for your team. In addition, it 
will allow the students to constantly be exposed to different teaching styles and strategies. 

Week of: _______________________________ 
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Appendix AE 

Inclusive School Goal Setting Worksheet29 

Instructions: 
• Determine which goals you would like to set for the coming year. The outcome should be 

measurable, observable, or accomplished through evidence (i.e. lesson plans, 
observations done by admin, participation of staff in completing goal) 

• Goals can be created in multiple areas (e.g. academic, social, school climate/culture, 
school structure, and enrollment /placement 

 

Goal Goal End 
Date: 

Progress 
on goals 
reviewed 
on: 

Assessor 

Example:  Each staff member will participate in a co-
taught lesson 

June 1, 
2018 

December 
18, 2018 

Administration 

    

    

    

    

 

  

                                                 

 
29 Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism in the 

inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Appendix AF 

Sample Interview Questions (Resource) 

These are suggested interview questions that a site can use to ensure that they are hiring teachers 

with positive beliefs about inclusive education.  

1. Have you been introduced to inclusive education? If so, what are your beliefs about 

inclusive education? 

2. What experiences have you had teaching and/or supporting students with disabilities in 

inclusive classrooms? 

3. Describe your experiences on collaborating with other professionals regarding students 

with disabilities in your classroom. 

4. Describe a lesson that you have completed with an educational specialist or general 

educator that was targeted to an inclusive classroom. If, you have not completed one, 

how would you use the educational specialist or general educator to help you in the 

classroom?   
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Appendix AG 

Questions to Answer When Reviewing IEP 

Reviewing an Individualized Education Plan (IEP) can be a daunting task. However, by 
determining the answers to the following questions, an educator can have an easier time 
determining how to approach the education of a complex learner.  

 

Question Where can I find the 
information on the IEP? 

Who can I ask for this 
information? 

Who is the student? Information/Eligibility 
 

Case Manager & 
Paraprofessional 

What are the student’s 
strengths, preferences, and 
abilities? 

Present Levels, Goals 
 

Case Manager & 
Paraprofessional 

What is this student’s 
awareness of their abilities 
(e.g. social, academic, 
physical, disability that they 
are categorized under etc.)  

Present Levels 
 

Case Manager & 
Paraprofessional 

How much effort does the 
student put forth in class? 

Present Levels, Special Factors, 
Goals 
 

Case Manager & 
Paraprofessional 

What are the best strategies 
to use for this student (e.g. 
learning, to build rapport, 
to help with social gains etc.) 

Services (accommodations, 
modifications), Present levels, 
BIP, Goals 
 

Case Manager & 
Paraprofessional 

What prevents me from 
seeing this student’s 
capabilities? 

Special Factors, Present Levels, 
BIP, Goals 
 

Case Manager, 
Paraprofessional, Other 
Related Services 

What type of learning 
environment does this 
student need? 

Services (accommodations, 
modifications), Present Levels 
 

Case Manager, 
Paraprofessional, Other 
Related Services 

What does this student 
enjoy or like? 

Present levels, BIP, Special 
Factors, Goals 
 

Case Manager & 
Paraprofessional 

How can I learn from this 
student and improve my 
teaching? 

Present levels, Services 
(accommodations, modifications), 
Goals 
 

Case Manager, Other 
Related Services 
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Appendix AH 

Comfortable Classroom:  

Checklist to help Students with Special Educational Needs30 

To help create a comfortable and positive learning environment for SSEN it is important for all 
educators to consider the several factors (e.g. sounds, smells, lighting, temperature, and seating) 
when creating an inclusive classroom. 

Use the following checklist to help with developing a comfortable space for your SSEN in the 
classroom. Work with your educational specialist to determine the best strategies to help SSEN 
in your classroom.  

Student name/period: _____________________________________________ 

*This checklist can also include accommodations/modifications needed for student in the 
classroom 

Sounds 

 Desk away from noisy spaces or peers 
 Applying tennis balls to the bottom of chairs 
 Supplying headphones to help with noise levels (can be offered during certain parts of 

period/day) 
o Independent Work 
o Group work/active learning 
o Transitions 
o Other _______________________________ 

 Providing students with a quiet area or be excused from noisy lessons  
 To be warned about loud noises that will happen in the classroom  
  Music/iPod 

o Independent work 
o Group work/active learning  
o Transitions 
o Other _________________________________ 

  

                                                 

 
30 From Kluth, P. (2010). “You’re going to love this kid!”: teaching students with autism 

in the inclusive classroom. Baltimore, MD: Paul H. Brookes Publishing Co. Inc. 
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Lighting 

 Light covers to help with fluorescent lighting 
 Use lamps with incandescent bulbs rather than fluorescent  
 Sitting in natural light or allow natural light to come in to the classroom 
 Use of sunglasses during certain times of the day 
 Colored overlays or nonwhite paper (to avoid glare) 
 Use of headphones or ear plugs-for sound of fluorescent lighting 

Seating 

 Ability to stand at times 
 Ability to pace in a designated area 
 Seat cushion/balance cushion on chair 
 Fidget objects in or on their desks 
 Visual Blockers or partitions 
 Additional seating options available: 

o Rocking chair 
o Beanbag chair 
o Lawn chair 
o Reading pillow 
o Floor/exercise mats 
o Floor pillows 
o Couch or loveseat 
o Exercise ball  
o Other ________________________________ 

Temperature 

 Access to water 
 Access to a personal fan 
 To sit near/far from the windows 
 Access to personal jacket/hoodie 

Smells 

 Limit usage of scented personal care products by students and staff 
 Ability to sit near the door when strong smells occur  
 Ability to sit outside of classroom until smell has dispersed 
 Access to a small personal fan 
 Access to materials that can help calm, energize, or comfort the individual (e.g. scented 

oils, lotion, paper) 
 Access to materials that are unscented (e.g. markers, paint etc.) 
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Appendix AI 

Survey for Inclusion 

Information 

How many years have you been in the education field? ______________________ 

What is your role on campus? (Please circle one) 

General educator Educational  Specialist Speech and Language Pathologist 

School Psychologist Instructional Assistant Custodian Administration  

Occupational Therapist Office Assistant Counselor  

Other Service Provider Other: _____________________________ 

How many years have you worked on campus? _________________________ 

 

Classroom/School Environment 

I feel confident in my ability to produce a positive, comfortable learning environment for my 
students.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to serve the students with my classroom or services. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to handle problematic behaviors in or outside of the classroom.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my ability to make connections with all students on campus.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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I feel confident in my ability to make connections with students with special educational needs 
on campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Knowledge and Training 

I feel confident in my ability to use my knowledge and training in my field to support the 
students learning needs on campus. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel confident in my knowledge of classroom management to help with problematic behaviors 
in the classroom  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I have received proper training in behavior management with typical and students with special 
educational needs 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I have knowledge in behavior management strategies (e.g. token board systems, positive reward 
systems etc.) 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I understand the 4 types of behaviors (attention seeking, sensory, escaping/avoiding, or tangible 
seeking) that students can engage in and know proper behavior techniques to gain the desired 
outcome. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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Attitudes 

I am accepting of all students within my classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Though it may be a challenge to have students with special educational needs in my classroom, I 
try to get to know them and provide them with a positive learning environment. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I do not let past events alter my attitude towards a student. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I enjoy having students with special educational needs in my classroom. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I treat students with special educational needs the same as a typical student. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

Experience with Implementation of Inclusion 
 

During my credential program, I was taught about inclusion and the different methods of a 
collaborative classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Throughout my years as an educator I attended professional developments that prepared me to 
teach in an inclusive classroom.  

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 
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I have taught in an inclusive classroom with educational specialist support. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

We used a collaborative model that allowed both educators to use their strengths in teaching the 
classroom 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

I feel like the inclusive model is useful on our site. 

Strongly 
Disagree 

Disagree Neutral Agree Strongly Agree 

 

Rating: 

Please rate the professional development seminar. Rating scale of 1 strongly disagree and 5 to 
being strongly agree.  

The workshops, activities, and discussion added to my understanding of inclusion and topics 
related to students with special educational needs. 

1 2 3 4 5 

 

My instructors were professional, knowledgeable, and resourceful.  

1 2 3 4 5 

 

This professional development allowed me to find some answers about inclusion our site and I 
left feeling that we have a plan moving forward.  

1 2 3 4 5 

 

I feel that I am more confident in my ability to teach SSEN within my classroom and be a 
collaborative member to other staff. 

1 2 3 4 5 
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I am interested in receiving more professional development about inclusion or SSEN. 

1 2 3 4 5 

 

Additional comments regarding the professional development: 
 

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________ 
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Appendix AJ 

Suggested Timeline for Professional Development Seminar 
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INCLUSION   245 
 

Chapter 5: Project Recommendations 

 For over thirty years inclusion has been the motivator behind the Individuals with 

Disabilities Education Act (IDEA). IDEA holds schools accountable to provide students with 

special educational needs the opportunity to receive free and appropriate education. In 2004, 

IDEA increased the schools’ and the government’s accountability by having schools provide 

SSEN education courses in the least restrictive environment (LRE) and allowing families to 

receive early intervention help and transition services for SSEN after leaving high school until 

they are twenty-two and access to possible services beyond the age of twenty-two. With the 

implementation of IDEA in 2004, there has been a rise of schools becoming more inclusive to 

meet the requirements. Though inclusion has been shown to have positive effects on SSEN 

(Ruijs & Peetsma, 2009; Kvalsund & Bele, 2010) many schools implemented inclusion with 

little to no guidance. With there being no guidance on how to implement inclusion from the 

district, many school implemented the change as if it were a bell change. Therefore, leaving 

many educators, staff, students, parents, and administration with negative attitudes and 

challenges with inclusion. Through my research, I explored the philosophy behind inclusion and 

the benefits and challenges that schools faced when implementing inclusion at their site. In the 

end, what I found is that many people saw the challenges rather than the benefits once inclusion 

was broken on a site. By providing staff on a campus with a professional development seminar to 

revamp and rebuild inclusion on their school site, it will allow schools the opportunity to 

implement inclusion easily the first time around or provide them with a second chance to create a 

more positive environment for inclusion to foster. 
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Lessons Learned 

When completing this project, I found that there were three areas where I learned 

multiple lessons. Within the areas of content, development of the project, and presentation I 

learned how to limit my ideas and develop a project that was guided and provided its participants 

with one goal in mind. It was through these lessons that I developed a professional development 

seminar that gives an opportunity for participants to change their mindsets about inclusion and 

become more knowledgeable about SSEN within their class. 

When developing this professional development seminar, I found that throughout the 

three days the participants would have to complete lessons that were reflective and allowed them 

to question their current teaching practices and their own ideals that they held about SSEN. 

When completing the outline of the professional development and thinking about how I would 

want to be talked to about inclusion, I felt that it was imperative for the school to be involved in 

the process of developing the workshops for their staff. I found that the professional 

development had to truly be reflective of the staff. In addition, along with trying to teach staff 

about a change in mindset, I found that it should also be reflective in the personnel who presents 

the information for the workshops to the participants. I could not ask staff to change their 

mindsets, yet present them with presenters that only reflected a portion of their school (i.e. only 

having educational specialists conduct workshops about SSEN). Continuing to perpetuate the 

“us” vs. “them” mentality would only allow the mindset to continue after the professional 

development occurred. To encourage a school site to develop a “team” mentality, I also learned 

that the site would have to have all staff participate in this professional development. 

Furthermore, staff who were not obligated to attend certain workshops were still provided the 

option to attend if they wanted to gain more knowledge about SSEN and practices that help 
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SSEN integrate better within inclusive settings on campus. Along with these lessons, I also found 

that the process of developing this professional development was very time consuming and 

reflective. “Revamping and Rebuilding: A Guide to Help Schools Prepare for Inclusion” was 

developed with my own experiences as the inspiration. It was through my current site that I felt 

inclusion can or could work better if implemented. In turn, this helped develop the goal of the 

professional development seminar, which is to provide schools the opportunity to prepare their 

site for inclusion in a collaborative way. With all the information about inclusion, I felt that these 

first initial steps prior to implementation were essential for all schools. After I determined what 

the goal of my project was, I was then able to decide what were the most important lessons I 

wanted my participants to engage in by taking into consideration all the lessons that I have 

learned during the development of this seminar. 

There have been multiple times during an inservice training or professional development 

seminar conducted by my school site where I thought to myself “this does not apply to me at 

all”. This prompted me to create workshops and discussions that are useful to school personnel 

and applied to all staff. If some workshops didn’t apply to staff (e.g. custodians, cafeteria 

workers) they are given the option to attend the workshop but was not mandated that they attend. 

It is important for the lessons within the project to apply to staff and progress their education 

skills so that they can invest their time and effort during the three days. In addition, with the 

content provided I felt that to make the massive amount of information provided to its 

participants more palatable, the site lead group would have to attach the lessons with personal 

examples and have staff think of examples from their own classes. I found that by having the 

staff think of inclusion and the related workshops presented it would allow participants to 

continue to have the mindset that “all students, are our students”. With the content and the way it 
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is developed, I found that my project was no longer what I intended it to be. I found that I could 

talk about inclusion, but before presenting how to include students with moderate to severe 

disabilities in the classroom I had to address the staffs’ mindset so that they could be ready to 

receive SSEN with moderate to severe behaviors. With the content and timeline in mind, I had to 

change my initial idea of the project and made it simpler. What I developed in the end was not a 

program on how to implement inclusion but the steps needed prior to developing a plan of how 

to implement inclusion on a campus.  

Along with creating this project I had to be very aware of the presentation and how it 

would be presented to a school site. As I was developing the seminar and thinking about other 

professional developments, I found that when there is a lot of information being presented, staff 

must be given a presenter who is engaging, personal, and fun. Like our students, if we to sit in a 

lecture with a lead who was not engaging, we would begin to concentrate on other things than 

the topic at hand. In addition, to help with determining a good workshop lead and continue with 

creating a more collaborative approach I learned that it is important to have the discussion leads 

of the professional development reflective of the staff on campus. By having a diverse set of 

discussion leads it could allow all different occupations on campus to be represented throughout 

the seminar therefore creating a sense of community and unity amongst staff. After completing 

the professional development, I learned that presenting is just as important as every other 

component of the development. In the end, I ultimately learned that all parts of a professional 

development (content, process of developing, and presentation) should be of the same quality. If 

one area if weaker than the other, it becomes apparent to the participants and, in response, will be 

hard to receive “buy-in” from them. 
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Educational Implications 

Completing the professional development project “Revamping and Building Inclusion: A 

Guide to Help School Campuses” allowed me to progress my knowledge and skills as an 

educator. By creating this project, I learned personal lessons about myself as a student and as an 

educator. I found, that as a student, I was a huge procrastinator and at times this project was a 

struggle that I could not finish because the number of hurdles I endured while creating it. In 

addition, I also found that my idea for the project was too grand and that I had to determine what 

was the goal for the participants attending the seminar.  

I found that it is important for educators creating professional developments or projects to 

pick something that they are passionate about. Without passion, we could lose the motivation 

within teaching or progressing our skills. By continuing to pursue ideals that we are passionate 

about, we could potentially foster new beginnings within the education field. Educators should 

continue to become involved and do more than our standard teaching job. With our ability to 

enhance our skills, people can open more opportunities for themselves and continue to make an 

impact on education in other ways than just teaching to a class.  

Regarding the implementation of this project it is important for educators to remember 

that this needs to a collaborative effort within the school site. Without the participation of all 

staff, it will be hard to talk about being “inclusive” and a “community” if not all staff are 

included. In addition, when implementing or attending professional developments at a school site 

it is important for educators to determine what trainings are necessary for their staff and if it is 

worth their time. Educators should be able to cater their inservice trainings to their needs and 

provide staff with the ability to collaborate on the schedule. By asking staff to be more involved 

in their trainings throughout the year it can build a stronger team and create more opportunities 
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for staff to be collaborative. In the end, I believe that educators can gain a better perspective on 

how to approach inservice trainings for staff by creating professional developments. By creating 

a professional development staff can begin to think beyond just providing a PowerPoint on their 

site, but truly make it an inservice that is motivating, inspiring, and captivating. 

Project Implementation Plans 

When creating this project, I envisioned that this professional development would be 

initiated by the personnel at the district level or the principal at a school site. I believe that the 

seminar should be given to staff prior to the implementation on inclusion at their school. 

However, it can also be used during a time when a school has implemented inclusion, but having 

a challenging time with it being successful at their site. The implementation of this seminar 

should be done after the school year has ended. Implementation of it prior to school would not be 

appropriate for this because it does not provide staff enough time to collaborate and work on 

their co-teaching relationships. When implementing this project, it is also important for the 

school to create a site lead group during the seminar that is diverse with their backgrounds at the 

school site to reflect all occupations. In addition, it would be important to also have the group 

responsible for the professional development to send a representative to collaborate with the 

school site beforehand. I recommend that this professional development is led by a team not 

associated with the school site. This team should aid the school when they want to present this 

seminar to their staff. The team should be comprised by people from the company that are 

marketing the professional development. This inclusive team should be available before and after 

the professional development has been implemented.  

For the future, I hope to pilot this seminar at my current site, considering it was the 

inspiration behind it. In addition, it would allow me to test the workshops and discussions to 
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determine which components will need to be revised. In addition, it would allow me to work out 

the details of how to prepare and implement the site lead groups for the seminar. After piloting 

this at my site, I would then encourage my district to implement the program at other sites that 

are struggling with inclusion and continue to progress the seminars influence beyond the district. 

Overall, I have high hopes for this professional development and feel that it can affect the 

inclusion process and community at many school sites presently.  

Limitations of Project 

After completing the project, I found that there were limitations that I had encountered. 

The main limitations were time, resources, further development of procedures before and after 

implementation. If I could have access to endless resources and support it would allow me to 

develop a full program for inclusion on a site. Allowing the professional development team to 

meet and collaborate with the school site months prior to them implementing the seminar. In 

addition, it would allow the professional development team the opportunity to provide their 

services after the seminar and continue to help foster a collaborative community. By having 

contact with the school beforehand, the professional development team and school site would be 

able to select key individuals to lead the workshops for staff and allow them to personalize the 

professional development for their site. In addition, collaboration prior to seminar would allow 

the professional development team provide guidelines for how to select those key individuals for 

the site lead team and determine with the site how to organize the groups for the workshops and 

the pairs that can share instruction for those workshops. During this collaboration time, prior to 

the seminar, the professional development team could observe the school and add their own 

feedback about the observations during the seminar. Without being able to implement the 

professional development it makes it difficult for me to determine if the activities I created will 
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be effective with staff on campus. With the feedback from the site and my own observations with 

how the school participated in the seminar, I could revise the professional development and have 

it reflect activities that are more worthwhile for staff. In the end, with endless resources and 

support, it would allow me to refine my seminar and develop it to a point where it can truly stand 

as a program to help with inclusion.  

Future Research or Project Suggestions 

For future educational research, it would be important for me to research other inclusion 

programs and recent studies that include suggestions on how to implement of inclusion. By 

completing these steps, it would allow me to enhance my professional development and continue 

to expand the seminar into an actual program. This project can continue to lead to research by 

piloting the seminar at multiple school sites and determining whether schools were more 

successful because of it. By using the pre-and post-survey the professional development team 

would be able to determine the attitudes and feelings towards inclusion by staff who participated. 

Depending on the result, the team would have to determine if the activities and workshops were 

beneficial in changing the attitudes towards inclusion and allowed staff to increase their 

knowledge about SSEN. This project can lead to curriculum development by creating inclusive 

multi-element lessons designed to address the needs of all students within the classroom. 

Therefore, allowing a school to become “fully inclusive” (allowing students with moderate to 

severe disabilities attend general education courses). In addition, the programs that were 

mentioned in the seminar would be implemented along with the multi-element lessons. Through 

the seminar it will allow educators to become more effective in teaching by having them expand 

their lessons about SSEN within their classroom. Hopefully, it will encourage them to work on 

their behavior strategies and follow the necessary IEP documents. In addition, it allows educators 
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and the staff on campus to continue with collaborative relationships and develop their teaching 

skills with an educational specialist. With the workshops provided in the seminar, it will allow 

staff on site to also respond to behaviors done by SSEN with more understanding and knowledge 

of the protocols for handling those behaviors. In the end, there are numerous ways in which this 

professional development can expand as it is continually revised and refined to fit the needs of 

schools currently. What is unique about this program is that it can be manipulated and continued 

to be expanded by the school sites itself. Once the seminar has been implemented, staff can take 

it upon themselves to create programs that fit their school and continue with inclusive education 

efforts at their site. 

Summary 

By developing the seminar, it allowed me to identify the problems that were addressed in 

Chapter 1 (collaboration and hesitation regarding inclusion). With the help from the research 

conducted, I developed common themes that were evident. What I found was there was a lack of 

knowledge about inclusion and the laws that controlled it. There was a lack of knowledge about 

SSEN and their disabilities. Lastly, there was a lack of collaboration within the team itself. With 

these reasons stopping the progression of inclusion it caused the attitudes of staff on campus to 

have negative feelings towards inclusion and the process, it caused collaborative teaching 

partnerships to not flourish and not become a “co-teaching” relationships where responsibility 

and leadership was demonstrated by both educators in the classroom.  

With these themes, I researched what factors influenced them. I researched the 

philosophy of inclusion and the benefits and challenges. Along with being able to review the 

research currently on inclusion, I was also able to discover the programs researchers have 

implemented to help with inclusion on a school site. The Building-Based Program (Schnorr et. 
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al., 2000), provided an example of how a school implemented the program on their site and the 

steps that they took to include all staff on campus.  Peer Wide Tutoring Program (McDonnell et. 

al., 2001) allows teachers to develop multi-element curriculum with their students and implement 

peer dyads to help SSEN meet their IEP goals. The Peer Support Intervention (McCurdy & Cole, 

2013) allowed peers to be used as a positive influence for students with off-task behaviors. With 

these different programs and strategies in place, each researcher could see a change in school 

culture or classroom culture with their students and teachers. Granted these were not changes 

that were made quickly, however it demonstrated the need for schools to implement the change 

over a course of time with resources to help with coaching teachers and educating students of 

how to include all students on their campus.  

After the research, I found that I could develop a professional development that allows a 

school site to participate in workshops and discussions needed to prepare for inclusion. The 

seminar “Revamping and Rebuilding: A Guide to Help Schools Prepare for Inclusion” allows 

teacher to participate in a three-day professional development seminar. This seminar asks staff at 

a school site to discuss their hesitations about inclusion on their sites to help create a more 

collaborative setting with open communication. With frustrations and hesitations being discussed 

and heard it allow staff to be open to the discussion of inclusion. By addressing these hesitations 

first, my hope is that the school site will be open to learning about SSEN the following days and 

open to enhancing their skills as a co-teacher.  

In the end, I found that this project challenged me personally and as a professional. It 

caused me to reflect on my own teaching practices and my efforts as an educator in being able to 

include SSEN within the general education classroom. However, the result was more than I had 

hoped for. The project addresses the pre-cursors that make inclusion hard to establish at a school 
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site. Though it is not a program to fully develop inclusion on a site, it is the first stepping stone to 

lead schools in the right direction.  
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